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Executive Summary

Introduction
In the fall of 2003, Georgian College’s Institute of Applied Research and Innovation was commissioned to

compile an inventory of current practices for students with dependants at post-secondary institutions in

Canada and the United States. The project consisted of a non-scientific, exploratory, qualitative investigation at

selected institutions. It did not try to represent all post-secondary institutions nor did it try to catalogue all 

practices available for students with dependants.

From an initial sample of more than 100 colleges and universities, we received responses from 39 Canadian

and six American institutions. 

Ten Key Practices
Our research identified the following key practices for

students with dependants (in no particular order):

• Child Care Services and Support Programs

Formal child care programs, babysitting services

and both formal and informal emergency child

care are among the programs offered by parti-

cipating institutions. Two American institutions

acknowledged that they hire private home health

care agencies to provide the Kids Kare At Home

program for sick children in student families. At

other institutions, student volunteers babysit other

students’ dependants.

• Counselling and Family Support Programs

Many institutions provide counselling services for

all students, not just those with dependants. Most

institutions indicated that one-on-one and group

counselling is available for students with

personal, career, health, financial and academic

issues (and sometimes for pastoral guidance as

well). Counselling services are sometimes offered

outside the traditional counselling department in

areas such as the family centre, women’s centre,

student family residences, health care centre,

financial resources office, career services, cultural

centres, etc. Some institutions have developed a

family-focused centre or program for students

and their dependants.

• Family Housing and Accommodation

Many of the larger colleges and universities offer

family housing. Aside from the apartment unit

itself, family housing offers support groups, social

programming, playgrounds and other supports

which give both the students and the children an

opportunity to participate with other residents in

a variety of activities such as fitness, yoga, English

and cooking lessons.

• Student Associations, Services and Cultural Centres

Organized groups and associations (such as

women’s centres, adult services centres, mature

student associations and non-traditional student

associations) provide students with support,

resources and physical space. Students with depen-

dants are often members of these associations.

• Food Banks and Services

Some institutions run campus food banks or

affordable food programs to help any student in

need. These programs particularly benefit students

with dependants, as these students have greater

responsibilities and sometimes find themselves in

desperate financial situations. Other institutions

refer students to off-campus community-based

programs or issue grocery store gift certificates to

students in need.
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• Health Care Services

Different institutions offer various levels of health

care services to the dependants of students. Most

institutions make health plans available to depen-

dants on an “opt in” basis. Health care services for

dependants are available on campus at some

larger institutions.

• Financial Support

Students with dependants often face financial

challenges. Their education and family demands

may prevent them from seeking paid employ-

ment. The costs associated with child care or

hiring a caregiver can also be substantial. Most

institutions indicated that they offer emergency

bursaries for any student in need. In Canada, the

federal Student Loans Program may assist

students with dependants through the Canada

Study Grant for Students with Dependants, which

is administered through the provinces’ student

loan programs.

• Transportation Programs

Many students with dependants must commute

long distances to attend class. Either their family

situations do not allow them to move closer to

campus, or they cannot find family housing

within walking distance of school. Fuel, insurance

and maintenance costs prohibit some students

with dependants from driving to school. Many

institutions offer ride-matching services or

posting forums. Other institutions have their 

own transportation systems or work with their

communities to offer transit passes. While these

services are not specifically designed for students

with dependants, they are especially useful for

this group.

• Lactation Centres and Diaper Changing Tables

These amenities benefit not only students, but

also staff and visitors, and their children.

• Academic Programming and Scheduling

Distributed learning and continuing education

programs help students whose family demands

make it difficult for them to attend traditional

classroom-delivered programs. Options such as

full- or part-time enrolment, fast- or slow-track

programming and choices in assignments or grade

composition are useful for many types of learners

and can benefit students with dependants.
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We received various responses as to how key 

practices arose:

• Some practices had always been available, or

supported initiatives that had historically been

available.

• Some practices responded to legislation or

government policies.

• Students, staff groups, student associations and

advocacy groups requested or initiated some

practices.

• The institutions developed some practices them-

selves, consulting or soliciting input from

students and staff groups.

• Changes in student demographics drove the

demand for some practices. 

Institutional culture plays a role in how students

with dependants are treated. Formal, public state-

ments valuing these students and guaranteeing

them certain services appear in some institutions’

strategic plans or mission statements. Some institu-

tions have adjusted to respond to students with

dependants; serving their needs has become a part

of the institutional philosophy. Other institutions

contended that their histories and core principles of

accessibility have always allowed them to respond to

students with dependants. Others acknowledged

that they have not significantly changed or

responded to the needs of students with dependants.

Institutions were asked to explain how their 

practices affected attraction and retention rates, the

economy of the institution, the culture of the insti-

tution and the general well-being of students and

staff. While very few institutions had devised formal

ways to measure the success of specific practices,

many institutions reported that they document the

numbers of students using these programs, and that

they measure the quality of services through student

satisfaction surveys. Some institutions track the

number of students who switch between full- and

part-time studies. Other institutions tend to measure

success anecdotally.

E X E C U T I V E  S U M M A RY iii
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Background to the Project
This study was funded by the Canada Millennium

Scholarship Foundation (the Foundation), as part of

its research program. The Foundation asked how

post-secondary institutions can raise or sustain the

attainment rates of students with dependants. 

The Foundation commissioned the Institute of

Applied Research and Innovation to compile an

inventory of current practices in both Canada and

the United States, but with specific application to the

Canadian context, for students with dependants and

to discuss the outcomes of these practices. 

Our primary research questions were: 

1. What types of practices are in place for students

with dependants at post-secondary education

institutions?

2. Which institutions offer practices that benefit

students with dependants?

Our secondary research questions were: 

1. Who created the demand for or initiated provision

of these practices?

2. Are these practices successful in attracting, retain-

ing and graduating students with dependants?

We began the project in mid-September 2003 

by developing a contact and initiative list. We

completed the project in early December 2003 when

we ended our data collection.

Background to the Topic
Although students with dependants are an 

increasing demographic group in post-secondary

education, they tended to be thrown into a melting

pot labeled “adult students” or “non-traditional

students.” Indeed, literature reviews and primary

research show that post-secondary institutions

rarely recognized students with dependants as a

distinct category. 

Part of the challenge in achieving a separate 

identity is that definitions of non-traditional groups

tend to fluctuate until those groups essentially

become “traditional.” There is, however, an emergence

of classifying new learner types and a corresponding

evolutionary recognition of new categories of

students within the “non-traditional student” 

spectrum. Though students with dependants have

always existed, we are only now recognizing them as

a distinct segment of the non-traditional student

population. Certainly, categories, such as “adult

students” or “non-traditional students,” are far from

homogeneous. While many institutions use the term

“non-traditional students” to describe those over a

certain age, others apply this term to students of any

age who have dependants, who work, who pay their

own tuition or who are international students. The

Council for Adult and Experiential Learning (CAEL)

has recently examined the characteristics of adult

students and divided them into two groups: “older

adult learners” and “younger adult learners.” Younger

adult learners are within the typical 18- to 24-year-old

undergraduate age group, but they have one or more

adult characteristics, such as child care needs, family

responsibilities and employment commitments.1

Introduction
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As one of our contacts commented: 

There are no “named” services for students with

dependants. However, a high percentage of our

mature student population has dependants. As such,

they are eligible to apply for bursary/scholarships

through the following offices and departments:

Undergraduate Awards Office; College of Extended

Learning; ALPS (Adult Learners and Part-Time

Students), Graduate Studies Office and Financial 

Aid Office. 

Indeed, at Georgian College, the director of

student services remarked that her department has

never focused on this specific group of students. It is

only from anecdotal information that Georgian

recognizes the large number of mature students with

children in certain programs such as the nursing and

university degree programs. 

More reliable data can be found at the system 

level, where surveys have asked students about their

dependants. These surveys provide an idea of the

number of students with dependants in Canadian

post-secondary institutions. The Canadian College

Student Survey Consortium, which comprises the

Association of Canadian Community Colleges, several

colleges and the Canada Millennium Scholarship

Foundation, recently reported that 22% of the 9,900

college students surveyed have at least one dependant

– in most cases, a child.2 Of the 12,695 university

students surveyed by the Canadian Undergraduate

Survey Consortium, 8% had children.3

S T U D E N T S  W I T H  D E P E N DA N T S2
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Methodology
Instrumentation
We designed the questionnaire in consultation 

with Georgian College’s Centre for Access, Student

Services department. Our data collection instrument

consisted of two sections: 

1. An inventory of the types of services or offerings

that are available for students with dependants.

This section was in turn divided into two sections: 

• Student Services and Supports

• Academic Offerings/Tools for Learning.

Respondents were provided with a list of practices

and offerings and asked to indicate which ones

were available on campus or at the institution. In

the case of Student Services and Supports, they

were also asked whether they referred students to

an off-campus alternative. This section required a

“yes” or “no” response. 

2. An in-depth, open-answer section that explores

specific issues related to students with dependants.

We administered a variation of the questionnaire,

which included only open-answer questions, to

student government representatives. 

The full text of both questionnaires can be found

in Appendix 1.

Data Collection
Secondary Sources

We searched scholarly journals to determine how

much had been written about students with 

dependants. We identified several relevant articles

on adult student services in New Directions for

Student Services, but we did not receive full text

copies of these articles in time to address them in

this report. 

Georgian College’s Centre for Teaching and

Learning helped us search for existing literature on

practices for students with dependants. This search

did not uncover any research on students with

dependants in particular; it only found general refer-

ences to accommodating the needs of adult learners. 

We also searched the Internet, first to determine

which institutions to contact for information, and

second to supplement the information they provided.

(For example, if a respondent referred to a specific

centre or program at their institution, we visited that

program’s Web site for additional information.)

Primary Sources

To satisfy time constraints, we used a telephone 

“cold call” method to initially communicate with the

institutions so that the appropriate contact could 

be found. As a starting point, we used a CACUSS

(Canadian Association for College and University

Student Services) membership list to telephone

contacts in student services departments at 72

Canadian post-secondary institutions. Often, these

contacts were managers or deans/directors of

student services departments. We hoped that 
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these singular contacts would provide sufficient

information from an “inventory” approach about

practices for students with dependants, but in many

cases, our questions required responses from three

or four departmental areas at each institution. 

In situations where the contact believed he or she

could answer all our questions, we collected infor-

mation by telephone to create an inventory of the

types of services or offerings available to students

with dependants. This process typically took seven to

ten minutes. If the contact believed our questions

required responses from other individuals at the

institution, we were asked to email or fax the survey

forms for distribution to those other staff members. 

Initially, we asked respondents if they would agree

to answer additional, more exploratory questions

about their practices, and if they agreed to do so, we

faxed an open-answer, qualitative survey. However,

because most institutions asked to have the inven-

tory questions faxed or emailed so that they could be

completed by multiple sources, we later sent both

the inventory and exploratory sections at the same

time. Once we had sent a survey to an institution, we

contacted that institution extensively to encourage it

to complete the form.

Our Internet research activity and literature

search also led us to telephone the student affairs

departments at American universities that were

described as friendly to students with dependants.

Some of these institutions were contacted as

members of CACUSS. 

In the end, we obtained 40 completed surveys

from Canadian institutions and six completed

surveys from American institutions. A full list 

of participating institutions can be found in the

inventory of practices (Appendix 1). 

Dr. Kevin McCormick and Kathryn Peet hosted a

facilitated qualitative discussion for members of

AMICCUS-C (Association of Managers in Canadian

Colleges, Universities and Student Centres) during

its Ontario conference on November 6, 2003.

AMICCUS-C is a professional association for those

who work in student organizations or facilities

designed to address students’ non-academic needs.

Employees of the following institutions participated

in this discussion: 

• Brock University

• Centennial College

• Conestoga College

• Confederation College

• Fanshawe College

• Niagara College

• Ryerson University

• Seneca College

• St. Clair College

• The University of Western Ontario

• University of Toronto

• University of Windsor.

Many participants were members of other

national or provincial student-focused organiza-

tions; they were friendly and enthusiastic about

sharing information. They were interested in learning

how other institutions deal with students with

dependants. 

We emailed the presidents of 19 members of 

the Canadian Alliance of Student Associations to

learn about the topic from a student perspective. 

However, we only received two replies: one from the

University of British Columbia Alma Mater Society

and the other from the University of New Brunswick

Students’ Union. 

We also contacted individuals in Aboriginal edu-

cation and services departments at 26 Canadian

colleges and universities. Georgian College’s Aboriginal

Studies Department was the only one to reply, granting

us a full interview. 

S T U D E N T S  W I T H  D E P E N DA N T S4



Scope and Limitations 
of the Study
This project is based on non-scientific, exploratory,

qualitative investigation. Its aim is to present an

overview of various practices available to students

with dependants at selected post-secondary insti-

tutions. It represents neither all post-secondary

institutions nor all practices. 

It is also worth noting that this study presents a

descriptive account of what practices are offered

now. It investigated neither the financial involve-

ment required in nor the financial implications of

offering the practices. Because we did not directly

consult students with dependants to learn about 

the types of issues that might affect them, we did not

feel qualified to recommend which services should

be offered.

This study is limited in a number of other ways: 

• We collected all of our data directly from post-

secondary institutions. The institutions could

choose to provide as much or as little information

as they felt comfortable sharing. There was no

independent verification of this information. 

• We found that none of the participating institu-

tions formally tracked demographic information

on students with dependants in particular, nor did

they measure whether their practices succeeded in

attracting and retaining students with dependants.

However, some institutions reported that they

regularly receive informal or anecdotal feedback

from students with dependants. 

• We did not contact any French-language institutions. 

• Finally, we could not realistically contact all of the

hundreds of post-secondary institutions across

Canada, or the thousands across the United

States. Institutions not contacted may offer inno-

vative practices that are not covered in this study. 

Finally, it is important to note that many of our

contacts reported practices that were not specific to

students with dependants, but available to all

students. Therefore, the fact that an institution offers

many practices that would be useful to students with

dependants does not necessarily reflect institutional

sensitivity to these students’ needs. One institution

attached the following note to its response: 

I have answered the inventory, but not the in-depth

questions…our focus is not on the market segment

you are dealing with. With a rather robust economy

for the past few years and for the near future at

least, [institution] has made a conscious effort

(right or wrong) to focus on the secondary school 

or 17 – early 20 market (yes these can have 

dependants, for the most part they do not). As a

result we have not addressed any of these areas for

the “true” learner with dependants and for the most

part where I have answered “yes” in the inventory it

is only by default that the service provided covers or

touches that particular area as there really isn’t any

special focus or concerted effort on providing serv-

ices for learners with dependants. 

Challenges of the Study
The challenges we faced in collecting data were 

practical in nature and typical of many research

studies: 

• Institutions had no incentive to participate in this

study, other than a desire to contribute and be

part of an overall knowledge base. While no one

explicitly refused to participate, some institutions

chose not to return our calls. 

• We tried to make the initial contact with most

institutions by telephone in what was essentially a

“cold call” format; often, these contacts were

managers or deans/directors of student service

departments. In some cases, it was difficult to

identify the correct person (or, in many instances,

persons) to speak with; we exchanged messages

back and forth across different time zones and

statutory holidays; sometimes three or four weeks

passed before a voice-to-voice contact could be

made. Such delays were significant in a three-

month study.

M E T H O D O LO G Y 5



Common Key Practices
While most post-secondary institutions are being

challenged to provide relevant teaching methods

and student services to meet the needs of a 

diverse and changing student population, no single

approach fits all institutions. Each college and

university manages its own strategic and operational

plans within the context of its own culture, environ-

ment, size, structure and market. The services 

and academic options that make sense for some

institutions may be inappropriate for others.

Likewise, no single approach fits the needs of all

students. Even among students with dependants,

service and academic needs may vary greatly. 

This section lists the various practices our

contacts reported and discusses the implementation

and effects of these practices. Where appropriate, it

also reflects supplementary information obtained

from Web sites or through other publicly available

documentation. Some practices (such as counselling

and financial aid) are almost universally available;

other practices (such as lactation centres and family

care centres) are not as common. Some practices

were mandated by legislation, while others 

developed from the initiative of a few students. 

Many respondents said that their institutions are

too small to sustain certain services, such as family

residences or health care centres. Interestingly,

however, the same respondents were more likely to

claim that the small size of their school enables them

to recognize which students have dependants, what

they need and where they can be reached in an

emergency. An analysis of the size of the institution

in relation to its inventory of practices revealed

differences in only a few areas. Large institutions

were more likely to offer food banks and online

learning platforms than were medium or small 

institutions, but were less likely to offer learn-at-

your-own-pace formats, choices in evaluation

methods, or emergency student locator systems.

Medium institutions were more likely to offer 

flexibility with attendance and deadlines but less

likely to have student groups available at their 

locations. Small institutions were less likely to offer

distance learning options, co-op education opportu-

nities, and international or cultural centers. Readers

may find it helpful to refer to Appendix 3, which lists

each institution’s enrolment size. 

It is also interesting to note that none of these

institutions indicated that it formally collects basic

information about which students have dependants.

Many of our contacts spoke or wrote about their

mature or non-traditional student population, even

though younger students may have dependants. 

Our contacts almost always interpreted the word

“dependant” to mean child, even though it could

also refer to a parent or other family member. In fact,

when we first asked an institution for information

about students with dependants, we were often told

to contact the campus child care centre. We also

learned that services for students with dependants

were sometimes delivered through a women’s 

centre, implying that such services were mainly 

relevant to female students. In conversation, some

contacts referred to the stereotype of a low-income,

single mother. 

Our contacts focused on student services rather

than educational approaches and the principles of

adult learning. This is at least partly due to the fact

that our institutional contacts were linked to student

service departments rather than to schools or

academic departments. Their feedback reflected

their experience. 
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The Ten Key Practices
Our research identified the following key practices for

students with dependants (in no particular order):

• child care services and support programs

• counselling and family support programs

• family housing and accommodation

• student associations, services and cultural centres

• food banks and services

• health care services

• financial supports

• transportation programs

• lactation centres and diaper changing tables 

• academic programming and scheduling.

The overview we provide in this section is by no

means a census of all practices available for students

with dependants at all post-secondary education

institutions. However, it does include our comments

on key practices as well as examples of the types of

activities and services available. 

Child Care Services and
Support Programs
Many of our contacts mentioned child care as a

service they provided specifically for students with

dependants. Child care comes in various formats. It is

usually provided by the institution itself. Other insti-

tutions refer students to off-site daycare agencies.

Comprehensive formal child care programs are

offered at the larger institutions. At Simon Fraser

University, eleven child care programs operate

through the SFU Child Care Society. These serve 

children from three months to 12 years of age who

are the dependants of students, staff and faculty. The

Child Care Society’s $1.9 million budget comes from

parent user fees as well as (to a lesser extent) a grant

from the British Columbia Ministry of Community,

Aboriginal and Women’s Services. 

The University of British Columbia administers its

own child care services. Its comprehensive structure

of full- and part-time programs is designed for 

children ranging in age from birth to 12 years. 

Some institutions, such as McMaster University

and The University of Western Ontario, offer 

child care spaces on a priority basis within organized

day-care centres. In addition, Western provides 

part-time, drop-in, flexible child care on campus at

an hourly rate of $4.50. There are special rates for

undergraduates and multi-sibling families. 

The University of Wisconsin’s Office of Campus

Child Care has a variety of full- and part-time

preschool programs. It also offers part-day programs

for children who attend half-day kindergarten, as

well as after-school care and drop-in care. 

Babysitting services are available at some insti-

tutions. Oklahoma State University is currently

testing a pilot program in which the Non-Traditional

Students’ Organization and Non-Traditional Student

Services provide free babysitting for parents during

the week of final examinations. 

At the University of Virginia, the babysitting

service was initiated by one student and continues to

be staffed by students. 

The University of Wisconsin’s Campus Women’s

Center, which is a student organization, has a 

volunteer child care program called KidsTime that

matches student families with student volunteers.

The volunteers, who are screened through interviews

and background checks, spend approximately three

hours per week with the children. The Office of

Campus Child Care has recently created a listserv

through which student parents may communicate

with each other for the purpose of sharing child and

family issues and for seeking child care.4

Emergency child care services are available at a

few institutions. Both the University of Wisconsin

and the University of Michigan provide the Kids Kare

At Home short-term emergency caregiver program

for student families. This in-home program allows

trained caregivers to look after children (whether 

or not they are sick) when regular child care is not

available or when the student must attend class in

S T U D E N T S  W I T H  D E P E N DA N T S8
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the evenings. The institutions hire private home

health care agencies to provide these services. 

Informal emergency care is provided on an as-

needed basis at many institutions, particularly those

of a small size or where a student is affiliated with 

a cultural centre. At Georgian College’s Aboriginal

Student Services Centre, emergency child care 

services are unofficially available. The Centre’s staff

has set up a toy box in a corner of the office area and

will keep children busy while the parent is in class. In

other situations, the Centre reported that children

have accompanied their parents to class, but only

with the professor’s and fellow students’ agreement.

We were advised that classmates in the Aboriginal

Students program tend to look after one another and

believe in the adage, “it takes a village to raise a child.”

Some institutions also reported barriers to 

child care services, such as the cost and limited

availability of daycare spaces. Some respondents

reported that their biggest challenge in serving

students with dependants was offering subsidized

daycare and making it accessible. Some respondents

acknowledged that campus day-care programs are in

high demand, and that it can be difficult to enrol.

One respondent mentioned that the people who

most desperately need day care are those who

cannot afford it. 

Counselling Services and
Family Support Programs
Many institutions indicated that they provide 

counselling for all students, not just those with

dependants. Most institutions indicated that one-

on-one and group counselling is available for

students with personal, career, health, financial and

academic issues, and sometimes for pastoral 

guidance as well. Many larger institutions reported

that they offer support groups, workshops and

resources specifically for students with dependants.

While some counselling is offered through 

general student counselling services departments,

counselling can also be found in other areas, such 

as family centres, women’s centres, student family

residences, health care centres, financial resources

offices, career services, cultural centres, etc. Some

institutions have developed family-focused centres

or programs for students and their dependants. 

Capilano College has a Family Focus Program 

that supports students who are economically and

socially disadvantaged. It helps them to become

independent and to access post-secondary edu-

cation. A counsellor meets with students in a group

setting once a week to discuss parenting and

academic issues. The counsellor also helps students

with processes such as registration and financial aid

as well as time management. Individual sessions are

also available to students. 

The University of Toronto’s Family Care Office

administers an extensive and comprehensive family

program, which supports students as well as staff

and faculty by providing guidance, resources and

advocacy. Its Web site states:

The Family Care Office has always emphasized an

inclusive definition of family. Thus, any member of

the University community is entitled, for the

purposes of the Office, to define family as it is

most appropriate for his/her own circumstances…

Through all of its functions, the Family Care Office

aims to raise awareness of family care issues and of

quality of life issues central to the achievement of

educational equity and employment equity at the

University of Toronto.5

The Family Care Office produces workshops 

and events covering topics such as elder care and

fathering. Some of the workshops that were recently

posted on the University of Toronto Web site include

the following: 

• Balancing Parenting and Studies

• Budgeting for Student Parents

• Choosing Child Care that Works for your Family

• Eldercare: Navigating the System

• Family Day Open House

• Father’s Group

• Coping after a Recent Separation and Divorce

Support Group

• Student Parents Drop-In Tuesdays 
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The Father’s Group provides a forum where

student fathers can discuss balancing children and

studies. “Student Parents Drop-In Tuesdays” create a

space where students with children can exchange

ideas and learn about helpful resources. 

The University of Michigan runs workshops with

topics such as “Parenting and Academia.” In these

workshops, students who have had children while 

in school provide peer support to others about 

to have children. At the University of California at

Los Angeles (UCLA), the Center for Women and Men

arranges single parent support group sessions as 

well as one-to-one counselling for students with

dependants. The University of Wisconsin provides a

single parent support group along with graduate and

undergraduate support groups for students with

dependants. It also runs a lending library of parent

education resources, including books and CDs. 

Purdue University has a comprehensive adult

student services program called Span Plan. Organized

through the Office of the Dean of Students, Span Plan

offers counselling and development services to

students with dependants. It supports the needs of

prospective students, current students and alumni. 

Its Web site states: 

We serve adult students as well as traditional

students who are married and/or have dependent

children. The Span Plan program provides 

services including academic, career, and personal 

counselling to assist and encourage adult students

in their academic goals at Purdue…. One-on-one

assistance is the backbone of our program and

therefore we invite students to engage in an on-

going relationship with Span Plan throughout their

university career at Purdue and beyond.6

Family Housing and
Accommodation
Many larger colleges and universities offer family

housing. Some of these residences are more than 

just apartments: they offer support groups, social

activities, playgrounds and other amenities. 

Simon Fraser University’s Louis Riel House

accommodates families, couples and single parents.

It features a non-profit “recycling room” called

Second Hand Louis, where residents can pick up

used or donated clothing and household articles. 

A $10-per-semester residence accommodation fee

pays for social programming organized by the Louis

Riel Tenants Association and the Residence Life

Office. English as a Second Language courses and a

Kids on Campus program are free to residents of

Louis Riel House. 

The University of British Columbia has 530 housing

units available for students with dependants. It also

offers drop-in programs and family-focused facilities,

such as a community garden and a commons area.

The walkways are traffic-free and safe for children,

and schools and day care are close to the residence. 

The University of Toronto restricts its student

family housing to full-time graduate and under-

graduate students. It gives priority to students with

dependent children and to childless couples in a

permanent relationship. Community development

activities give both the students and the children an

opportunity to participate with other residents in a

variety of activities such as fitness, yoga, English and

cooking lessons. A drop-in centre gives parents and

young children a place to meet. The family housing

apartments are also planning a new Children's

Learning Garden. 

The University of Western Ontario’s Platt’s Lane

Estates provides affordable family housing for

Western students with families in low-rise apartment

buildings and townhouses. An elementary school is

located nearby, and the facility has basketball courts,

green spaces and organized community programs. 
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Student groups and associations (such as women’s

centres, adult services centres, mature student associ-

ations and non-traditional student associations)

sometimes provide support, resources and physical

space that directly benefit students with dependants.

For example, the Women’s Centre at Laurentian

University has this mission statement:

The LU Women’s Centre exists in order to provide

women with the information, environment and

other tools necessary to empower themselves 

and seek positive change in their lives and 

their communities. Through activities, resources, 

referrals and a comfortable women-only space, we

hope to create an environment where women can

seek solutions to individual and collective issues

and make informed choices in their lives.7

The Women’s Centre has a library of resources, a

crisis room and a women-only lounge.

The University of British Columbia has a Parents

Association, which puts on events and acts as a

support network for student parents. The University

of British Columbia Alma Mater Society also

conducts a one-day orientation session for mature

students in August of each year. 

At Oklahoma State University, a Non-Traditional

Student Organization offers social events for families

and runs a special orientation session for non-

traditional students. Concordia University has a

Centre for Mature Students, and McGill University

has a Mature and Re-entry Students Association.

UCLA’s non-traditional students can take advantage

of a special orientation, brown bag lunches, and a

sorority and fraternity. 

The University of New Brunswick operates ALPS,

the organization for Adult Learners and Part-Time

Students. This support network provides informa-

tion to, arranges activities for and addresses the

concerns of part-time students and full-time 

mature students. It has created the ALPS Keener

Award, wherein professors and students nominate 

a part-time or adult student who maintains high

academic standing while being particularly active in

all aspects of university life.

International and cultural centres, such as

Aboriginal services, also run events and support

student parents. Georgian College’s Aboriginal

Services Centre is intended as a “comfort zone” for

students, including those with dependants. Students

who use the Centre have access to telephones, photo-

copiers, counsellors and emergency child care. Staff

members help students secure appropriate family

accommodation. Staff report that the level of support

attracts students with dependants to the college. 

Food Banks and Services
Some institutions offer food banks or affordable food

programs. While these services are designed to help

any student in need, they may be especially useful 

to students with dependants. Students with 

dependants sometimes find themselves — and their

families — in desperate financial situations. Other

institutions reported that they refer students to

community-based food banks or issue grocery store

gift certificates to students in need. 

Concordia University offers a food-based program

that may benefit students with dependants as well as

any student in need. The innovative “The People’s

Potato,” funded primarily by the student society,

serves balanced, hearty and nutritious meals on a

“pay what you can or free” basis. Concordia also runs

a food bank.

The University of Western Ontario’s student

council operates an anonymous food hamper distri-

bution system, staffed by volunteers. Students in

need simply e-mail the food bank, which replies

within 48 hours, specifying the location and combi-

nation of an unmarked locker in the University

Community Centre. The student can then retrieve

the food hamper at any time. Each hamper includes
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two meals’ worth of food and, if requested, toiletries

and office supplies. 

George Brown College provides clothing for

students in need who are attending job interviews. 

Health Care Services
At many Canadian institutions, students can choose

to “opt in” their dependants for additional health

care coverage as long as the dependants are also

covered through their provincial health insurance

plans. For example, at the University of Western

Ontario, all full-time undergraduate students are

automatically enrolled in the University Student

Council Extended Benefit Health Plan. Students 

may pay an additional family coverage fee to enrol

their spouses or children through its Family Plan.

Canadian full-time graduate students at Western 

are automatically provided with extended health

insurance benefits, and most part-time graduate

students and post-doctoral fellows and their families

can purchase coverage if desired. The University of

British Columbia’s Alma Mater Society runs an

Extended Health and Dental Plan; students can enrol

their children or spouses during the first three weeks

of the academic year. 

The University of Wisconsin reports that inter-

national students must purchase health care for

dependants through the university, while other

students have the option of purchasing care for their

dependants privately. 

Health centres are commonly available at larger

post-secondary institutions for all members of the

university community and their immediate families. 

In Ontario, non-resident students as well as non-

resident employees of the province’s colleges and

universities are not eligible to receive the Ontario

Health Insurance Plan (OHIP). The University Health

Insurance Plan (UHIP) was created to provide basic

health care (hospital and medical services) insur-

ance to these individuals and their families while in

Canada. UHIP is available through participating

universities only; the list of participants may be

viewed at www.uhip.mercer.ca.

Financial Support
Students with dependants often face significant

financial challenges. Not only must they pay tuition

and other fees; their educational and family demands

may prevent them from seeking paid employment.

Child care costs can also be substantial. 

In Canada, the federal government’s Canada

Student Loans Program offers a Canada Study 

Grant for Students with Dependants, which is

administered through the provincial student loan

programs. The part-time Canada Study Grant is

available to Canadian citizens or permanent 

residents who are responsible for the primary care of

dependent children or elderly dependants that need

supervised care. 

The Ontario Special Bursary, administered by 

the Ontario Ministry of Training, Colleges and

Universities, is also available to some students with

dependants. This grant may make allowances for

child care costs. Recipients must have a low family

income and must be taking post-secondary courses

on a full- or part-time basis with the intention of

upgrading their academic skills. 

The University of New Brunswick reported that

students with dependants often have the largest

expenses. Since financial need is one of the criteria

for its university bursary programs, they are usually

eligible to receive a bursary. 

The University of Western Ontario reported that it

provides individual financial counselling and need

assessment for students with dependants (as well 

as all students) and that it will reassess its level of

financial funding at any time during the academic

term. The Office of the Registrar annually evaluates

the budget used to assess funding for students 

with dependants and will also provide funding to

subsidize child care for students with dependants if

subsidies from other sources are not available. In

addition, Western offers flexibility regarding the type

of funding available (for example, work-study 

versus bursary) depending on the needs or desires 

of the student. 
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At the University of British Columbia, the Alma

Mater Society provides about $30,000 in bursaries

each year to student parents who have day care

expenses. 

Many of the responding institutions reported that

they provide financial aid or emergency bursaries for

any student in need, not just those with dependants.

For example, the University of Alberta’s Student

Financial Resources Centre helps students who are

experiencing a financial shortfall, which may have

resulted from having dependants. 

The University of Wisconsin operates a tuition

assistance program that provides student families

with grants of US$500 to US$1,600 per semester to

offset the costs associated with regulated child care.

The University of Michigan also offers a child care

tuition grant and subsidy program. 

Transportation Programs
Though many students commute to school, a dispro-

portionate number of students with dependants are

commuters. Either their family situations do not

allow them to move closer to campus, or they 

cannot find family housing within walking distance

of school. Fuel, insurance and maintenance costs

may prohibit some students with dependants 

from driving to school. Many institutions offer 

ride-matching services or posting forums. Other

institutions have their own transportation systems

or work with their communities to offer transit

passes. While these services are not specifically

designed for students with dependants, they are

especially useful for this group.

At The University of Western Ontario, the student

council and the City of London’s transportation

commission formed a partnership to provide bus

passes to all full-time undergraduates. This includes

unlimited rides on all regularly scheduled routes

during all hours of operation, seven days a week,

including holidays. Students cannot opt out of this

mandatory plan, which was authorized by student

referendum. 

McMaster University designed a carpooling

program in order to reduce the demand for parking

spaces on campus. McMaster allows carpool

members to divide the cost of a parking permit, so

that one parking permit is used by several vehicles.

These registered carpools are then entitled to prefer-

ential parking spaces. 

Lactation Centres and Diaper
Changing Tables
In California, a state law requires employers to

provide appropriate space and time for working

women to express breast milk. In response, UCLA

has opened lactation centres for all nursing women

within the university community, including

students. The centres contain booths where mothers

can set up their own breast pumps in a private, clean

and comfortable environment. 

Although none of the institutions that participated

in this study mentioned that they had installed

diaper changing tables, our secondary research did

reveal that diaper changing tables are available in

both women’s and men’s bathrooms at some insti-

tutions, at least in the main campus buildings.

Academic Programming 
and Scheduling
Flexible distributed learning and continuing educa-

tion programs help students whose family demands

make it hard for them to attend traditional class-

room-delivered programs. Options such as full- and

part-time enrolment, fast- or slow-track programming,

and choices in assignments or grade composition

are useful for many types of learners and can benefit

students with dependants. 

Georgian College reported that some of its

programs, such as the Aboriginal Studies pro-

gram, are taught using flexible methods. Moreover,

some instructors teach according the Universal

Instructional Design (UID) format, which makes
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courses accessible and effective for many 

different kinds of adult students, such as those with

disabilities, challenging personal situations and

circumstances, and specific learning styles. 

The University of Virginia offers a Bachelor of

Interdisciplinary Studies (BIS) degree program,

which was designed to meet the needs of adult

students. A part of the School of Continuing and

Professional Studies, BIS offers evening classes in the

liberal arts to accommodate adults with work and

family commitments. 

The University of New Brunswick operates the

Open Access Learning Program, which offers courses

on-line, through teleconferencing, videoconferencing

and self-paced study. 

The University of Calgary offers “Weekend

University,” which allows non-traditional students to

complete a university degree through part-time study. 

Red Deer College has noticed a change in its

student demographics: it now has a large number of

mature students who require more flexible class

times. It has responded by offering more flexible

class times as well as increasing the number of serv-

ices that can be accessed online.
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Key Practices and 
the Institution

The Origin of Practices
The key practices we have described came about in

various ways. Some practices, such as counselling

and mature student housing, were said to have

always been available. Other practices had emerged

as a result of legislation or government promotion,

such as the lactation centre at UCLA. Government

was also responsible for matching grants raised

through foundations, thus making bursaries avail-

able to students with dependants.

Respondents indicated that some practices were

initiated by students themselves, or created by 

institutions in response to student demand. For

example, Assiniboine Community College reported

“Aboriginal students request family-related activi-

ties, as many of them have family responsibilities

that prevent them from taking part in other 

events planned by the Students’ Association.”8 The

University of British Columbia’s child care operation

was begun in 1967 by student, faculty and staff

parents. The student union president at the

University of British Columbia reported “many of the

services that are provided now for students with

dependants have come about because of vocal

students and the AMS [Alma Mater Society].” At the

University of Virginia, one student with an academic

interest in child care initiated the volunteer babysit-

ting service, and at the University of Wisconsin, “two

undergraduate student mothers first initiated the

discussion with the University Child Care Committee

in 2000; [the] program was up and running by fall 2001

with student government and some grant funds.” 

Some practices were launched by particular

faculty or staff units. The University of Toronto insti-

tuted its Family Care Office after a staff member

became aware of students’ family needs and made a

case to the administration on their behalf. The

Family Care Office is itself now a source of new

demands, along with students and student govern-

ments. The College of the North Atlantic indicated

“students, faculty, staff and administration spark the

need for these services and the Student Services

Division continuously follows up on requests to

improve service for these students.” The University

of Michigan responded that demand is sometimes

driven by “the Graduate School in conjunction with

the Center for the Education of Women.”

Institutions sometimes consult students and staff

groups to determine what students with dependants

need. The University of Wisconsin reported that it

identifies needs through an ongoing need assess-

ment. Administrators gather feedback from student

parents who use the child care tuition program. The

College of the North Atlantic also explained that it

consults directly with students with dependants,

faculty, staff and administration, and that it conti-

nuously enhances and improves its student services

to meet the needs of students with dependants. The

University of Western Ontario indicated “a survey of

students with dependants who utilize our services

was completed to allow students to have input into

the guideline budget used for financial need assess-

ment. Students were also invited to comment on our

current services and provide ideas for improvement

and easier access.” 

Some institutions reported that their demography

drove the demand for services. A respondent from

Lakehead University wrote, “Practices came about as

a result of the growing population of adult learners
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and the special responsibilities they carry as possible

family providers or as caregivers to aging parents.”

Similarly, Red Deer College relayed the following: 

We have recognized the changes to the demo-

graphics of our students who are no longer just “the

18 to 25 year old,” They are often mature students

who are working; they may be parents who cannot

move to our city to attend college. Recognition of

these demographics (i.e., need) has prompted us to

offer more flexibility in times when classes and serv-

ices are offered and, also in the method of delivery.

For example, in addition to on-line courses, services

are also offered on-line (e.g., registrations, learning

skills, job board).

The University of Alberta also recognized how

changing demographics affect the types of services

required, not just for students with dependants 

but also for all students within the aging student

population: 

Although none of these services are designed solely

for the purpose of students with dependants, they

do contribute largely to the student body in need of

these services. With the average age of our students

increasing, the same happens to the number of

students in this demographic. As financial planning,

coping, time-management and access to health

services are all issues to students with dependants,

the need for these types of services increases as that

demographic increases. 

Concordia University attributed the development

of some practices to its clientele mix and diversity,

including a large number of part-time students in

degree programs and a variety of age groups and

educational backgrounds. 

Some programs were initiated by student 

associations, services and advocacy groups (such as

Mature Student Associations, Women’s Centres,

Adult Services Centres, Non-Traditional Student

Associations). For example, Lakehead University

reported that the “Lakehead University Student

Union and Residence Life is in the forefront of

providing the means for services to this population.”

Although it acknowledged that few of its students

have dependants, Mount Allison University indicated

that its Student Life area provides services as

required. Laurentian University’s committees, such

as the Women’s Centre, examine the practices that its

students require and request these from the admi-

nistration. At the University of Alberta, the senior

student affairs officer and the student governments

respond to student needs. Finally, the University of

New Brunswick’s student council president replied

that “ALPS [Adult Learners and Part-Time Students]

and the College of Extended Learning have brought

forth many initiatives for these groups through

representation on senate and other committees

where they advocate for such services.”

Policies, Planning and
Philosophy
Institutional culture plays a role in how students

with dependants are treated. Formal, public state-

ments valuing these students and guaranteeing

them certain services appear in some institutions’

strategic, academic or operating plans. Some schools’

mission statements acknowledge the diversity of the

student population. For example, the College of the

North Atlantic reported that its mission statement

commits to providing “accessible, responsive, quality

learning opportunities which prepare people to

become self-sufficient contributors to social and

economic development in a global context.” This

includes recognition of the educational barriers

facing students with dependants. 

The University of Western Ontario’s broad-based

mission statement that “no qualified student will be

required to withdraw from the university due to 

lack of access to financial resources” reflects its

commitment to all students, including those with

dependants. Student Financial Services stated that it

is a part of the “office philosophy to treat students

equally and equitably while considering their unique

circumstances.” 

Red Deer College’s practices are reflected in its

“Values and Guiding Questions,” which include explo-

ration, inclusiveness, excellence, integrity, community

and accountability. The college underscored that the

“Values and Guiding Questions are meant to reflect
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both the reality and the aspirations of the organiza-

tion and are utilized when preparing policies and

practices directly related to students.” In particular,

Red Deer College identified inclusiveness (“making

programs and services accessible to diverse learners,

offering a range of choices in what and how people

can learn; curricula, processes and people honoring

diversity”) and accountability (“programs and services

that meet learners’ needs, responsiveness to needs 

of our learning community”) as relevant to students

with dependants. 

The University of New Brunswick also mentioned

diversity in its publication Our University: The Next

Five Years, in which its president stated the university

would provide “facilities that enhance learning and

services that are supportive of and responsive to 

the needs of today’s students.” One of the University

of Alberta’s “key strategic initiatives is to provide 

a high quality learning environment for all its

students…services are not designed solely for

students with dependants; however, these students

are very likely to use these resources.” 

Simon Fraser University has made formal state-

ments about specific practices, such as space, main-

tenance and salaried position provisions in the

Children’s Centre, reserving residence space for

students with families, and providing students with

flexibility and opportunities to expedite degree

completion. The University of Toronto indicated that

“serving the needs of students with dependants has

become a part of the institution’s philosophy and the

students are valued.” It added: “The philosophy still

needs to be promoted and there is inconsistency

with how the message is received and understood.”

A few institutions reported that the practices have

not been incorporated into official planning and

policy documents. One replied: 

The college has not yet recognized the level of 

the demands on students with dependants and

incorporated this into planning around class sched-

ules, workload, etc. For example, some courses have

students in class 6 hours per day (plus homework,

which may require computer use). Many of our

students with families can’t keep up with the course

load and many of them commute. Our fixed schedule

often makes it difficult to work out part-time

programs for students. 

Some institutions have adapted more than others

to serving the needs of students with dependants.

While some institutions claim that they have not

changed, since their histories and core principles of

accessibility have always allowed them to respond to

students with dependants, others were less confident.

The University of Wisconsin relayed the following:

There is a general desire to assist students with

dependants since 1985 when the CCTAP [Child Care

Tuition Assistance Program] was initiated. Since

1999, university has added infant care programming,

federal grant program for undergraduates and has

continued to seek parent resources through the

Office of Campus Child Care. Culture tends to be

very competitive, outcome oriented university

students with dependants must still perform and

sometimes they feel stressed and isolated. [There

are] Parent activities geared towards making them

feel welcome and giving them tools to be successful

academically and at parenting. 

Purdue University sent this reply: 

Adults have to act like traditional students. Not all

professors are open to issues of family. Purdue 

has a strict attendance policy, thus it is the 

professor’s prerogative in determining if student

with dependant issues will be accommodated.

Some professors are very rigid.

Similarly, the University of Michigan stated that 

it has changed slowly because students with 

dependants are an unrecognized group. It also said: 

While a number of individual faculty (especially

those with young families) are responsive to

student-parent needs, there are still a number of

departments where it is seen that if you have a

child, you couldn’t possibly be a “serious” student. 
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One respondent replied, “We talk about it, but I

wouldn’t say that it has become part of our 

philosophy.” Oklahoma State University proclaimed

that its student affairs office promotes valuing non-

traditional students, but it also acknowledged that

there is not much support from academic or admini-

strative areas and that there is still a long way to go. 

Publicizing Practices
Raising awareness of the existence of these practices

in the college or university community can be a

daunting task. Many institutions, such as McGill

University and the Alberta College of Art and Design,

use their Web sites to announce these practices to

prospective and current students as well as 

faculty and staff. Similar information is often printed

in course calendars. A popular way to inform

prospective students is to talk to them during 

education fairs, visits to secondary schools or 

orientation sessions, or to enclose information in the

orientation handbook. Lakehead University sends

information to prospective students through its

Office of Admissions and Recruitment. The student

union president at the University of British Columbia

reported that many students with dependants learn

about practices at the Mature Students Orientation,

held each August, but that younger students who

have dependants have to find information on their

own. At Laurentian University, current students learn

about practices through emails, student newspapers,

academic departments, classroom announcements

and posters. The College of the North Atlantic uses its

counsellors, student development officers, student

representative councils and the student success

centres to transfer this knowledge. A few institutions

reported that some of their students learned of

specific services by word of mouth. Faculty and staff

learn about these practices at meetings, through

working groups, teaching services or committees, by

student affairs or student services departments, or

through communications bulletins, intranet, listserv

and email messages. At the University of Toronto,

orientation programs for new faculty include 

information about the practices available for

students with dependants. 

Measuring Success
We asked institutions to explain how they measure

the success of their practices — in terms of attraction

and retention rates, the institutional economy, insti-

tutional culture, the general well-being of students

and staff, and student use of the practices. 

The College of the North Atlantic reported that

offering services for students with dependants

means that “the likelihood of attracting and retaining

these students is increased. Without these services,

attending post-secondary would be very difficult.”

The University of Toronto documents the numbers

of students using its programs as well as the Family

Care Office. A respondent at the stated, “U of T does

acknowledge the value of these programs in terms of

attraction and retention rates as it does consider it a

valuable student service that it promotes.” Both 

Red Deer College and Laurentian University use

retention rates, graduation rates and the switch

between full- and part-time to measure success.

Lakehead has noticed an increase in the number of

its students (including traditional-aged students)

who both work and attend classes. It has found that

evening, online, video and print format courses are

now more popular than before. “Students who were

once fearful of anything computer-based are now 

embracing the freedom these options provide.”

Concordia University is trying to improve its 

retention rate by making this a “strategic concern of

the university.” Its faculties have implemented

support and monitoring systems; they assess 

retention rates each year through their academic

planning processes; the university-wide Program

Appraisal Process also monitors the situation. 

Red Deer College’s practices may result in

increased enrolment (which correspondingly

increases tuition revenue), but they also put a strain

on resources. Red Deer’s Program and Service

Review Process measures the effect of increased

enrolment on the institutional economy. At the

University of Alberta, some services are designed as

fee-for-service, cost-recovery programs, while others

are embedded in program or student service fees.

Simon Fraser University operates its residence on a

revenue-neutral basis, while its Children’s Centre has

S T U D E N T S  W I T H  D E P E N DA N T S18



a licensing agreement with the university for mainte-

nance and repairs, insurance, salaries and benefits.

The College of the North Atlantic explained that the

benefits of the services it offers to students with

dependants outweigh the costs. As a public institu-

tion, its “mandate is to provide accessible learning

opportunities. These services help us to be more

visible and accessible to community stakeholders.”

Concordia University acknowledges that while attri-

tion does have an economic cost, “it is not assessed

in dollars and cents by the university…the university

is located in a large urban metropolitan area where

education is largely perceived as a commodity which

can be purchased from various service providers.”

These same colleges and universities also mentioned

that services for students with dependants 

enhance the culture of the institution by promoting 

inclusiveness and encouraging diversity. Concordia

University regularly administers student surveys 

to assess students’ experiences of services and

academic offerings. 

Some institutions use surveys and other statistics

(such as usage patterns) to measure student use 

of practices. However, since most institutions 

gather very little demographic data about students

with dependants, most also lack formal ways of 

measuring the success of specific practices for these

students. Institutions tended to measure success

empirically or anecdotally. Georgian College’s

Aboriginal Services department reported that it

knows from speaking with students that the services

it offers sometimes make the difference between

success and failure. Oklahoma State University

explained that it is currently developing an assess-

ment instrument to measure outcomes, but that

there is currently no objective measure: “We do it

because it is the right thing to do and we know

instinctively that what we offer helps students

succeed.” The University of Alberta reported that “it

can be assumed that students with dependants look

at what services are available to them as a deciding

factor in choosing an institution. Although this has

not been studied, it has been our experience that

these questions do come up.” The University of

British Columbia acknowledges that child care is a

recruitment and retention issue for women in 

particular, and that “the best possible working (and

studying) environment ensures that the children of

students, faculty and staff are well cared for in a high-

quality learning environment.” 

Some institutions admitted that they need a formal

way of evaluating their practices. The University of

New Brunswick indicated that it is currently research-

ing ways of attracting and retaining many student

groups. “At this point in time, there is no quantitative

research as it pertains to students with dependants.

However, this will be one of UNB’s future target groups

for research and development.”

Degrees of Availability
Institutions were asked whether they perceived a

difference between practices for undergraduate and

graduate students. (This question was not applicable

to those institutions not offering graduate levels of

study.) Responses varied. Some respondents indi-

cated that no differences were evident and that all

students may access all programs and services. Others

wrote that their graduate programs are more flexible

regarding family issues. The University of Michigan

explained that most of the services described in the

interview are specifically for graduate students, rather

than undergraduates. McGill University indicated that

it offers practices to both graduates and undergradu-

ates, but that these may differ since graduates and

undergraduates belong to different student societies.

The University of British Columbia explained that

graduate students are more likely to be eligible for

financial supports such as scholarships and assistant-

ships. The University of Toronto stated that, “In terms

of policy, graduate students do have access to a

parental leave that undergraduates do not. However,

all services are available to both graduate and 

undergraduate students.” The University of Western

Ontario also reported a consideration for parental

leave or a reduction to part-time status for graduate

students with dependants. Oklahoma State University

reported that it more frequently accommodates

undergraduate students’ academic issues, although

programs and services are available to any student

requiring assistance. 
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Recommendations
1. We recommend that institutions recognize the

diversity of students with dependants (apart 

from simply including them as non-traditional

students) and resist the temptation to rely on

one single means of identifying these students.

Specifically, we recommend that they:

• Identify the students with dependants through

sharing and combining departmental data

(such as that collected by financial aid and

student services departments), coding existing

data and creating conditions where students

can self-identify their status. 

• Build on existing data, such as the 2003

Canadian College Student Survey and the

Survey of Undergraduate University Students

(as referenced on page two of this report).

2. We recommend that institutions conduct quanti-

tative and qualitative research on students with

dependants and the success of practices as they

relate to students with dependants. Specifically,

we recommend that they: 

• Survey students to determine their academic,

financial and life needs, challenges and

successes. 

• Develop success measurements and review

processes for student services and academic

delivery methods to determine their effect on

student attraction, retention and success.

3. We recommend that institutions plan practices

that not only foster the academic and campus

life of students with dependants, but also ensure 

that these students are respected and valued.

Specifically, we recommend that they: 

• Develop a lexicon and common understanding

of students with dependants and their issues, in

order to challenge the stereotypes and norma-

tive assumptions surrounding these students.

• Evaluate proposed and existing practices for

students with dependants in the context of the

institution’s mission statement, policies and

procedures. Ensure there is no mismatch

between the mission statement and the needs

of students with dependants.

• Develop an implementation or action plan to

foster the academic and cultural environment

for students with dependants.
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4. We recommend that institutions implement

internal communication processes to ensure

information about students with dependants is

transferred. Specifically, we recommend that they: 

• Provide a coordinated, formal and consistent

method of communication with the college

and university community about practices for

students with dependants. For example, data

about students with dependants from the 2003

Canadian College Student Survey and the

Survey of Undergraduate University Students

could be disseminated according to a formal

distribution plan. 

• Provide a coordinated, formal and consistent

method of communicating with students 

with dependants, such as a discussion thread

or online forum. This could be used for peer

support and idea exchange, as well as a way 

of transferring information about available

practices.

• Recognize valuable resource that faculty and

staff are indeed providing information to and

from students with dependants, as these

employee groups are typically the point of

contact for many students with dependants. 

5. We recommend that institutions and organi-

zations communicate with one another to 

share practices for students with dependants.

Specifically, we recommend they: 

• Host or facilitate roundtable discussions

among institutions and organizations (such as

CACUSS) at local, regional and national levels.

Such events would give stakeholders a chance

to understand, discuss and exchange informa-

tion about the issue. 

• Discuss and share current and innovative

methods of funding or expanding services and

offerings for students with dependants, such

as fundraising, user fees, student fees, budget

allocations and government funding sources.

• Establish a community based on the needs of

students with dependants.
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Institutional Questionnaire

Part 1: Inventory of Services 

• Student Services and Supports:

• Is family housing or accommodation available

on campus?

• Is there any type of financial aid or bursaries

for students with dependants that students

can be directed to (e.g., child care financial

assistance)?

• Is family care in the way of a child care or

daycare service or facility available on

campus?

• Is family care in the way of an eldercare service

available on campus?

• Are supports such as counselling, mentoring or

support groups specifically for students with

dependants available on campus (e.g., coping,

time management, study-life balance, financial

planning)?

• Is there a food bank service available on

campus?

• Is there health care access and pharma-

ceuticals for dependants of students available

on campus?

• Are there any student groups and organiza-

tions for students with dependants available

on campus?

• Is there an international or cultural centre that

assists students with dependants as part of their

mandate available on campus (e.g., Aboriginal

centres, international centres)?

• Is there any type of locator system where the

student can be advised on campus of an 

emergency concerning a dependant available

on campus?

• Academic Offerings and Tools for Learning

• Do you offer alternate methods of registration

(e.g., by phone, by Internet)?

• Do you offer co-operative education where

students can earn entry-level wages for some

semesters?

• Do you use on-line learning platforms or course

management software (such as Blackboard and

WebCT)?

• Do you offer untraditional class times such as

evenings and weekends?

• Do you offer choices in evaluation? For

example, can a student with dependants

choose to submit only assignments or only

examinations to comprise his or her grade? 

• Do you offer “learn at your own pace” class

formats?

• Do you offer distance learning through the

Internet or correspondence study?

• Do you offer accelerated (“fast track”) or

condensed courses (or, conversely, “slow track”

extended courses)?

• Do you offer flexibility in attending classes and

meeting deadlines?

Appendix 1: Questionnaires

23



Part 2: Open-Answer Section

1. Please list and describe any practices or services

that are in place for students with dependants at

your institution.

2. How did these practices come about? Who is 

sparking the need/demand for services for

students with dependants?

3. Are these practices reflected in or incorporated into

the institution's strategic plan or policies?

4. How has the institution changed/adjusted to

respond to students with dependants? Has

serving the needs of students with dependants

become a part of the institution's philosophy? Are

these students valued? Is there promotion of the

philosophy?

5. How is knowledge transferred?

• To prospective students (for example, through

the Web site or preview sessions)

• To current students

• To staff and faculty (for example, through the

teaching and learning centres).

6. What is the outcome/measurement of success for

these practices?

• As it pertains to the attraction and retention rates

• As it pertains to the economy of the institution

(for example, cost to offer; return on invest-

ment; profile in the community)

• As it pertains to the culture of the institution/

general well being of students and staff

• As it pertains to student use of the practice.

7. Is there a difference between practices for under-

graduate and graduate students?

Student Government Questionnaire

• What types of practices are in place for students

with dependants at your school? These could be in

the form of a student service (such as day care,

elder care, financial aid, family accommodation,

emergency locator systems, food banks, health

care plans for dependants, support groups, 

counselling, etc.) or an academic practice (such as

alternate methods of registration, Blackboard/

WebCT, untraditional class times, choices in evalu-

ation, learn-at-your-own-pace class formats, etc)?

• Are you aware of how these practices come about?

Who is sparking the need/demand for services for

students with dependants?

• Do you know whether or not these practices 

are incorporated into your school’s strategic plan

or policies?

• How do you think the institution has changed or

adjusted to respond to students with dependants?

Has serving the needs of students with dependants

become a part of the institution’s philosophy or

culture?

• Do you think students with dependants are valued

at your institution? 

• How do prospective students learn about the

services available for students with dependants? 

• How do current students learn about the services

available for students with dependants?

• What do you feel is the measurement of success

for these practices? Please discuss as it pertains to

the student attraction and retention rates, the

economy of the institution, the general well-being

of students, and to student use of the practice.
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The following inventory serves to illustrate the breadth of practices available to students with dependants,

either at school or off-campus. 

In order to explain and contextualize the data, excerpts from respondents’ comments appear in italics in the

pages following the inventory.

Appendix 2: A Select
Inventory of Practices
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Student Services and Supports

CANADA

Alberta College of Art and Design

Algoma University College

Assiniboine Community College

British Columbia Institute 
of Technology

Bishop’s University

Brock University

Capilano College

Carleton University

Champlain Regional College

College of the North Atlantic

Concordia University

Dalhousie University

Dawson College

George Brown College

Georgian College

Grande Prairie Regional College

Lakehead University

Laurentian University

McGill University

McMaster University

Mohawk College

Mount Allison University

Mount Royal College

North Island College

Red Deer College

Seneca College

Simon Fraser University

Sir Sandford Fleming College

The University of Western Ontario

University of Alberta

University of British Columbia

University of Calgary

University of New Brunswick

University of Toronto

University of Victoria

University of Waterloo

University of Windsor

University of Winnipeg

Vanier College

Wilfrid Laurier University

UNITED STATES

Oklahoma State University

Purdue University

University of California at 
Los Angeles

University of Michigan

University of Virginia

University of Wisconsin

Available 
at institution

Available 
at institution

Family Housing and
Accommodation Financial Aid

Child Care Service 
or Facility

Assistance to
access off-campus

Available 
at institution

Assistance to
access off-campus

•

•

•

•
•
•

•
•
•
•
•
•
•
•

•

•
•
•

•
•
•

•

•

•
•

•
•
•
•
•

•
•

•

•

•
•

•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•

•
•
•
•
•
•
•
•

•
•
•

•
•

•
•
•

•
•
•
•

•
•
•

•
•

•

•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•

•

•

•
•
•

•
•
•

•



Eldercare 
Service or Facility
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Student Services and Supports (continued)

CANADA

Alberta College of Art and Design

Algoma University College

Assiniboine Community College

British Columbia Institute 
of Technology

Bishop’s University

Brock University

Capilano College

Carleton University

Champlain Regional College

College of the North Atlantic

Concordia University

Dalhousie University

Dawson College

George Brown College

Georgian College

Grande Prairie Regional College

Lakehead University

Laurentian University

McGill University

McMaster University

Mohawk College

Mount Allison University

Mount Royal College

North Island College

Red Deer College

Seneca College

Simon Fraser University

Sir Sandford Fleming College

The University of Western Ontario

University of Alberta

University of British Columbia

University of Calgary

University of New Brunswick

University of Toronto

University of Victoria

University of Waterloo

University of Windsor

University of Winnipeg

Vanier College

Wilfrid Laurier University

UNITED STATES

Oklahoma State University

Purdue University

University of California at 
Los Angeles

University of Michigan

University of Virginia

University of Wisconsin

Available 
at institution

Counselling, Mentoring,
Support Groups

Assistance to
access off-campus

Food Bank

Available 
at institution

Assistance to
access off-campus

Available 
at institution

Assistance to
access off-campus

•

•

•
•

•
•

•
•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•
•
•
•
•
•

•

•

•
•
•
•

•

•
•
•
•
•
•
•

•
•

•

•
•
•
•
•

•
•
•
•

•
•
•

•

•
•

•

•
•
•
•
•
•
•

•

•

•
•
•

•

•

•

•
•

•

•

•

•

•
•

•
•
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Health Care and/or
Pharmaceuticals

Student Services and Supports (continued)

CANADA

Alberta College of Art and Design

Algoma University College

Assiniboine Community College

British Columbia Institute 
of Technology

Bishop’s University

Brock University

Capilano College

Carleton University

Champlain Regional College

College of the North Atlantic

Concordia University

Dalhousie University

Dawson College

George Brown College

Georgian College

Grande Prairie Regional College

Lakehead University

Laurentian University

McGill University

McMaster University

Mohawk College

Mount Allison University

Mount Royal College

North Island College

Red Deer College

Seneca College

Simon Fraser University

Sir Sandford Fleming College

The University of Western Ontario

University of Alberta

University of British Columbia

University of Calgary

University of New Brunswick

University of Toronto

University of Victoria

University of Waterloo

University of Windsor

University of Winnipeg

Vanier College

Wilfrid Laurier University

UNITED STATES

Oklahoma State University

Purdue University

University of California at 
Los Angeles

University of Michigan

University of Virginia

University of Wisconsin

Student Groups
International or 
Cultural Centre

•
•

•
•
•
•

•
•

•
•
•
•
•

•
•

•
•
•
•
•
•
•

•
•
•

•
•

•

•

•

•
•

•

•

•
•

•

•

•
•

•

•

•

•

•
•

•

•

•
•
•
•
•

•

•
•
•
•
•
•

•
•
•
•
•
•
•
•
•

•
•

•

•
•

•
•

•

•

•
•

•

•

•

•

•
•

•
•
•

•

•

•

•

•

•

Available 
at institution

Assistance to
access off-campus

Available 
at institution

Assistance to
access off-campus

Available 
at institution

Assistance to
access off-campus
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Student Services and Supports (continued)

CANADA

Alberta College of Art and Design

Algoma University College

Assiniboine Community College

British Columbia Institute 
of Technology

Bishop’s University

Brock University

Capilano College

Carleton University

Champlain Regional College

College of the North Atlantic

Concordia University

Dalhousie University

Dawson College

George Brown College

Georgian College

Grande Prairie Regional College

Lakehead University

Laurentian University

McGill University

McMaster University

Mohawk College

Mount Allison University

Mount Royal College

North Island College

Red Deer College

Seneca College

Simon Fraser University

Sir Sandford Fleming College

The University of Western Ontario

University of Alberta

University of British Columbia

University of Calgary

University of New Brunswick

University of Toronto

University of Victoria

University of Waterloo

University of Windsor

University of Winnipeg

Vanier College

Wilfrid Laurier University

UNITED STATES

Oklahoma State University

Purdue University

University of California at 
Los Angeles

University of Michigan

University of Virginia

University of Wisconsin

•
•
•
•

•
•
•
•
•
•
•

•
•
•
•

•

•
•

•
•
•
•
•

•

•

•
•

•

•
•

•
•

•

•
•

•

•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•

•

•

•
•
•

•
•

•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•

•

•
•
•

•
•
•

•
•
•

•
•
•

•
•
•

•
•

•
•

•
•

•
•

•
•

•
•
•
•
•
•
•
•

•

•

•

•
•
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•
•
•
•
•
•
•
•
•
•
•

•
•

•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•

•

•
•

Emergency 
Locator System

Alternate
Registration

Methods
Co-op 

Education

Online 
Learning
Platforms

Untraditional
Class Times
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Student Services and Supports (continued)

CANADA

Alberta College of Art and Design

Algoma University College

Assiniboine Community College

British Columbia Institute 
of Technology

Bishop’s University

Brock University

Capilano College

Carleton University

Champlain Regional College

College of the North Atlantic

Concordia University

Dalhousie University

Dawson College

George Brown College

Georgian College

Grande Prairie Regional College

Lakehead University

Laurentian University

McGill University

McMaster University

Mohawk College

Mount Allison University

Mount Royal College

North Island College

Red Deer College

Seneca College

Simon Fraser University

Sir Sandford Fleming College

The University of Western Ontario

University of Alberta

University of British Columbia

University of Calgary

University of New Brunswick

University of Toronto

University of Victoria

University of Waterloo

University of Windsor

University of Winnipeg

Vanier College

Wilfrid Laurier University

UNITED STATES

Oklahoma State University

Purdue University

University of California at 
Los Angeles

University of Michigan

University of Virginia

University of Wisconsin

•

•
•

•
•

•
•

•

•

•

•

•

•
•

•
•
•

•

•

•
•
•

•

•

•

•

•

•

•
•
•
•
•

•

•

•
•

•

•

•
•

•

•

•

•

•
•

•
•

•
•
•

•
•
•
•
•

•
•

•
•
•
•
•
•
•
•
•
•
•

•
•
•
•

•

•
•

•
•

•
•
•
•
•
•

•
•
•
•
•

•

•
•

•
•

•

•

•
•

•

•
•

•

Choices in
Evaluation

Learn-at-your-
own-pace format

Distance
Learning 

Fast Track or
Slow Track

Attendance 
& Deadline 
Flexibility



1. Is family housing and accommodation available for students with dependants?

George Brown uses University of Toronto’s housing registry (George Brown College).

List of accommodations is published on Web site (Vanier College).

2. Is financial aid or are bursaries for students with dependants available that students can be directed to?

I indicated that we have bursaries; we don’t have bursaries specifically designated for students with 

dependants. However, because they are based on calculations of financial need, students with dependants

generally “float to the top” and get the most and highest value bursaries (Assiniboine Community College).

$300 one time only loan or bursary. Emergency loans also available (British Columbia Institute of Technology).

In-course bursary based on financial need (Université Concordia).

Canada Study Grant for Students with Dependants (component of OSAP program). Special consideration

given when assessing for Laurentian University bursaries (Laurentian University).

There is financial aid specifically for single parents (Mount Royal College).

Tied in with child care (University of Victoria).

(1) Child care subsidy program — available to those who qualify via income. Money can be used for licensed

care only. (2) Child care tuition grant — available for those students who qualify via income. Money restricted

to those families enrolled in a University of Michigan onsite child care program (University of Michigan).

3. Is a child care service or facility available on campus for students with dependants?

We have no services specifically for students with dependants, except for the Child Care Centre (Assiniboine

Community College).

The College provides a Day Care Centre for students who have children. The College also has a family

program which is an initiative to provide quality child care services. The Family Focus Program is an 

initiative that provides support for children and families who normally would not be able to afford to access

safe licensed child care. Single parents face multiple barriers, both financial and social, in returning to school.

This program integrates the students’ education with a family support component. It allows economically

and socially disadvantaged students work towards independence and, at the same time, to have access to

school. This program integrates the students’ education with a family to quality child care and a supportive

network of resources. A counsellor meets with the Family Focus students/parents once a week as a group to

discuss parenting and educational issues. She assists the students with registration, financial aid, life and

homework scheduling. Because this is a high needs group, there are also regular individual sessions with

many students (Capilano College).

The College identifies that the daycare on the Barrie campus is accessible to students. Students do use it but

there are no policies to make it easier for students to access considering the transitory nature of a student

(Georgian College). 
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Respondents’ Additional Comments to the Inventory



Campus daycare is expensive (University of Virginia).

Daycare is available; however, with some limitations. Care is not available for infants or toddlers. Places go

to full-time care first — there are limited spaces for part-time care. Care is not available on weekends or

evenings. There is a referral system to help students find other daycare providers (University of Michigan).

4. Is an eldercare service or facility available on campus for students with dependants?

Partnership with Bethany Care Seniors Housing — Spring 2004 (Red Deer College).

There is staff and faculty counselling and an Elder Care conference (UCLA).

There is an eldercare agency off campus (University of Wisconsin).

Referral service (University of Michigan). 

5. Are supports such as counselling, mentoring, or support groups specifically for students with 

dependants available on campus?

Generic counselling (British Columbia Institute of Technology).

All students are treated equally (Bishop’s University).

Support groups for single parents (Dawson College).

We have an employee who has taken on the role of mature student counsellor. She generally organizes mature

student orientation session just before the beginning of the fall semester and sometimes a session during the

semester to support all mature students, not just those with dependants (Georgian). 

Family Centre on campus (University of Victoria).

These services are available to all students (Purdue University).

In graduate school — diversity initiative: group of parents come in for lunch 1 or 2 times a semester to connect

and let the staff know what is working and what services are needed. Social parents group: graduate school

provides money for the students to organize social activities for parents and their families (i.e., baby massage,

creative dance, tours of museums, art classes, they did 1 teen dance). Undergraduate students are welcome to

attend the group socials; however, the focus is on graduate students (University of Michigan). 

University of Wisconsin provides parent education and support, referrals for counselling, parenting classes,

parent activities and several parent support groups (University of Wisconsin).
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6. Is there a food bank service available on campus?

Student Association does this (British Columbia Institute of Technology, Carleton University, Mount Royal

College, University of Victoria).

This is a joint service with the community (Brock University).

“The People’s Potato” — pay what you can or free; Mother Hubbard’s — weekly $1 donation; food vouchers for

groceries (Concordia University).

No, although several years ago, the Orillia campus student association president organized one for two

semesters. We have provided [supermarket] vouchers to students that counsellors identify as being in need

but it is not publicized and therefore is not accessible to all (Georgian College). 

Several on campus. [Supermarket] gift certificates available from counsellors (McMaster University).

Students are given information about programs run by federal government and county. A satellite office of

the Federal Program (Women, Infants and Children) is located on campus (University of Michigan). 

7. Is health care access and/or pharmaceuticals available on campus for the dependants of students?

Student medical office available. Health care plan does not cover dependants (British Columbia Institute of

Technology).

UHIP covers this — $800 per annum (Carleton University).

Available through Student Association. Students are automatically on plan unless otherwise stated.

Students can add family members onto both the health plan and/or the dental plan for an additional charge.

The coverage is the same coverage the student has. Family members are considered to be a spouse, common-

law partner (same or opposite sex) and any children (Georgian College).

Student drug plan (McMaster University).

Partner/spouse has access to health services but not children. Partner/spouse and children have access to

health benefit plans (University of Toronto).

University Health Care Services (University of Victoria).

University health care services do not have pediatric program or doctors. For those eligible for health care

(i.e., students employed by the university, student assistants, students on fellowships), it does cover health

care for dependants. For undergraduates, they can pay extra to have their dependants covered (University 

of Michigan). 

International students must purchase health care for their dependants through the university. Other students

can purchase care for their dependants through the university or privately (University of Wisconsin). 
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8. Are there any student groups and organizations for students with dependants available on campus?

“Big Buddy” program (Bishop’s University).

Mature student club/association (Brock University, Grande Prairie Regional College).

Lifeworks Centre counselling services (George Brown College).

No, but counselling is available (McMaster University).

Planning for a Student Support Centre is in progress (Red Deer College).

Group for single parents, workshops, get together for re-entry students (UCLA).

Groups at the graduate level — the graduate school diversity initiative and the social parents group

(University of Michigan). 

A student organized a free undergraduate babysitting service for students with children (University of Virginia).

9. Is there an international or cultural centre available on campus that assists students with dependants

as part of their mandate?

In our Aboriginal Services Area, many activities are targeted for families as well, as a high proportion of these

students have families (Assiniboine Community College).

No, although certainly included as part of native resource centre (Georgian College).

Counsellors are available, but no actual centre (University of Waterloo).

International family outreach project (IFOP) to help spouses and families of international students

(University of Michigan). 

10. Is there any type of locator system available on campus where the student can be advised on campus of

an emergency concerning a dependant?

Banner system used (British Columbia Institute of Technology).

Students are contacted through Campus Security (Bishop’s University, Brock University, Seneca College,

University of Victoria).

A person can call the Registrar’s office who would track down student if possible and ask student to call home

(Georgian College). 

We hand deliver messages (Grande Prairie Regional College).

Would use contact info given by student, or we could use campus police to locate student (The University of

Western Ontario).
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Dean of Students Office (Wilfrid Laurier University).

Looked into it but were advised against it by legal aid because of the cell phone age and you must keep info

up-to-date or could create a legal issue (UCLA).

Case-by-case for true emergency situations only (University of Virginia).

11. Do you offer alternate methods of registration? 

Web registration (George Brown College).

Yes, with the implementation of the Banner system (Georgian College).

Mail or phone (Grande Prairie Regional College).

Online, phone (UCLA).

Internet (University of Michigan).

12. Do you offer co-operative education where students can earn entry level wages for some semesters? 

There is an on-campus work program (George Brown College).

Yes, and we try to find placements in Barrie if the mature student is unable to leave area (Georgian College). 

Some programs; varies by department (McMaster University, Seneca College, University of Wisconsin).

Very small number of departments — not many (University of Michigan). 

13. Do you use on-line learning platforms or course management software such as Blackboard and WebCT?

[No comments provided]

14. Do you offer untraditional class times such as evenings and weekends? 

Through Rogers Television (Carleton University).

Night-time courses are limited (Purdue University).

Continuing Education offers some courses in evenings and weekends, but not in general (UCLA).

A couple of programs. The professional schools such as MBA and social work offer some evening and 

weekend courses — they are in the minority. Vast majority of Ph.D. programs run classes during the week.

Undergraduate classes are a traditional setup (University of Michigan). 

This is new to the university and not well developed (University of Virginia).
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15. Do you offer choices in evaluation? For example, can a student with dependants choose to submit only

assignments or only examinations to comprise his or her grade? 

Used with academic discretion; situation can be negotiated with faculty (British Columbia Institute of

Technology, Dawson College, Concordia University, Wilfrid Laurier University).

This is arranged through the student development centre (Brock University).

Generally no, although there are some faculty who are offering more flexibility in assignments and marking

options (Georgian College). 

Varies with each case (Seneca College).

16. Do you offer “learn at your own pace” class formats? 

Only in distance ed. courses (Assiniboine Community College, Seneca College).

School, curriculum based; not highly used (British Columbia Institute of Technology).

Might happen at the discretion of the professor — flexible academic environment (Concordia University).

This is done for students with disabilities (George Brown College).

We may offer this in distance education courses; not highly used and in other courses may occur at the discre-

tion of the professor (Georgian College). 

17. Do you offer distance learning through the Internet or correspondence study?

Low percentage of courses (Carleton University).

Some programs (Dalhousie University).

Only for a small number of courses and a few programs (Georgian College).

Yes, but very little (Grande Prairie Regional College, University of Virginia).

Not for degrees (University of Victoria).

18. Do you offer accelerated (“fast track”) or condensed courses or “slow track” extended courses?

One course only (Algoma University College).

On an individual basis (Bishop’s University).

Summer study only (Concordia University, University of Victoria).

Some programs (Dalhousie University, Seneca College).

Yes, on an individual basis through alternate format (Georgian College).

Maybe some — but in the minority (University of Michigan). 
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19. Do you offer flexibility in attending classes and meeting deadlines?

This is negotiated with professors on a case-by-case basis (Georgian College, Brock University,

Dalhousie University, Dawson College, Concordia University, McMaster University, Mohawk College,

Seneca College, University of Waterloo, Vanier College, Wilfrid Laurier University, UCLA).

Yes, but university rules must be adhered to (Carleton University).

This would depend on each professor; not formally offered (University of Toronto).

Professors decide for their own courses. Due to the culture of the university, students are expected to

attend all classes and to meet all deadlines (University of Michigan). 

Totally faculty-dependent (University of Virginia).
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The following chart assigns the participating institutions to one of three categories (A, B, or C) based on their

aggregate full- and part-time student enrolment numbers. This chart is intended to show the context for the

institutions’ comments. 

Enrolment Codes

Small = <7,000 students 

Medium = 7,000 to 12,000 students 

Large = >12,000 students

Appendix 3: 
Institutions’ Enrolment 

Canada Enrolment

Alberta College of Art and Design S

Algoma University College S

Assiniboine Community College S

British Columbia Institute of Technology L

Bishop’s University S

Brock University L

Capilano College M

Carleton University L

Champlain Regional College S

College of the North Atlantic M

Concordia University L

Dalhousie University L

Dawson College M

George Brown College L

Georgian College L

Grande Prairie Regional College L

Lakehead University S

Laurentian University S

McGill University L

McMaster University L

Mohawk College L

Mount Allison University S

Mount Royal College M

North Island College M

Canada Enrolment

Red Deer College S

Seneca College L

Simon Fraser University L

Sir Sandford Fleming College L

The University of Western Ontario L

University of Alberta L

University of British Columbia L

University of Calgary L

University of New Brunswick L

University of Toronto L

University of Victoria L

University of Waterloo L

University of Windsor L

University of Winnipeg M

Vanier College M

Wilfrid Laurier University M

United States Enrolment

Oklahoma State University L

Purdue University L

University of California at Los Angeles L

University of Michigan L

University of Virginia L

University of Wisconsin L
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