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Executive Summary
Introduction
The Canada Millennium Scholarship Foundation
(the Foundation) undertook a survey of secondary
school students across five provinces focusing on
their post-secondary school expectations. This research
involved the in-class administration of a survey to
Grade 6 to 12 students in British Columbia, Alberta,
Manitoba, New Brunswick, and Newfoundland and
Labrador. This study was conducted by two independent research companies under contract to the
Foundation: Prairie Research Associates (PRA) Inc.
and R.A. Malatest & Associates Ltd.

The in-class survey instrument was designed to
collect information about how secondary school
students view education, what they know about the
various forms of funding available for post-secondary
education and how students envision paying for their
future education. The survey administered to Grade 6
to 8 students gathered approximately 65 pieces of
information, while the one given to Grade 9 to 12
students collected about 110 pieces of information.
To ensure consistent administration of the inclass survey for each student sample, a Survey
Administration Guide was developed to recommend
procedures to be followed.

Profile of Students
Overall, students are evenly divided between male
and female. Students come from a mix of backgrounds and household types, however almost all
report being Canadian-born (92%) and often or
always speak English at home (92%) (although some
18% report often speaking another language). About
12% of students self-identify as a visible minority and
11% report being an Aboriginal person. Manitoba
(35%) has a significantly larger Aboriginal student
population than other provinces, while BC has the
highest minority student population (15%).
While some 71% of students live with both their
mother and father, the other quarter (27%) reports
living with just one parent or in other situations.
About one-third report that at least one parent has
graduated from university, while this is slightly higher
in Alberta and BC, and lower in New Brunswick and
Newfoundland and Labrador.
As would be expected, students report a variety of
marks with more than five students in 10 (54%) reporting
an average grade of B or higher. As students progress
through secondary school, their average grade tends

to fall, although grades stabilize in Grade 11 and 12.
Students’ grades appear to be negatively affected by
having a disability, being Aboriginal and living in a
non-two parent household. However, students’
grades are positively affected when their parents have
higher levels of education.

Attitudes Toward School
We asked students several questions about their attitudes toward school and the activities they are
involved in. Most students have a positive attitude
toward school, saying that they feel like they belong
and do not feel like an outsider. Of concern is the
number of students who feel that they do not belong
(one in ten) and, consequently, feel like outsiders
(8%) and lonely (7%). These feelings appear to be
linked to their ability to make friends easily.
Interestingly, as students’ average marks decrease,
students are also less likely to either feel like they
belong or make friends easily.
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While the majority of students rarely (never or less
than once per month) miss a day of school without
good reason (77%) or skip classes (79%), many report
that arriving late for classes is fairly common. Overall,
half of the responding students arrive late for school
or classes at least once a month. As students progress
through secondary school, they are more likely to
skip classes, miss a day of school for no good reason
and arrive late. The lower students’ average marks,
the more frequent these behaviours are.
Students with higher grades appear to be more
integrated in their school and community. Not only
do students with higher marks tend to report spending more time studying, they are also more likely to
be involved in sports, both away from and at school,
and volunteer activities. Because students with
higher average grades spend more time on academic
and other activities, they are less likely to report
working for pay than students with lower average
grades.
Almost all students (90%) report devoting at least
some time outside of school to homework or study. In
addition, about two-thirds (66%) report weekly
participation in sports or organized activities outside
of school, while fewer (58%) report similar activities
at school. Slightly less than half of students work for
pay (49%), while fewer do unpaid volunteer work (39%).
Paid work (other than chores) is common in all
grades. Indeed, 39% of students report such work in
Grade 6. The number grows to 63% of students in
Grade 12. Not only does the number of students
working increase with the grade, typically, so does the
number of hours worked.
About two-thirds of students or more have positive
expectations for their future academic and financial
work. Students with higher average marks tend to be
more optimistic about their future academic and
financial success than those with lower marks.
Additionally, students tend to be more optimistic in
their early secondary school years, as agreement with
statements about their future decreases in Grades 9
to 11, while rising slightly in Grade 12 as students
near graduation.
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Education Expectation
We asked students about their post-secondary
education expectations. Most students (87%) believe
that they will take some form of post-secondary
training, most commonly university. For the most
part, students and their parents share the same
educational expectations, especially regarding plans
to go to university. That said, in all cases, some
students, regardless of their own educational aspirations, report that their parents do not expect them to
go beyond high school. Indeed, almost half (45%) of
the students who say that they do not think they will
continue their education after high school report that
this is their parents’ belief as well.
As might be anticipated, the higher students’
current marks are, the more likely they are to report
having plans to complete post-secondary training.
Even among those with low marks (D or E), over half
plan to complete some form of post-secondary
education. However, students are less likely to
continue their education after finishing high school if
they are male, Aboriginal or have a disability.
Most students (60%) expect to begin a postsecondary program immediately after high school.
The remaining are split between planning to work
without continuing their studies (3%), work but begin
post-secondary studies at a later date (17%) or take
time off (16%). Plans to begin post-secondary studies
immediately after high school fluctuate depending
on grade, as fewer Grade 12 students plan on going
directly into post-secondary education after graduating,
and more plan on working and then pursuing postsecondary education. Students’ marks also play a role
in their decisions about post-secondary education.
The higher their marks, the more likely students are
to plan to go immediately into a post-secondary
program. Conversely, the lower their marks, the more
likely students are to plan to begin work or take time
off immediately after high school.

E X E C U T I V E S U M M A RY

Decisions About Post-Secondary Education
We asked students a series of questions about potential
barriers to achieving their post-secondary goals, as
well as the people and factors that might influence
their decisions after high school.
Senior high students indicate that the most
common barriers to furthering their education after
high school relate to not having enough money (60%),
having to pay for living expenses away from home (57%)
and academic performance (poor marks — 52%).
Different barriers become more significant depending on a student’s academic performance. The most
significant barrier for those students who currently
have a C average or lower are poor grades, although
among these same students, lack of interest and
motivation for further study and the desire to earn
money after high school are also a common barriers.
Regardless of their marks, most students (69%) identify
at least one major barrier that they believe could
potentially prevent them from furthering their
education after high school.
Senior high students (60%) report that their
parents are the single most important influence on
their decision of what to do after high school. That
said, a majority of students identify at least three
people who have a strong influence on them, often a
role model they admire (30%), their siblings (25%)
and their friends (22%).
Senior high students also identify a number of
factors that will have an impact on their decision of
what to do after high school. The most common
factor is their personal interest, as some 78% of
students say that this will have a relatively strong or
very strong impact on their decision. However, other
factors that will have a strong impact on a majority of
students are their success (58%) or enjoyment (55%)
of a course at school and the likelihood of financial
rewards (52%). Indeed, for most students, multiple
factors will play an important role in their decision.
Most students agree that there are benefits to postsecondary education. A majority agrees that a postsecondary education is needed to get a good job
(69%) and that there are benefits to post-secondary
education besides job preparation (67%). Students’
perceptions of benefits are highly correlated to how
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far they expect to go in school (those planning only
to complete high school are not convinced of the
benefits of post-secondary training). Similarly, the
lower students’ current marks, the less likely students
are to agree with any of the benefits the benefits of
post-secondary education.

Financing Post-Secondary Education
Students are not well versed in how to finance their
post-secondary education. Many do not appear to
consider this issue until later (i.e., Grade 12 or later).
While their parents may be making provisions for
them, students themselves appear to have little
knowledge of what is involved in financing postsecondary education.
Students do have opinions on financing their
education. Many (44%) students agree that their
parents should provide financial support for their
post-secondary education. As well, many agree that
they would rather take time to work than take out
loans for their education (39%). Students are split on
whether post-secondary education is accessible to
everyone who is qualified and who wants it, as only
34% agree that this is the case. Even fewer (15%) agree
that the cost of post-secondary education is fair.
Students do not appear to be very knowledgeable
about financial assistance available to help them
pursue further education after high school. Currently,
students are getting most of their knowledge about
financing from family members (49%) and teachers
(28%), while many are taking their own initiative by
finding information about post-secondary education
through the internet (29%).
Most students (63%) rated family members as a
good source of information about financial assistance.
Also, institutional sources such as teachers (60%),
representatives from post-secondary institutions
(57%) and guidance counsellors (46%) were perceived
as providing good information by a number of senior
high students. Indeed, by the time students reach
Grade 12, while family members remain an important source, they fall behind more independent
sources such as institutional representatives,
Internet, or guidance counsellors.
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Students’ self-assessed knowledge of various
funding options for post-secondary education
appears to be limited. Of seven funding options
tested, less than 20% of students say that they know
at least a fair amount about any of them. This may
suggest that most students are relying on their
parents and themselves (through work and savings)
to pay for most of their education.
More than one-third (36%) of senior high students
do not have any idea what they might be expected to
pay for tuition and fees each year for post-secondary
education. Among those who estimated the cost, less
than two-thirds (60%) expect to be paying over $8,000
annually. That said, as students progress through
secondary school, they are more likely to estimate the
annual cost, and these costs tend to be lower. By
Grade 12, more than three-quarters (77%) of students
can estimate the annual cost, and among them, less

S U R V E Y O F S E C O N DA RY S C H O O L S T U D E N T S

than half (43%) say it will be $8,000 or less. There is a
difference among provinces in students’ estimation
of annual education costs. Only 30% of Manitoba
Grade 12 students expect to pay $8,000 or more
annually, compared to over 40% in all other
provinces.
Students appear to believe that they will tap into a
wide variety of funding sources (although most do
not know much about many of these sources).
Personal sources of funding are the most common.
About three-quarters of students cite their parents
(79%), jobs (summer — 80% or year round — 74%)
and personal savings (73%) as contributors. Almost
two-thirds (64%) expect to get scholarships and
bursaries. Many also expect to go into debt through
repayable student loans (49%) or personal loans
(40%). Most (70%) expect to tap into five or more
different sources.

Conclusion
Although most students have a positive attitude
toward school, their impressions of post-secondary
education are mixed. While almost nine secondary
students in 10 expect to further their education, they
are less likely to know why it is important.
The most common barriers to post-secondary
education relate to personal factors such as poor
grades, lack of interest, and indecision about the
future. As expected, the more poorly students
perform academically, the less likely they are to
expect to further their education after high school.
Similarly, those who lack interest in school (as

demonstrated by skipping classes, missing school
days, or arriving late) are less likely to report plans of
furthering their education. While money is perceived
as a barrier, few students appear to have investigated
methods of financial assistance and are expecting
to rely on their parents and themselves for most of
the costs.
It appears that many students who are about to
graduate from high school are not fully aware of the
options available to them and are not knowledgeable
of the potential costs and methods of financing their
post-secondary education.
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1.0 Introduction
The Canada Millennium Scholarship Foundation (CMSF), in cooperation with five provinces, wished to
conduct a survey of students in Grades 6 to 12. Evidence suggests that students are making decisions about
post-secondary education at an earlier age.1 This research helps to understand this trend and to address four
other questions:
• How do secondary school students view education?
• What do they know about post-secondary education?
• What do they know about the various forms of funding available for attending post-secondary institution?
• How do they envision paying for their future education?
This report examines these questions both overall and by participating province. What is striking is the similarity among students across the provinces and demographics. With some exception, the attitudes, expectations, and behaviours of students are remarkably similar in each.

1.1 Methodology
As part of a study funded by the CMSF, this research
involved the in-class administration of a survey
instrument to students in Grades 6 through 12 in New
Brunswick, Newfoundland and Labrador, British
Columbia, Manitoba, and Alberta. This study was
conducted by two independent research companies
under contract to the Foundation: PRA Inc. (Prairie
Research Associates) and R.A. Malatest & Associates Ltd.
R.A. Malatest & Associates Ltd. was responsible for
the front end of the research, including developing
the survey instrument, liaising with provincial and
Foundation representatives, determining sample
sizes, preparing a survey administration guide with
instructions for individual schools/teachers, distribution of surveys to individuals schools, collecting
completed surveys, performing data entry, and creating
the SPSS data files containing the survey responses.
PRA was responsible for cleaning the data supplied
by R.M. Malatest & Associates Ltd., preparing
summary data files, and drafting of reports.

1

1.1.1 Development, Translation, and Field
Testing of Survey Instrument
The in-class survey instrument was designed to
collect information about how secondary school
students view education, what they know about postsecondary education and the various forms of
funding available for attendance at the post-secondary level, and how they envision paying for their
potential education. The survey instrument was
designed in collaboration with the CMSF and provincial representatives. The final survey instrument
contained questions organized into the following
survey modules:
• demographic information
• academic history
• school experiences
• after high school.

For example, over 60% of university applicants reported they had made the decision to attend university by age 14. Sean Junor and Alexander Usher,
The Price of Knowledge: Access and Student Finance in Canada, Canada Millennium Scholarship Foundation, First Edition, 2002, p. 5.
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The questionnaire administered to students in
Grades 6 to 8 gathered approximately 65 pieces of
information, while the questionnaire given to
students in Grades 9 to 12 was longer, collecting
about 110 pieces of information. Both the survey
instrument and the field guide were translated into
French (facilitated by the CMSF and the Government
of New Brunswick). The survey instrument was field
tested with a group of 180 anglophone and 116 francophone students in New Brunswick, and on the
basis of the pre-test, several changes were made to
the survey.
The final versions of the survey instruments are
found in Appendix A.

Table 1 shows the population of students in
Grades 6 to 12 and sample sizes for each of the five
provinces.

1.1.2 Survey Administration Guide

1.1.4 Survey Administration

To ensure consistent administration of the in-class
survey for each student sample, a Survey
Administration Guide was developed to provide
recommended procedures for survey administration.
The administration guide recommended that teachers read each question aloud to ease classroom
management, and to ensure that if a student had a
question about the survey, all students would hear
the question at the same point in completing the
survey. The administration guide also provided definitions and clarifications that the teacher could use
as needed to respond to student questions.

At the commencement of the study, participating
provinces sent a letter introducing the study to
school districts selected for the study. Following this
mail-out, researchers from R.A. Malatest & Associates
Ltd. communicated with school districts to obtain
their permission to contact individual schools.
School districts that agreed to participate in the study
typically assisted researchers by communicating with
individual schools. Following an introduction from
individual school districts, selected schools were
contacted by researchers and asked to participate in
the survey. Participating schools were provided with
printed surveys, and teachers of selected classes were
provided with instructions for survey administration.
The survey was conducted at slightly different
time periods in each jurisdiction, as shown in Table 2.

1.1.3 Sampling Methodology
The sampling methodology varied by province. For
four provinces, the goal was to get a representative
random sample of students from a large number of
schools. New Brunswick conducted a census of its
students.2

Table 1 — Student population and sample
size by province
Province
British Columbia

Population
393,268

Sample size
3,410

334,252

2,854

Manitoba

99,553

2,108

New Brunswick

69,079

3,164

Newfoundland and Labrador

49,152

2,793

Alberta

Table 2 — Survey period by jurisdiction
Province
British Columbia

Survey period
September and November 2003

Alberta

November and December 2003, April and May 2004

Manitoba

May and June 2004

New Brunswick

March 2003, November 2003, January 2004

Newfoundland and Labrador

September and November 2003

2

Some 50,631 New Brunswick students completed the questionnaire. For purposes of a “national” overview, PRA randomly selected a subsample of 3,164
to represent the province’s secondary school students. This subsample was compared to the overall results for New Brunswick to ensure that it was
representative on key demographics.

1.0 INTRODUCTION
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1.1.5 Data Validation, Preparation of Data
Files, and Data Analysis
R.A. Malatest & Associates Ltd. transferred the ASCII
results to an SPSS data file with appropriate variable
and value labels. Data were validated to verify that
the responses had been data entered appropriately
and that the data matched the survey logic. These
data were then transferred to PRA, who continued
the cleaning process.

1.1.6 Weighting
Weighting is a simple method of correcting for differences between a sample and the population. We have
weighted the data by province so that the proportion
of students in our overall sample is similar to the
proportion of the population from each participating
province. See Table 3.
The weighting reduced the theoretical error rate
slightly to +/- 1.0%, 19 times out of 20.

1.1.7 Significant Differences
Throughout this report, we present differences that
are statistically significant. Given the large sample
size, we use a strict definition of statistical significance.
For this report, a statistically significant difference
involves two measures: a chi square value of less than
.001 and either a phi coefficient or a Cramer V value
of .150 or higher.

1.1.8 Limitations of the Study
The methodology for this survey has several limitations and, as such, caution should be used when
reviewing the findings.

• This report describes the results of a survey
conducted with secondary school students. The
research is not a national study and represents
participating students in New Brunswick,
Newfoundland and Labrador, Manitoba, Alberta,
and British Columbia.
• This research is not a longitudinal study, and as
such, the survey does not follow the same students
throughout their secondary school years.
• This research is subject to selection bias since
some students will withdraw from secondary
school before completing Grade 12. Students who
do not complete secondary school may have
different attitudes toward post-secondary education than those who progress through junior high
and senior high.
• This report describes differences in students’ attitudes and behaviours by grade level, student
marks, post-secondary expectations, and other
subgroups. In reporting on these differences, we are
not suggesting causality, but simply raising statistically significant differences as a basis for future
investigation. These differences support potential
hypothesis development for other analysis.
• These results are also presented without the
context of a literature review, which lay outside the
scope of the terms of reference. The intent of this
study is to describe the results of a survey
conducted with secondary school students.
Although some references to other studies are
included, these findings are by no means a thorough
examination of the literature.

Table 3 — Weighting scheme

Province
Alberta

British Columbia

G6-12
population
334,252

G6-12
proportion
35.4%

Sample
counts
2,854

Sample
proportion
19.9%

Weight
1.775

Result
5,067

Weighted
proportion
35.4%

393,268

41.6%

3,410

23.8%

1.748

5,961

41.6%

Manitoba

99,553

10.5%

2,108

14.7%

0.716

1,509

10.5%

New Brunswick

69,079

7.3%

3,164

22.1%

0.331

1,047

7.3%

Newfoundland and Labrador

49,152

5.2%

2,793

19.5%

0.267

745

5.2%

945,304

100.0%

14,329

100.0%

14,329

100.0%

Total

S U R V E Y O F S E C O N DA RY S C H O O L S T U D E N T S
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1.2 School Grade
Table 4 shows that students are fairly evenly distributed across school grades. Among the junior high
students, one-third is in each of Grades 6, 7, and 8.
Among senior high students, about one-quarter is in
each of Grades 9, 10, 11, and 12.
Table 4 — School grade
A1. What grade are you in?

Grade 6

All students
(n=14,329)
14%

Grade 7

16%

Grade 8

16%

Grade 9

15%

Grade 10

14%

Grade 11

13%

Grade 12

12%

Alternative setting

<1%

Note: Those who did not provide answers to particular questions
are not shown but are included in the calculation.

1.3 Report Layout
This report addresses the broad themes of the
research. Section 2 provides a profile of secondary
students in terms of demographics and academic
achievement. Understanding who students are may
be important in understanding the differences in
attitudes toward education and their post-secondary
expectations. Section 3 examines how students view
education in general, and Section 4 reviews students’
post-secondary expectations and plans. In Section 5,
we examine the barriers that may prevent students
from fulfilling their post-secondary goals. Understanding of the various forms of funding available,
and how they expect to pay for their future education
is discussed in Section 6. Section 7 concludes the report.
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2.0 Profile of Students
In this section, we provide a profile of the students who participated in this survey. As we will see later in this
report, there is surprising uniformity in the expectations of students to continue their formal education following
the completion of secondary school. That being said, student characteristics, as well as their home environment,
appear to play a critical role in educational success and expectations.

2.1 Personal Profile of Students
Table 5 (next page) provides a profile of the students
who participated in this research.
• As would be expected, students are evenly divided
between males and females.
• While over 90% of students often or exclusively
speak English in their homes, many often speak
French (6%) or some other language (12%) in their
homes.
• Overall, some 91% of students report being
Canadian born.

Table 5 — Personal profile
A2. In what country were you born?
A3. Are you male or female?
A4. Do you have a disability (intellectual, physical,
or learning)?
A5. Are you an Aboriginal person?
A6. Are you a member of a visible minority group?
A7. What language(s) do you speak at home most
or all of the time?

Personal profile
Gender

All students
(n=14,329)

Male

49%

• Some 12% self-report being a visible minority.

Female

50%

• Overall, about 11% self-identify as an Aboriginal
person. Aboriginal students appear to be more
common in junior high (12%) than in senior high
(9%). However, we do not know if this is a result of
Aboriginal students dropping out of the higher
grades or simply growth in the number of students
of Aboriginal descent. (In some provinces, the
proportion of children of Aboriginal descent is
growing at a much faster rate than the rest of the
population.)

English

92%

French

6%

Other

12%

• About 7% self-report having some sort of disability.

Language spoken

Country of origin
Canada
Other

91%
9%

Visible minority
Yes

12%

Aboriginal
Yes

11%

Disability
Yes

7%

Note: Those who did not provide answers to particular questions
are not shown but are included in the calculation.

S U R V E Y O F S E C O N DA RY S C H O O L S T U D E N T S
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Table 6 — Personal profile by province
NL
(n=2,793)

NB
(n=3,164)

MB
(n=2,108)

AB
(n=2,854)

BC
(n=3,410)

English

99%

76%

94%

95%

91%

French

2%

33%

10%

3%

2%

Other

1%

4%

6%

9%

18%

99%

97%

96%

93%

86%

1%

2%

4%

7%

14%

7%

7%

4%

7%

7%

4%

5%

9%

12%

15%

7%

6%

35%

5%

10%

Language

Country of origin
Canada
Other
Disability
Yes
Visible minority
Yes
Aboriginal
Yes

Note: Those who did not provide answers to particular questions are not shown but are included in the calculation.

The profile of students in our sample is similar in
each participating province, although as might be
expected, New Brunswick includes more Frenchspeaking students, Manitoba includes more selfidentified Aboriginal students,3 and British Columbia
includes more students who are foreign-born and
self-identify as visible minorities. See Table 6.
While the characteristics of students in the five
provinces vary, their attitudes toward school or their
expectations of completing some form of postsecondary education are very similar in across all
provinces.
Almost three-quarters of students report living
with both their mother and father. Most of the
remaining one-quarter of students come from homes
with a single parent, more often living with their
mothers. As we will see below, living arrangements
can have a significant impact on students, including
on such things as academic performance.
Most also come from households with siblings.
While 16% of students are currently the only children
in the household, about 80% of students have at
least one sibling and many have two or more. Table 7
presents students’ living arrangements.

3

Table 7 — Living arrangements
A8. With whom do you live most or all of the time?
A9. How many other children live at home with you

Living arrangements
Person(s) living with

All students
(n=14,329

Both mother and father

71%

Mother

19%

Father

5%

Guardian

2%

Other (group home, living alone)

1%

Other children in home
None

16%

One

42%

Two

25%

Three or more

14%

Note: Those who did not provide answers to particular
questions are not shown but are included in the calculation.

The percentage of Aboriginal students may be the result of the schools sampled and may over-represent the proportion of these students in Manitoba’s
secondary school system.

2.0 PROFILE OF STUDENTS

2.1.1 Parents’ Education Level
Parents’ education is strongly linked to post-secondary
expectations of children. For example, almost all of
those parents with a university degree (95% or more)
hope their children will take post-secondary education,
compared to about seven parents in 10 who did not
graduate from high school.4
According to students, typically their fathers are
slightly more likely than their mothers to have at least
some post-secondary education mainly because of
apprenticeship training. Mothers are just as likely as
fathers to have completed college or university.
Junior high students are less likely than senior high
students to know their parents’ education level.
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As shown in Table 8, about three students in 10
report that at least one parent’s education ended with
high school or before. Students are slightly more
likely to report their mother (33%) than their father
(27%) as having a high school education or less.
About half report that their fathers have at least some
post-secondary education, and almost as many
(46%) report that their mothers had taken postsecondary training of some sort. While male and
female parents are equally as likely to have
completed university and college, fathers are more
likely than mothers to have taken at least some
apprenticeship training. About one student in five
does not know the highest level of education obtained
by his/her parents.

Table 8 — Parents’ education
A10.Which of the statements below describes your mother’s and father’s education?
All students (n=14,329)
Education
Did not complete high school

Completed high school

Mother
9%

Father
11%

24%

16%

Some/completed apprenticeship

3%

11%

Some college/university

7%

4%

Completed college

11%

10%

Completed university

25%

24%

Don’t know/no response

21%

24%

100%

100%

Total

4

Junor and Usher, op. cit., p. 8.
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About six students in 10 report that at least one
parent has taken some post-secondary training,
including one in three who reports that at least one
parent is a university graduate.
Junior high students are much less likely than
senior high students to know the level of education of
their parents. This is both expected and interesting.
Children’s curiosity about the education of their
parents likely increases as they make their way
through secondary school. As they begin to seriously
contemplate their own post-secondary education,
they want to know about their parents’ experiences.
What more senior high students discover about their
parents is that they did not attend university. See
Table 9.

Among students who know, the highest education
level of parents varies by province. Those in
Newfoundland and Labrador and New Brunswick are
most likely to report that their parents have no postsecondary education. Alberta and BC students are
the most likely to report that both parents are university
graduates. Table 10 shows these differences (with
students who did not know their parents’ level of
education removed from the calculation).
As we will see below, parents’ education level is
crucial in students’ own expectations of post-secondary
education.

Table 9 — Highest level of education of parents
All students
(n=14,329)
19%

AB
(n=2,854)
18%

BC
(n=3,410)
20%

One parent with some post-secondary (other than university)

16%

14%

18%

Both parents completed some post-secondary (other than university)

10%

7%

12%

One parent university grad

18%

17%

19%

Both parents university grads

16%

15%

16%

Don’t know either

22%

29%

16%

101%

100%

101%

Education
No post-secondary

Total
Note: Columns may not total 100% due to rounding.

Table 10 — Highest level of education of parents by province
Overall
(n=11,246)
28%

NL
(n=580)
35%

NB
(n=680)
38%

MB
(n=1,175)
31%

AB
(n=4,130)
20%

BC
(n=4,681)
23%

One parent with some post-secondary
(other than university)

21%

23%

19%

18%

20%

21%

Both parents completed some post-secondary (other than university)

11%

12%

9%

11%

13%

14%

One parent university grad

22%

19%

19%

24%

25%

22%

Both parents university grads

17%

11%

16%

16%

22%

20%

Education
No post-secondary

Note: Those who did not provide answers to particular questions are not included in the calculation.
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2.2 Academic Profile of Students
Academic performance can be a key determinant of
students’ post-secondary educational options.
Especially for university, there appears to be more
demand than places available for students, and
students’ grades can be the determining factor in
their acceptance. While most universities have
entrance requirements suggesting that students with
averages between 60% and 70% can attend, in fact, in
many universities, “80% or more of the freshman class
have entrance averages 75% or more.”5 This means
that regardless of students’ post-secondary intentions,
without high marks, some educational options will
not be available to them.

2.2.1 Grades in Specific Subject Areas
Table 11 shows students’ self-reported marks for each
of four subjects. Academic grades tend to be higher
among junior high students than among senior high
students. This is particularly true of mathematics,
science and social studies.
• About seven junior high students in 10 report
current marks of B or A in each subject.
• Less than six senior high students in 10 report
grades of B or A in each subject. Indeed, only
about half report such marks in Mathematics.

Table 11 — Current grades
B1. What are your current grades in the following subjects? If you receive numerical grades, please use this guide: A =
85% or above, B = 75–84%, C = 65–74%, D = 50–64%, E = below 50%.
All students
(n=14,329)

Junior
(n=6,540)

Senior
(n=7,789)

A

32%

40%

26%

B

28%

30%

27%

C

20%

18%

22%

D

10%

6%

13%

E

4%

3%

5%

A

31%

36%

27%

B

33%

35%

32%

19%

18%

21%

D

7%

5%

9%

E

3%

2%

3%

A

30%

34%

26%

B

33%

35%

31%

C

20%

19%

21%

D

8%

5%

10%

E

3%

2%

3%

31%

35%

27%

B

33%

35%

31%

C

19%

19%

20%

D

7%

5%

9%

E

2%

2%

3%

Academic grade
Mathematics*

English/Français

C

Science*

Social Studies*
A

* Difference between junior and senior students is statistically significant.
Note: Those who did not provide answers to particular questions are not shown, but are included in the calculation of percentages.

5

Ibid. p. 25.
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• While the findings suggest that female students
tend to have higher marks overall than male
students, only in English/Français is this difference statistically significant. Some 72% of female
students report receiving at least a B in this subject
compared to 56% of male students.

Figure 1 — Average mark across four subjects (n=14,329)
50%
40%

40%

32%

30%
20%

14%

11%

10%

2.2.2 Overall Average Marks
Figure 1 shows the average grades of junior and
senior high students across four subject areas.6
Overall, students are split with over half reporting
average marks of B or A across the four subject areas.
Just less than half report an average mark of C or less.

2.2.3 Average Mark by Grade Level
As shown in Figure 2, student marks tend to fall
throughout junior high and the beginning of senior
high, recovering slightly in Grades 11 and 12. The
pattern is similar across all participating provinces.
This decline in marks may reflect both the difficulty
of material taught and the fact that there is greater
competition for students’ attention in senior high.

2%

0%

E

D

C

B

A

Figure 2 — Percent with an A or B average (Average based on four subjects)
100%
Age Group

90%

Newfoundland
NB
Manitoba
Alberta
BC

80%
70%
60%
50%
40%
30%
20%
10%
0%
Grade 6

6

Grade 7

Grade 8

Grade 9

Grade 10

Grade 11

Grade 12

This is based on a simple calculation. Generally, this involved adding up the grades in the four subject areas (mathematics, English/Français, science
and social studies) and dividing by four. In some cases, where grades for a specific course were not supplied, they were not included in the calculation.
The total was then divided by the number of courses for which grades were supplied.
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2.2.4 Barriers to Higher Academic Grades
Students’ academic grades appear to be influenced
by their background and living conditions. Reflecting
societal barriers, different types of students appear to
have lower grades on average than others.
• Typically, students reporting disability also report
that their current marks are lower than those of
students without disabilities. While 56% of
students without disabilities report having an
average grade of B or A, only 31% of those with
disabilities report this grade level.
• Students who self-identify as Aboriginal typically
also report having lower grades (although this
difference is not statistically significant).
• As we mentioned above, living arrangements also
play a role, with students from households with
two parents more likely than those living in other
arrangements to report higher grades.

Parents’ education appears to influence students’
average marks. The more formal education a
student’s parents have, the higher the student’s
average mark.
• For example, 73% of students who report that both
parents have completed a university degree also
report average grades of B or A.
• This compares with just over 40% of those
students whose parents have not had postsecondary training.
See Figure 3.7

Figure 3 — A or B average grade by parents education
(n=14,329)
90%
73%

80%
70%
57%

61%

60%
49%

Table 12 — Students’ academic grade by demographics

40%

42%

30%
Average grade
A or B % (n=14,329)
54%

20%

Yes

31%

0%

No

56%

56%

Living arrangements*
Live with both parents

58%

Live with mother only

45%

Live with father only

40%

Live with guardian

38%

Living alone or other arrangement

37%

Both university
grads

37%

No

At least one
with university

Yes

Both with
some p. s.

Aboriginal person

10%

At least one
with some p.s.

Self-reported disability*

Neither parent
with any p.s.

Overall

* Statistically significant difference.

7

The categories in the chart are defined as follows: Neither parent with any post-secondary = students reporting parents who completed high school or
less. At least one with some post-secondary refers to parents who attended and completed apprenticeship, attended college or university but did not
complete a diploma or degree, attended and completed college or technical school. Both with some post-secondary refers to parents who both did as
previously mentioned. At least one with university refers to at least one parent with a university degree. Both university grads means students reported
that both parents have completed a university degree. These differences are statistically significant.
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While student marks fluctuate through their
secondary school life, marks in Grades 11 and 12 can
be crucial in opening up educational options after
high school. As we have seen, on average, students’
marks fall in senior high, with a slight resurgence in
Grades 11 and 12.
However, when it comes to students’ marks,
certain patterns remain unchanged across grades.
For example, the higher the education of their
parents, the higher students’ marks tend to be in
Grade 12. The relationship between parental education and students’ marks is unclear. It may be that
students work harder to fulfil parental expectations,
or it may be tied to socio-economic status. Parents
with higher formal education will typically have
higher income, which allows them to provide the
supports needed to help their children do better in
school.
See Figure 4.

As we will see in the next few sections, student
grades and the education characteristics of their
parents can be important in both attitudes of
students toward education in general and their plans
to continue their education after high school.

Figure 4 — Average marks by parental education of grade 12 students (n=1,659)
100%

6%

90%
80%

33%

70%

10%

33%

11%

39%

9%

53%

50%
42%

37%
34%

30%

37%

20%
10%

23%
19%

20%

15%

15%

Both
parents
some post

One parent
university
grad

0%
No postsecondary

At least
one some
post

Grade
D/E
C
B
A

39%

60%
40%

18%

6%

Both parents
university
grad
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3.0 Attitudes Toward School
How students view education and learning is important in their decisions regarding post-secondary education
and appears to be tied to academic success in school. Students’ attitudes toward school and learning may
provide clues as to their likelihood of continuing their education after high school. In this section, we review
students’ feelings of belonging, attitudes toward school, and involvement in activities.

3.1 Feelings of Belonging
It has been theorized that students who feel
integrated in their academic setting perform better,
feel more positive about their current educational
experience, and are more likely to continue their
education after high school. Students were asked to
agree or disagree with a series of statements about
their feelings of integration in their school. Most
students have a sense of belonging and report that
they make friends easily.

About seven students in 10 agree that at school
they:
• Make friends easily, including 26% who strongly
agree. About 9% disagree with this statement.
• Feel like they belong, including 27% who strongly
agree. About 10% disagree with this statement.
Conversely, less than one student in 10 agrees or
strongly agrees that at school they:
• Feel like an outsider, including 3% who strongly
agree. Some 74% disagree with this statement,
including 42% who strongly disagree.
• Feel lonely, including 3% who strongly agree.
About 80% disagree, including 53% who strongly
disagree.

Table 13 — Feelings at school
C1. How do you feel at your school?
All students (n=14,329)
Strongly agree/agree
Positive statements

Total agree

Strongly agree

agree

At my school I make friends easily.

71%

26%

45%

At my school I feel like I belong.

69%

27%

42%

At my school I feel like an outsider.

8%

3%

5%

At my school I feel lonely.

7%

3%

4%

Negative statements
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Figure 5 — Feeling at school (Agree/Strongly agree n=14,329)
100%
I make friends
easily
I feel like I belong
I feel like
an outsider
I feel lonely
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20%
10%
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These attitudes change little as students progress
through secondary school. However, junior high
students are slightly more likely than senior high
students to feel that they belong (dropping from
about one-third of Grade 8 students who strongly
agree to about one-fifth of those in Grades 10, 11, and
12). As students progress through adolescence, they
become more preoccupied with issues that, in
students’ own minds, may separate them from
others. See Figure 5.
Friendship is integral to feelings of belonging, and
as one might expect, there is a strong correlation
between feelings of belonging and making friends.
Some 84% of those who agree that they feel as if they
belong also report making friends easily. Similarly,
those who feel lonely or like an outsider are also less
likely to report making friends easily.
Feelings of belonging are not just about one’s peers,
but are closely tied to a student’s home situation.
Students who feel like outsiders are less likely to live
with both their parents (7%) and more likely to live
with a single parent (10%). Those who live just with
their mother agree that they feel like an outsider, as
do 12% of those who live just with their father).
However, those living with a guardian (16%) or in
another arrangement (living alone or in a group home
— 27%) are most susceptible to this feeling. Similarly,
students living alone (or in other arrangements) are
the most likely to feel lonely (29%).

Grade 10

Grade 11

Grade 12

Students’ marks appear to be synchronized with
these feelings of inclusion. While traditionally, it is
often those who perform well academically who are
presented as the outsiders, the reverse appears to be
the case. The higher students’ marks, the more likely
they are to agree that they feel as if they belong, the
less likely they are to feel lonely or like an outsider,
and, although it is not statistically significant, the
more likely they are to make friends easily.
• As students’ average marks increase, so do their
feelings of belonging. For example, only 47% of
those with an E average feel as if they belong
compared with 80% of students with an A average.
• Conversely, the lower students’ marks, the more
likely they are to agree that they feel lonely and like
an outsider. Among students with an E average,
about 20% agree with these feelings, compared
with about 5% of A students.
See Figure 6.
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Figure 6 — Feelings of belonging by academic grade (Agree/strongly agree - n=14,329)
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3.2 School Attendance
Most students report regular attendance at school
and in classes. However, many report that they are
tardy in arriving at both school and classes.

3.2.1 Missing School More Common in
Higher Grades
As students advance through secondary school, they
are more likely to miss classes.
• Few students in Grade 6 (4%) report skipping
classes (at least once a month or more). Skipping
class remains fairly rare in junior high, but the
percentage triples from Grades 6 to 8. In senior
high, it triples again (from 12% in Grade 9 to 39%
by Grade 12).

• A similar pattern of growth is found among
students who report missing school days for no
reason. In Grade 6, few (12%) report this behaviour
at least once a month. This nearly doubles
by Grade 9 (22%) and grows steadily, if not as
dramatically, in senior high until Grade 12 when
over one-third (37%) report such behaviour.
• Arriving late for school is the most common
behaviour. Even in Grade 6, many students (26%)
report arriving late for school or class at least
monthly. This increases steadily until Grade 12, when
two-thirds of students (64%) are regularly late.
See Figure 7.
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Figure 7 — Missing school by grade level (Once/twice a month or more - n=14,329)
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10%
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55%

9%

Grade 8
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These behaviours are similar, although not identical, among students in participating provinces.
• While arriving late generally increases in all provinces
with grade, compared to other provinces, students
in New Brunswick are significantly less likely to
arrive late in junior high. However, in senior high,
these students revert to levels typical in other
provinces.
• Skipping classes tends to increase as students
make their way through secondary school. The
exception is students in New Brunswick, where
skipping classes is much more common in junior
high, falling off dramatically in senior high. It is
unclear why this is, but it might be speculated that
policies that encourage students to arrive to class
on time simply cause them to skip classes when
late. When skipping classes may have more consequences, these behaviours reverse with more
students arriving late.
• In all provinces, missing an entire day of school for
no reason increases as students make their way
through secondary school. See Figures 8 to 10.

Grade 10

Grade 11

Grade 12
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Figure 8 — Arrive late by grade level (Once/twice a month or more)
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Figure 9 — Skip classes by grade level (Once/twice a month or more)
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Figure 10 — Missing school by grade level (Once/twice a month or more)
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3.2.2 Missing School and Academic
Performance
Academic performance is inversely related to missing
school behaviours. The higher students’ average
academic grades, the less likely students are to miss
school days for no reason, skip classes, or arrive late.
• Students reporting an average grade of A across
the four subjects tested are the least likely to report
regularly skipping class (8%), missing a day of
school (9%), or arriving late (29%).
• This compares with students with an E average,
who are the most likely to report regularly skipping
classes (44%), missing a day of school (54%), or
arriving late (72%).
See Figure 11.

Grade 10

Grade 11

Grade 12

It is not clear that such behaviours are the cause of
poor marks. It is just as likely that their poor
academic performance encourages students to
behave in such a way that devalues the importance of
schooling. Students with poor marks may not attend
regularly because they know attendance will not
improve their marks, but can use non-attendance as
the excuse for those poor marks.
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Figure 11 — Missing school by average mark (Once/twice a month or more — n=14,329)
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3.3 Extracurricular Activities
Students were asked to record how many hours per
week they spend on various extracurricular activities.
On average, across all grades:
• About nine students in 10 report that they spend one
hour or more per week on study and homework.
• Some two students in three, regardless of grade,
spend one hour or more per week on sports or
organized activities outside of school.

• Overall, about six in 10 spend one hour or more per
week on sports and organized activities at school.
• About half of all students work (one hour or more
per week) for money (not including chores).
• Some four students in 10 report participating
weekly in unpaid volunteer work.
See Figure 12.

Figure 12 — Time spent on various activities (At least some hours per week — n=14,329)
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(outside of school)
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3.3.1 Higher Grade Level Means More Time
Devoted to Paid Work
As noted above, students’ involvement in some activities increases or decreases as they progress through
school. However, study time outside school is not one
of them. Students appear to devote at least some time
to study and homework outside of school regardless
of grade.
As students get older, they are less likely to be
involved in sports and organized activities outside of
school. In the first year of secondary school (Grade 6),
seven students in 10 are involved in sports or other
activities outside school. Involvement decreases
slowly across the higher grades and then falls to
about half in the last year (Grade 12).
The pattern is similar for sports and other activities at school. In Grade 6, two students in three (67%)
are involved (for at least one hour a week) in such
activities; this decreases to half of the students in

Grade 12. However, those who are involved tend to
stay active. Among Grade 6 students, 16% spend six
or more hours on such activities, compared with 23%
of Grade 12 students.
It is perhaps surprising that even among students
in Grade 6, four in 10 (39%) report working for pay
one hour or more a week. While this increases in
Grade 7, working students remain fairly consistent
through to Grade 10 with just less than half reporting
paid work. In Grade 11, it jumps dramatically, and by
Grade 12, almost two students in three (63%) report
working. As students get older, they also tend to work
more hours. For example, 36% of Grade 12 students
work over 10 hours a week, compared with just 3% of
Grade 6 students.
Involvement in unpaid volunteer work, at least on
a weekly basis, remains relatively stable across all
grades, although it dips slightly in early senior years,
but recovers in Grades 11 and 12.
See Figure 13.

Figure 13 — Work and school activities by school grade (An hour or more per week - n=14,329)
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3.3.2 Higher Academic Marks Associated
With More Activity

• As students’ marks fall, so does their involvement
in many of these activities. For example, students
with an E average are the least likely to report
studying outside of school, involvement in sports
or organized activities at or outside school, and
volunteer activities. These students are no more
likely than others to be involved in paid work.

The higher a student’s average academic marks, the
more involved student appears to be in extracurricular activities.
• Students with an A average are the most likely to
be involved in sports or organized activities both
at and outside school. As well, they are slightly
more likely to report studying outside school.
However, they are as likely as students with lower
marks to report working for pay and no more likely
to report non-paid volunteer work. Regarding the
latter point, while there appears to be a slight
increase in volunteer activity as marks increase,
this is not statistically significant.

Figure 14 shows these results.

Figure 14 — Activities by average mark (Participant weekly - n=14,329)
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As students’ marks increase, not only does the likelihood that they study or do homework outside of
school increase, but they spend more time at it. For
example:
• Some 93% of students with an A average spend at
least some time each week studying or doing
homework outside of school, including 41% who
spend six or more hours a week.
• This compares with 70% of students with an
E average who spend at least one hour a week
studying, including only 12% who spend six or
more hours a week doing so.

The higher the education of students’ parents, the
more likely students are to participate in organized
sports or activities outside of school. While 59%
of students with parents with no post-secondary
training are involved, 77% of students with parents
who both completed university participate in such
activities. Students with parents who have more
education also tend to devote more time to these
activities.
Overall, students are no more likely to work
regardless of their academic marks. But as students
enter senior high, those with marks lower than an
A are not only more likely to work, they work more
hours per week than students with high marks. For
example, almost three students in 10 with an average
of a D or lower are working more than 15 hours a
week, compared to just over one in seven of those
with an A average. See Table 14.

Table 14 — Hours worked by academic marks for Grade 12 students

34%

C
(n=595)
34%

1 to 5

11%

16%

14%

20%

6 to 10

11%

11%

16%

11%

11 to 15

14%

14%

17%

6%

More than 15

29%

23%

19%

14%

Work for pay hours per week
No hours

E/D
(n=281)

B
(n=601)
34%

A
(n=161)
48%

Note: “No response” is included in the calculation but not shown. Thus columns will not total 100%.

3.4 Attitudes Toward Learning and the Future
Students were asked to agree or disagree with a series
of five statements about the future. Overall, students
are generally optimistic about their futures. For
example:

• Seven students in 10 agree that it is important for
[them] to learn what is taught in school. As we will
see below, senior high students are less likely to
agree with this statement.

• Eight secondary students in 10 agree that if they
work hard, they will have the marks to pursue
[their] education and training goals.

• Seven students in 10 agree that they will be financially successful.

• Three students in four agree that they will have a
rewarding career.

• Two students in three agree that they are learning
the skills [they] will need for success later in life.
See Table 15.
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3.4.1 Grade Level and Attitudes
As students get older, they become less optimistic
about the future and more critical of their curriculum.
When students enter secondary school, they
generally have very positive attitudes toward what is
being taught. Some 63% of Grade 6 students strongly
agree that it is important for [them] to learn what is
taught in school. By Grade 12, only 14% strongly
agree. Similarly, while a majority continues to agree
that they are learning the skills [they] will need for
success later in life, older students appear to be more
critical of what they are learning. Among Grade 6
students, 34% strongly agree with this statement.
This percentage falls steadily until Grade 12, when
14% of students strongly agree.
Students in Grade 6 are more optimistic about the

employment future and are more likely to agree that
they will have a rewarding career. Indeed, some 45%
strongly agree that they will have a rewarding career.
By Grade 12, this falls to 32% who strongly agree.
While agreement with other statements declines, the
changes are not statistically significant, suggesting
that some students in Grade 12 remain as optimistic
as those in Grade 6 when it comes to believing
in their financial success and their own abilities
to achieve the marks necessary to pursue their
education and training goals.
Figure 15 shows the percentages of those who
strongly agree with each statement by students’ grade
level.

Table 15 — Attitudes toward the future
D5. How do you feel about each of the following statements about your life?
All students (n=14,329)
Statements
If I work hard, I will have the marks to pursue
my education or training goals.

Total

Strongly agree

Agree

82%
75%
71%
70%
65%

45%

37%

34%

41%

34%

37%

25%

45%

22%

43%

I will have a rewarding career.
It is important for me to learn what is taught at school.
I will be financially successful.
I am learning the skills I will need for success later in life.

Figure 15 — Attitudes toward the future by grade (Strongly agree — n=14,329)
100%
Learn what’s taught
Learning skills
for success
Marks to pursue
education
Financially
successful
Rewarding career

90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
Grade 6

Grade 7

Grade 8

Grade 9

Grade 10

Grade 11

Grade 12
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3.4.2 Academic Marks and Attitudes
The higher their average marks, the more likely
students are to be positive about both what they are
learning and their own future.
While a majority of students, regardless of their
grade, agree that if they work hard, they will have the
marks to pursue [their] education or training goals,
those with higher marks are more likely to agree.
Some 54% of students with an average grade of
E agree (including 24% who strongly agree). This
compares with 91% of students with an A average
(including 69% who strongly agree).

The higher their marks, the more likely students
are to agree (and strongly agree) that they will have a
rewarding career and that they will be financially
successful. Similarly, students with higher marks are
more positive about what they are learning in school,
and thus are more likely to strongly agree that: it is
important to learn what is being taught and what
they are learning is needed for success in later life.
Figure 16 shows the percentages of students who
strongly agree by their current marks.

Figure 16 — Attitudes toward future by average mark (Strongly agree n=14,329)
11%
13%

E

Financially successful
Learning skills
for later life
Learn what’s taught
Rewarding career
Marks to pursue
education

23%
18%
24%
15%
12%

D

21%
22%
27%
20%
17%

C

28%
28%
34%
28%
24%

B

37%
39%
52%
39%
33%

A

49%
50%
69%
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3.5 Section Summary
Many of the students’ attitudes and behaviours
appear to be linked to their marks. The higher students’
grades, the more: positive are their attitudes about
current learning and the future opportunities; active
they are in extracurricular activities; and integrated
they feel at school and among their peers. Further,
they are less likely to behave in a manner that
distracts them from learning (e.g., missing classes or
working long hours for pay.)
Students’ marks tend to fall through their secondary school life. By the end of high school, when key
decisions must be made about furthering their
education, students are less likely to value what
they are being taught or believe that they will have a
positive employment future. As we will see in the
next sections, these attitudes and behaviours can
influence post-secondary decisions.
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4.0 Post-Secondary
Expectation
It has been noted that if parental expectations of their children to attend university or college were realized,
the system would be very hard pressed to absorb them.8 It is not only parents who have high expectations
of their children, the vast majority of students themselves expect to continue their education after they finish
high school.

4.1 Most Students Expect a Post-Secondary Education
Students’ expectations of how far they will go in
school remain fairly consistent across grades. As well,
according to most students, their parents share the
same expectations when it comes to their education.9
As Figure 17 shows:
• Some 87% of students expect to take some form of
post-secondary training, most commonly, a
university degree (58%). According to students,
their parents share these expectations.
• Just 10% of students expect to complete high
school and have no further educational expectations. Slightly more students report that this is
their parents’ expectation.

As Figure 17 suggests, most students say that the
educational expectations of their parents are very
similar to their own. This is especially true of students
who expect to complete a university degree. While
the expectations of students and parents appear to be
synchronized, this belies the fact that their expectations are sometimes in conflict.
• Some 85% of students who expect to complete
university say that their parents have that same
expectation of them. That being said, 15% of
students say that their parents have other expectations, including 6% who expect them to go no
further than high school.

Figure 17 — Expectation of highest level of education (n=14,329)
Complete
university
degree

58%
59%

Parents
Students

22%
21%

Complete a
college degree
Complete
high school

10%
11%

Complete an
apprenticeship
program

7%
6%

Don’t know/
no response

3%
4%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

8

Junor and Usher, op. cit. p. 8

9

The questions asked were: D1. How far do you expect to go in school? D2. How far do you think your parents expect you to go in school?
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• Some 67% of students who expect to complete a
college or technical school diploma or certificate
share this expectation with their parents. However,
some 20% say that their parents expect them to
complete a university degree.
• While 51% of students who expect to complete an
apprenticeship program say that their parents
have the same expectation, 33% report that their
parents expect them to go to college or university.

4.1.1 Province and Students’ Expectation
Students’ expectation are similar across all provinces.
As shown in Table 17, few expect to end their education with a high school diploma (although this ranges
from 8% in Alberta to 14% in Manitoba). A majority of
students in all provinces expect to get a university
degree (although this ranges from 53% in Manitoba
to 61% in Alberta).

• Students expecting to go no further than high
school report that their parents are split: 45%
expect them to go no further, and just over half
(52%) expect them to complete some postsecondary education (most often a university
degree).
See Table 16.

Table 16 — Student and parent expectations
Students’ expectations
High school Apprenticeship
(n=1,440)
(n=1,037)

Parents’ expectations
University degree

17%

College
(n=3,161)
20%

15%

16%

67%

6%

3%

51%

3%

1%

45%

13%

9%

6%

4%

3%

2%

2%

101%

100%

101%

100%

34%

College/technical diploma/certificate
An apprenticeship program
High school
Not sure
Total

University
(n=8,253)
85%

Note: Differences are statistically significant. Columns may not total 100% due to rounding.

Table 17 — Students expectations by province

Highest level of education completed
University degree

NL
(n=2,793)
57%

NB
(n=3,164)
57%

MB
(n=2,108)
53%

AB
(n=2,854)
61%

BC
(n=3,410)
56%

BC
(n=4,681)
23%

College/technical diploma/certificate

23%

20%

22%

22%

22%

21%

An apprenticeship program
High school
Not sure
Total
Note: Columns may not total 100% due to rounding.

9%

7%

8%

6%

8%

10%

12%

14%

8%

11%

1%

5%

3%

3%

3%

100%

101%

100%

100%

100%

14%
22%
20%
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4.1.2 Current Grade and Students’
Expectation
As a group, students’ expectations of how far they will
go in school change little as they make their way
through secondary school. For example, 58% of
Grade 6 students and 55% of Grade 12 students
expect to complete a university degree. That said,
expectations of students in other grades slightly
fluctuate.
While this appears to clearly support other
evidence that students make their post-secondary
education decisions while still very young, this belies
the fact, as we will see below, that students’ expectations do change across time. Still from Grade 6 on,
about 90% of students expect to take some form of
post-secondary training. See Figure 18.

While almost 90% of students may be planning to
take post-secondary training of some kind, we know
that participation rates after high school are lower.
For example, although 55% of Grade 12 students
expect to complete a university degree, in 1999, only
17% of Canadians 18 to 24 years of age were enrolled
full-time at university. Similarly, if not as dramatic,
while 26% of Grade 12 students expect to get a college
diploma or certificate, only about 15% of Canadians
18 to 24 years of age were enrolled in such a program
in 1999.10
As we will see, many students do not expect to
begin their studies immediately, and, more importantly,
other barriers may prevent them from continuing
their education after high school. Their expectations
may be dashed by academic performance and financial
constraints.

Figure 18 — Expectations for post-secondary by grade (n=14,329)
70%
60%

61%

57%

59%

23%

22%

11%

10%

11%

11%

7%

5%

6%

6%

58%

56%

57%

22%

23%

55%

50%
40%
30%
21%

20%
10%

20%

11%
9%

9%

26%

9%

8%

0%
Grade 6

10

Grade 7

Junor and Usher, op. cit., p. 41. Figure 2.IV.1.
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University
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High school
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4.1.3 Student Marks and Educational
Expectations
Perhaps not surprisingly, the higher students’
academic marks, the more likely they are to expect to
continue their education after high school. That
being said, regardless of their current academic
marks, most students plan to take some form of postsecondary training. However, the lower the average
marks, the more likely it is that post-secondary training will involve something other than university. For
example, almost all students with an A average expect
to take post-secondary training, a majority commonly,
a university degree (79%). Even among those with an
average mark of E, a majority (58%) plan to complete
post-secondary training, including 30% who plan to
complete an apprenticeship or college training. Some
35% expect that their highest level of education will
be to complete high school. See Figure 19.
As mentioned above, other research suggests that
while universities’ published entrance requirements
are relatively low, in fact, the average entering marks
of students accepted at these universities are much
higher. If this remains true, then many of the secondary
study in our students who report B and C averages
will not make the cut.

In trying to understand those variables that have
the greatest predictive value in post-secondary
expectations, we conducted a logit regression analysis.
Our model attempts to explain which characteristics,
attitudes, or behaviours of students increase or
decrease expectations of continuing education after
high school. This approach assigns odds to each
variable, in other words, how much more (or less)
likely a students is to expect to take post-secondary
compared to students without this characteristic.
Appendix B provides the detailed results.
This analysis demonstrates that as students’ marks
increase, so does the likelihood of their expectations
that they will get a post-secondary education. For
each increase in their average mark (for example,
from a B to an A), the odds of a student planning to do
post-secondary doubles. This appears to be true of
both junior and senior high students. Throughout the
next few sections, we refer to this logit analysis
when variables have a significant impact on these
expectations.

Figure 19 — Expectation of schooling by academic grade (n=14,329)
35%
12%

E

Complete high school
Complete
apprenticeship
Complete college
diploma
Complete a
university degree

18%
28%
23%
12%

D

26%
35%
13%
9%

C

27%
48%
5%
6%

B

20%
67%
2%
3%

A

14%
79%
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4.1.4 Students’ Perceptions of Parental
Expectations by Students’ Marks
A student’s academic performance appears to be an
indicator of future educational expectations for both
the student and the student’s perceptions of his or
her parent’s expectations.
• Of those students with an A average, many believe
their parents expect them to pursue a university
education. Few students believe their parents (6%)
expect them to go no further than high school —
given their high marks. Indeed, some students
have higher expectations than they believe their
parents have. Fewer students (2%) expect to go no
further than high school than the percentage who
believe that their parents have this same expectation (6%).
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4.1.5 Expectation of Grade 12 Students
In part, the expectation of post-secondary training
regardless of current marks may reflect that students
in lower grades plan to improve their marks by Grade 12,
thus increasing their chances of getting accepted to
university. However, this does not appear to be the
case. While students’ post high school expectations
vary greatly depending on their marks in Grade 12,
many students either are not aware or expect to use
other methods of getting accepted to university.
While 86% of Grade 12 students with an A average
expect to get a university degree, 72% of those with
a B, 44% of those with a C, and 26% of those with a D
or less also expect to go on to get a university degree.
See Table 19.

• Conversely, of those students with an E average,
more students’ expect that their education will
end with high school (35%) than believe their
parents (25%) expect the same.
See Table 18.

Table 18 — Schooling expectation by current marks
E
(n=340)

D
(n=1,619)

C
(n=4,578)

B
(n=5,680)

A
(n=1,921)

High school

35%

23%

13%

5%

2%

Apprenticeship

12%

12%

9%

6%

3%

College

18%

26%

27%

20%

14%

University

28%

35%

48%

67%

79%

High school

25%

20%

13%

8%

6%

Apprenticeship

11%

10%

6%

5%

3%

College

27%

24%

25%

19%

14%

University

33%

42%

52%

65%

75%

Students’ expectations

Parents’ expectations
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Table 19 — Educational expectation by marks among Grade 12 students

26%

C
(n=595)
44%

College diploma

38%

33%

18%

6%

Apprenticeship

17%

9%

5%

4%

17%

10%

5%

3%

3%

4%

1%

1%

101%

100%

101%

100%

Complete
University degree

D/E
(n=281)

High school
No response
Total

B
(n=601)
72%

A
(n=161)
86%

Note: Columns may not total 100% due to rounding.

4.1.6 Expectations and Student Profile
There are few demographic differences among
students and their expectations of how far they will
go in school.
• Male students (11%) are more likely than female
students (4%) to expect to complete an apprenticeship program, while females (66%) are more
likely than males (52%) to expect to complete a
university degree.

• While students who self-report being an
Aboriginal person (45%) are slightly less likely than
non-Aboriginal people (61%) to say that they will
pursue university education, overall, they are
almost as likely as other students to expect to
pursue some form of post-secondary education.
See Table 20.

• Students with a disability (76%) appear to be less
likely than students without a disability (91%) to
expect to pursue additional education beyond
high school.

Table 20 —Educational expectations by demographics
Students’ educational expectations
High school Apprenticeship
(n=1,440)
(n=1,037)

College
(n=3,161)

University
(n=8,253)

Gender*
Female

8%

4%

22%

66%

12%

11%

24%

52%

Yes

25%

13%

23%

40%

No

9%

7%

23%

61%

20%

9%

24%

47%

8%

23%

60%

Male
Physical disability*

Aboriginal
Yes
No

9%

Note: Rows will not total 100%. Those who did not know or did not answer are included in the calculation but not shown.
*Statistically significant.
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4.1.7 Parents’ Education and Students’
Expectations
The education of their parents appears to influence
students’ own educational expectations. For
example:
• Among students who report that neither parent
has post-secondary education, almost one student
in five says that he or she will go no further than
high school. However, half expect to complete a
university degree.
• Conversely, among students who report that both
parents have a university education, almost all
(98%) plan to take some sort of post-secondary
training, including almost eight in 10 who expect
to complete a university degree.
See Table 21.

Of all the variables collected in this study, parents’
education has the largest impact on students’ own
post-secondary expectations. The higher the education of parents, the greater the chance that a student
plans to continue his or her education after high
school. For example, at the senior high level, even if
one parent has taken some sort of post-secondary
program, the odds double that the student is also
planning to take post-secondary. For students who
report that both parents attended post-secondary
(university or some other), the odds are about
seven times greater that they also plan to take postsecondary training (that is, greater than for those
students who report that both parents have not
attended post-secondary).11 This goes beyond
parents’ own expectations. As we have seen, almost
all parents, regardless of their own education, expect
their children to go to post-secondary.
The strong impact parents with post-secondary
education have on expectations may result from
several factors. It is likely that such parents instill in
their children the importance of education at a young
age. They act as models for their own children, and
their success may reflect their post-secondary
schooling. It also is likely that such households have
the financial resources to help their children fulfil
their post-secondary aspirations.

Table 21 — Students’ expectations by parents’ education
Parents’ education

Students’ expectations
Complete high school

Apprenticeship

College/apprenticeship

University

No postsecondary
(n=2,704)

At least one
(n=2,302)

18%

10%

6%

9%

10%

10%

5%

3%
14%
77%

Both
(n=1,433)

At least one
(n=2,580)
6%

College

24%

26%

25%

20%

University

47%

52%

57%

67%

Note: Differences are statistically significant.

11

See Appendix B.

Both
(n=2,228)
2%
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4.1.8 Behaviours and Post-Secondary
Expectations
As we have already seen, students’ marks and
parental education influence post-secondary expectations as well as current missing school behaviours.
Thus it is not surprising, that students’ secondary
school attendance appears to be correlated with
educational expectations.
Students who expect to go no further than high
school are more likely than others to miss school days
for no good reason, skip classes, and be late for
school or classes. As mentioned, it is unclear whether
this is a causal relationship. As we saw above,
students with lower marks are more prone to these
behaviours. It is not as clear whether these behaviours result from low marks or general disinterest in
school. Regardless, it would not be surprising to most
educators that those students who avoid school are
also more likely to plan to stop their education once
secondary school is complete.

Even among those who plan to continue their
education after high school, some are more prone to
missing school. Those planning to take university are
least likely to report such behaviours. Students planning to attend college or technical school are more
likely to report these behaviours than those planning
to go to university. Students expecting to enter an
apprenticeship program are more likely to report
these behavours than students planning either
college or university educations.
See Table 22.
The odds of a student who arrives late on a regular
basis of planning to attend post-secondary are 0.6 of
those who regularly arrive on time (that is, they are
40% less likely to plan to attend post-secondary).
Other behaviours also appear to be strong indicators of expectations after high school. The odds of
senior high students who report studying outside
school expecting to go on to post-secondary are twice
those of students who do not. Similarly, the odds of
students who report unpaid volunteer work or
community service also planning to take postsecondary training are almost twice those of students
who are not involved in manner.

Table 22 — Behaviours and post-secondary education expectations
Students’ educational expectations

56%

52%

College
(n=3,161)
48%

Miss a day of school without good reason

38%

30%

25%

18%

Skip classes

28%

24%

18%

14%

More than once a month…
Arrive late for class

High school Apprenticeship
(n=1,440)
(n=1,037)

University
(n=8,253)
44%
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4.1.9 Educational Plans and Attitudes
Students who plan to complete post-secondary
training — especially a university degree — are
significantly more positive about their current education and future employment.
Conversely, those who expect to complete high
school and no other training are more negative about
their secondary education and more pessimistic
about the future.
• While a majority of all types of students agree,
students expecting to complete a university
degree tend to be the most likely to agree that if
they work hard, [they] will have the marks to
pursue [their] educational goals. Overall, some
87% of those expecting to complete a university
degree agree (including 53% who strongly agree).
This compares with about 57% of those who think
that high school graduation will be their highest
education (only 21% strongly agree).
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• Those who expect to complete a university degree
are more likely to agree that they will have a
rewarding career (82%, including 39% who
strongly agree) and be financially successful (75%,
including 29% who strongly agree). This compares
with less than half of those who expect to
complete high school and go no further.
Table 23 shows the percentages of those who
strongly agree with these statements by their highest
expected level of education.
For junior high students, the odds of planning to
attend post-secondary are five times greater among
those who agree that they are learning skills in school
that will help them succeed. By senior high, none of
these attitudes significantly increases the odds that
students plan to take post-secondary

• Similarly, students who expect to complete university are most likely to agree that what they are
learning in school is important (76%, including
38% who strongly agree). This compares with
about 52% of those who expect to complete high
school, including only 21% who strongly agree.

Table 23 — Attitudes toward the future — educational goals
Students expect to complete…

21%

35%

College
(n=3,161)
41%

I will have a rewarding career.

18%

25%

33%

39%

It is important for me to learn what is taught at school.

21%

24%

32%

38%

I will be financially successful.

13%

20%

22%

29%

I am learning the skills I will need for success later in life.

12%

18%

21%

24%

Strongly agree*
If I work hard, I will have the marks to pursue
my education or training goals.

*All are statistically significant.

High school Apprenticeship
(n=1,440)
(n=1,037)

University
(n=8,253)
53%
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4.2 Decision About Post-Secondary Education
Students’ post-secondary expectations evolve
during their secondary school life. Even as they near
the end of high school, many students still have to
decide what they will do after they graduate.
Decisions are made at a younger age depending
on their post-secondary expectations. For example,
those students who expect to complete university are
the most decisive at an earlier age. Almost six students
in 10 who say that they expect to complete university
made this decision in junior high. That said, about
one-fifth of those who expect to complete university
admit that they have not made a final decision.
Decisions to attend college or an apprenticeship
program tend to be made later. For example, over
four students in 10 who say that they expect to
complete a college or technical diploma made that
decision in junior high. And about one student
in three who says that he/she expects to complete
an apprenticeship program made that decision in
junior high.

While most students have expectations for their
educational attainment, many have not made a final
decision about their post-secondary education. In
Grade 6, just over six students in 10 claim that they
have made a final decision about participating in
some form of post-secondary education. In Grade 12,
almost nine students in 10 report having made a
decision, including 17% who made the decision in
that grade.
As students progress through secondary school,
the number of those having made their decision in
Grade 6 falls steadily. It appears that students
reassess their options throughout their secondary
school life. Only 22% of senior high students say that
they decided in Grade 6 or earlier, which suggests
that many junior high students will re-evaluate their
“final” decision about post-secondary education
throughout junior and senior high. It is not surprising
that as students assess their academic performance,
and learn about options other than university, they
revise their post-secondary expectations.
See Table 24.

Table 24 — Grade decided about post-secondary
D4. If you have made a final decision about whether you will participate in some form of post-secondary education,
in what grade did you make this decision?
Current grade
Grade in which they
made decision
6

6
(n=1,980)
62%

7
(n=2,235)
42%

8
(n=2,310)
28%

9
(n=2,124)
24%

7

-

19%

19%

8

-

-

15%

9

-

-

10

-

11
12
Decision not final/no response
Total

10
(n=2,034)
20%

11
(n=1,923)
22%

12
(n=1,659)
22%

11%

8%

5%

5%

16%

12%

7%

5%

-

16%

17%

11%

8%

-

-

-

16%

19%

15%

-

-

-

-

-

16%

16%

-

-

-

-

-

-

17%

39%

39%

38%

33%

28%

20%

14%

101%

100%

100%

100%

101%

100%

102%

Note: Columns may not total 100% due to rounding. Differences are statistically significant.

4 . 0 P O S T- S E C O N DA RY E X P E C TAT I O N

The least decisive are those who have no educational plans after high school. Only about one
student in four who plans to complete his/her education with a high school diploma made that decision in
junior high. However, well over half of those who say
that they will complete high school but have no
expectation of going into post-secondary studies,
really have not made up their minds. Table 25 shows
these differences.
As we will see below, many who say that they
expect to complete only high school admit that after
completing their secondary education, they might
become involved in additional education.
This appears to support other research that
suggests that such decisions are made at a young age.
When asked, over 60% of university applicants
reported that they decided to attend university by age
14.12 As Table 25 shows, almost as many secondary
students report making the decision to attend university while in junior high (that is, for the most part,
14 years of age or younger).
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Grade 12 students are best placed to describe
when their final decision was made and what that
decision is. Figure 20 shows the grade in which these
students made their post-secondary education decisions. The younger they were when they decided, the
more likely the decision was to get a university degree
(for example, almost 80% of those who report having
made the decision in Grade 6 or earlier). Students
who report making their final decision in senior high
are more likely to have opted for post-secondary
training other than university (for example, while
41% made their decision to attend university in
Grade 12, 36% decided to attend college and 16%
decided to take an apprenticeship program). Those
who have not yet decided are most likely to have no
plans after high school (39%).
The higher the level of education of students’
parents, the lower the grade in which a student
reports making a decision about his or her postsecondary education. Most students of university
graduates (64%) report deciding in Grade 8 or earlier.
Far fewer students (44%) of parents without any
post-secondary education made their decision in
junior high.

Table 25 — Decision about post-secondary education
D4. If you have made a final decision about whether you will participate in some form of post-secondary education,
in what grade did you make this decision?
Students expect to complete…

23%

34%

College
(n=3,161)
46%

Senior high

12%

31%

26%

18%

Decision not final

57%

30%

23%

20%

8%

5%

6%

5%

100%

100%

101%

101%

Decision made in…
Junior high

No response
Total

High school Apprenticeship
(n=1,440)
(n=1,037)

Note: Columns may not total 100% due to rounding. Differences are statistically significant.

12

See Junor and Usher, op. cit., p. 5.

University
(n=8,253)
58%
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Figure 20 — Grade 12 students: Grade in which post-secondary decision made (n=1,659)
100%
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High school
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4.3 Activity Immediately After High School
While almost 90% of students plan to continue
their education after secondary school, far fewer
expect to go into their chosen program immediately.13
About six students in 10 plan to go immediately into
some post-secondary training after completing high
school, most commonly planning to begin university
(37%). About one student in five plans to work immediately after high school, although most (17%) plan to
continue their education at some future date. Almost

one student in five also plans other activities, most
often taking time off from work and studies to pursue
other activities such as travel (16%).
See Figure 21.
Male students (8%) are more likely than female
students (3%) to immediately begin an apprenticeship
program after high school. Females (62%) are more
likely than males (47%) to plan to immediately begin
college or university.

Figure 21 — Plans when finish high school (n=14,329)
Education
Begin university

37%

Begin college

18%
5%

Begin apprenticeship
Work
Begin work studies later

17%
3%

Begin work/no further studies planned
Other

16%

Take time off
Start a family
Don't know/no response

1%
3%

0%

13

5%

10%

15%

20%

25%

30%

35%

40%

45%

50%

This section refers to students' plans immediately after high school and should not be confused with their longer-term expectations for post-secondary education.
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4.3.1 Immediate Plans After High School
by Grade
Plans appear to change over time. As students
progress through secondary school, they appear to
consider more choices in post-secondary training.
They also are faced with economic choices that may
make travel difficult and work necessary immediately
after graduating from high school.
As high school students progress in their studies,
they become more likely to attend an apprenticeship
or college program immediately after graduating and
less likely to attend university.
• Plans to go immediately into university peak in
Grade 9 and then fall off steadily until Grade 12
when only 32% plan to go immediately to university after graduation. High school appears to be a
reality check for students.
• Plans to go immediately to college or technical
school or pursue an apprenticeship fall steadily
until Grade 9 and then rise steadily through to
Grade 12.

• Plans to work immediately after graduation and
pursue academic study later on increase somewhat between Grades 6 and 11, and then jump up
in Grade 12. This likely reflects the fact that it is not
until Grade 12 that students fully understand the
costs of post-secondary, both in terms of financing
that education and giving up the immediate benefits of getting a full-time job.
• The idea of travel immediately after graduation
peaks in Grade 8 and falls steadily through to
Grade 12. The romantic notion of travel before
beginning their post-secondary education or
work, likely falls away as financial realities or other
circumstances make such a plan difficult. See
Figure 22.
Some 61% of Grade 12 students report that they
will immediately begin university or college
programs following graduation from high school.14 As
we will see below, some students realize that getting
accepted by a university (because of poor marks) will
be a barrier, while others will be faced with financial
or personal barriers that will not allow them to immediately pursue their post-secondary ambitions.

Figure 22 — Post high school plans by grade level (n=14,329)
50%
40%

36%

38%

37%

41%
37%

35%

32%

30%
20%

University
College/
Apprenticeship
Travel
Work/study later
Work/No further
education

10%
0%
Grade 6

14

Grade 7

Grade 8

Grade 9

Grade 10

Grade 11

Grade 12

This finding is similar to that of a 2003 Statistics Canada study (Who goes to post-secondary education and when: pathways chosen by 20 year-olds.
Catalogue no.: 81-595-MIE2003006), which found that 59% of all graduates go directly on to post-secondary education. One caution is that the Statistics
Canada study defines students who go directly on to post-secondary education as those who do so within one year of high school graduation — our
study asks students about their plans immediately following high school graduation.
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4.3.2 Plans by Academic Marks
Students’ plans for immediately after graduating
from high school also vary depending on their
academic success. As marks increase, these plans for
are more likely to be educational. About three
students in four who currently have an average mark
of A are planning to go immediately into postsecondary training, most often to university (63%).
As students’ marks decline, so do their plans to
immediately go to post-secondary education. Over
one student in three with a grade average of E plans
to work (although most still plan to take studies
later). This compares with about one student in 10
with an average grade of A. Similarly, one student in
five with an E average plans to travel (compared with
one student in 10 with an A average). As well, as their
marks fall, students are more likely to choose an
alternative to university such as college, technical
school, or an apprenticeship. See Figure 23.

As would be expected, plans for immediately after
high school are significantly influenced by the education
levels of parents of these students. The higher their
formal education, the more likely students are to
report that they plan to immediately start some form
of post-secondary program. Of students who have
parents who are university graduates, seven in 10
plan to begin their post-secondary immediately,
most often at university (56%). This compares with
about only half the students who report that their
parents have no post-secondary training. Such
students are the most likely to report plans to work
(27%) immediately after high school. In part, this
reflects the socio-economic status of such families.
Parents with post-secondary educations are more likely
to be in a financial position that will allow them to help
pay for their children’s post-secondary education.

Figure 23 — Post high school plans by academic marks (n=14,329)
11%

E

Begin university
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apprenticeship
Work/study later
Work/No plans
to study
Travel

24%
26%
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C
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B
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A
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11%
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4.4 Location of Post-Secondary Training
As we have seen, many students’ plans for immediately after high school change as they make their way
through secondary school. Thus it would not be
surprising if students’ expectations of where they will
go for their post-secondary training also changed
across time.
As senior high school students progress, not only
are they more likely to know where they would be
interested in pursuing post-secondary education,
they are also more likely to say that they will be
staying in their home province. In Grade 9, 41%
do not know or have no plans compared to 19% of
Grade 12 students. In Grade 9, 26% would be most
interested in a program in their home province, while
by Grade 12, this percentage has grown to 60%.

Conversely, as students progress through senior
high, they are less likely to say that they would be
most interested in a program outside of Canada. In
Grade 9, 16% say that this is their preference,
compared to just 7% among Grade 12 students.
If we remove those who do not know or have no
plans for post-secondary education, then the
percentages of those most interested in a program in
their province range from 44% in Grade 9 to 74% in
Grade 12.
See Figure 24.

Figure 24 — Location of program by grade level (n=7,739)
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4.5 Section Summary
It appears that from a young age, secondary school
students expect to continue their education after
high school. Indeed, almost nine students in 10 expect
to complete some form of post-secondary training.
This expectation remains remarkably consistent
through to Grade 12. The single biggest influence on
this decision appears to be the education level of
students’ parents. The higher the formal education of
their parents, the more likely students are to expect to
continue their education after high school.
Students’ expectations of getting a post-secondary
education remain remarkably consistent through
secondary school. In Grade 6, a majority of students
(58%) expect to get a university degree. In Grade 12,
little appears to have changed (55% still think this).
While most students expect to go to university, in
fact, as students make their way through secondary
school, the growth in post-secondary is among the
number of students expecting to do apprenticeship,
college, or technical school training. Students’ immediate plans are probably most telling as to whether they
will actually pursue post-secondary. By Grade 12,
only about six students in 10 plan to go immediately
into post-secondary programs (including 32% who
plan to go immediately to university and 29% to
college, technical school, or an apprenticeship
program). Most of the remaining students report the
need or desire to work (while a few plan to travel or
take time off).
Students’ post-secondary plans evolve over time.
In the next section, we consider some of the barriers
that cause students to reassess their post-high school
plans and that might prevent them from fulfilling
their expectations.
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5.0 Decisions About PostSecondary Education
As we saw in the previous section, most secondary students expect to take some form of post-secondary training.
However, we also know that participation rates in post-secondary institutions can be lower than students’
stated intentions. Thus, there must be barriers that prevent or divert students from fulfilling their post-secondary
expectations.
In this section, we report on a series of questions about potential barriers to students’ achieving their postsecondary goals, as well as the individuals who may influence their plans.

5.1 Barriers to Post-Secondary Education
While senior high students were asked about 13 different barriers, students in junior high were asked
only a subset of these questions.

5.1.1 Barriers across grades
All secondary school students were asked to rate four
barriers to furthering their education beyond high
school.
As students mature, certain barriers become more
significant while others become less so. The fact that

parents or friends do not encourage post-secondary
education becomes less of a barrier in senior high,
while not having enough money and poor school
marks become greater barriers to furthering their
education beyond high school.
See Figure 25.
Some 58% of junior high students did not see any
of these as a significant barrier, most likely because
they have not really given serious thought to what
might prevent them from continuing their education.

Figure 25 — Barrier by grade (Somewhat, significant, or major barrier n=14,329)
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5.2 Barriers for Senior High Students
Although none of these barriers individually is
significant to a majority of senior high students, a
majority identifies at least one of these barriers as
significant. Indeed, about seven in 10 indicate that
one of these is a significant barrier to furthering their
education, including one in five who rates five or
more of these barriers as significant.
See Table 26.

With senior high students, 13 potential barriers were
tested (including the four above). Figure 26 shows the
ranking of these barriers overall.
• The most common barriers — each mentioned by
about half of students, or more, as being at least
somewhat of a barrier — are financial: not having
enough money for education and training; having
higher living expenses away from home; and fear
of going into debt. For most though, none of these
individually are a significant or major barrier.15

Table 26 — Number of significant/major barriers:
senior high students

• Academic performance (poor marks) and
personal attitudes (having to leave family and
friends and not knowing what they really want to
do) are also rated by about half of students as at
least somewhat of a barrier. Again, for most, these
are not significant barriers. It appears that most
assume that poor marks should not necessarily
stop them from doing what they want when it
comes to education after high school.

Significant/
major barriers
None

%
(n=7,739)
31%

One

17%

Two

14%

Three

11%

Four
Five or more
Total

8%
19%
100%

Figure 26 — Barriers to furthering education after high school (Senior high students — n=7,739)
Not having enough money

29%

Living expenses away from home

29%

Poor school marks

26%

Having to leave family/friends

27%

31%
28%
26%
24%

Not knowing what really want to do

24%

26%

Fear of going into debt

24%

25%

Want full-time job

Family obligations

15%

25%

Lack of interest/motivation
Will not pay off in long run

15%

28%

Not knowing what jobs/careers available

17%

19%
18%

Somewhat of a barrier
Major/Significant
barrier

12%
9%

15%

Parents don’t encourage it

9%

Friends don’t encourage it

10% 6%

8%
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15

Through the rest of this section, whenever we refer to “significant” barriers, we are including students who rated a barrier as either significant or major.
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5.2.1 Barriers by Educational Plans
Barriers take on more significance depending on
what students plan to do after high school. Students
who intend to take some form of post-secondary
education are less likely to identify as many of these
factors as barriers. Conversely, those who plan to
complete only high school are more likely to say that
several of these factors are significant barriers.
• Poor marks are one of the most common barriers
among those intending to finish their education
with a high school diploma. Among these
students, almost half report that poor marks are a
significant barrier. This compares with about one
in four of those who expect to complete postsecondary education (whether university, college,
or an apprenticeship program).
• Both a lack of interest and motivation for further
studies and the belief that post-secondary education will not pay off in the long run are twice as
likely to be rated as a significant barrier among
those students who intend to end their education
with high school as among those who plan to
complete post-secondary. In other words, they do
not like school and are not interested in furthering
their education (at least immediately after high
school).
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• The desire to begin to earn money with a full-time
job is more often a significant barrier for those
intending to quit their education after high school.
Partly, this extends from a belief held more often
among these same students that post-secondary
education will not pay off in the long run.
• Among those who expect to end their education
when they complete high school, family obligations and attitudes of parents and friends are also
more likely to be barriers. For example, although
few (13%) see their parents as a significant barrier,
about one in three (31%) says that his/her parents
are at least somewhat of a barrier (compared with
about half as many who expect to complete postsecondary education — 15%). Similarly, while few
say that their friends are a significant barrier, again
one in three (32%) of those expecting to complete
high school says that friends are at least somewhat
of a barrier to furthering his/her education (this
compares with 14% of those who expect to
complete post-secondary education).
Table 27 provides the percentages of those who say
that these barriers are significant or major, by their
highest expected level of education.

Table 27 — Barriers by expected education
D6. To what extent do you see the following as barriers for you in furthering your education beyond high school
Highest expected education
Significant/major barrier*
Poor school marks

Post-secondary
(n=6,800)

High school
(n=747)

24%

48%

Lack of interest and motivation for further studies

15%

34%

Want to start earning money in a full-time job

13%

29%

Do not believe that it will pay off in the long run

11%

24%

Family obligations

8%

16%

Parents don’t encourage it

7%

13%

Friends don’t encourage it

5%

14%

*All are statistically significant.
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Financial considerations, such as not having
enough money to pay for education and training,
having to pay for higher living expenses to live away
from home, and fear of going into debt, are significant or major barriers for one-quarter or more of
students, regardless of their highest expected level of
education.
Those planning to end their education with high
school identify more of these as significant barriers.
Indeed, 83% of those planning to finish their education
with high school identify at least one of these barriers
as significant in furthering their education, including
almost 57% who identify three or more as significant
barriers. This compares to 68% of those planning
to continue their education after high school who
identify at least one of these as a significant barrier,
including only 35% who say three or more of these
are significant.
Some of these barriers are simply attitudinal.
However, such attitudes can have a powerful effect
on an individual’s decisions. For example, the odds of
students expecting to attend post-secondary and
who say post-secondary will not pay off in the long
run are half those of students who do not see this as a
barrier. Similarly, the odds of those who want to start
earning money in a full-time job expecting to
continue in their post-secondary education are half
those of students who do not. Of these barriers, lack
of motivation and interest has the biggest impact on
post-secondary expectation. The odds of those
students who identify this as a barrier are 70% less
than the odds of those who do not.16

5.2.2 Barriers by Average Mark
The significance of these barriers varies depending
on senior high students’ current average marks. As
might be expected, the lower a student’s average
mark, the more likely certain barriers are to be rated
as significant.
• As would be expected, students with lower averages are more likely to cite poor marks as a significant barrier to furthering their education beyond
high school. About two-thirds of those with an
average mark of E report that their grades are a
significant barrier to post-secondary education.
As marks increase, the significance of this barrier

16

See Appendix B.

decreases. Even so, about one-tenth of those with
an A average say that poor marks are a significant
barrier to their educational plans, suggesting that
their marks are not necessarily high enough to get
scholarships or get into the schools or programs
they desire.
• The lower students’ grades, the more likely they
are to say the following barriers are significant:
lack of interest and motivation for further study,
and desire to start earning money in a full-time
job. In each case, about one-third of those with an
E average say that these barriers are significant.
This falls steadily as grades increase until only
about one-tenth of those with an A average report
these barriers as significant.
• One-quarter of those with an E average report that
their belief that post-secondary education will not
pay off in the long run is a significant barrier.
Again, as marks increase, this barrier is less often
significant. It is unclear whether this perception
is about post-secondary education in general, or
for them in particular. Some may believe that
additional education will not have a long-term
financial impact in general, but others may believe
that their own lack of academic aptitude means
that further education will not pay off for them
personally.
• Family, friends, and parents are more likely barriers
to those with lower marks, than to those with
higher. As average mark falls, students are more
likely to cite these barriers: family obligations, and
friends or parents not encouraging it. For some
students, their home life is a major hurdle that
must be overcome. Demands of their personal
situation may also account for their generally poor
performance in high school.
Table 28 provides the percentages of those who say
that these barriers are significant or major, by their
current average grade.
Regardless of their academic grades, financial
considerations (such as not having enough money to
pay for education and training, having to pay for
higher living expenses to live away from home, and
fear of going into debt) are significant or major barriers
for one-fifth or more of students.
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Table 28 — Barriers by academic grade
D6. To what extent do you see the following as barriers for you in furthering your education beyond high school?
Highest expected education
E
(n=229)
67%

D
(n=1,109)
49%

C
(n=2,711)
30%

B
(n=2,767)
15%

A
(n=867)
11%

Lack of interest and motivation for further study

32%

23%

19%

13%

11%

Want to start earning money in a full-time job

31%

20%

16%

12%

9%

Do not believe it will pay off in long run

25%

16%

12%

10%

8%

Family obligations

21%

9%

10%

7%

6%

Friends don’t encourage it

19%

9%

6%

4%

5%

Parents don’t encourage it

16%

10%

8%

6%

7%

Significant/major barrier*
Poor school marks

*All are statistically significant.

5.3 Impact of People on Post-High School Decisions
As has been shown, parents and friends are sometimes barriers to post-secondary education.
Conversely, parents can be a major positive influence
on their children’s post-secondary education decisions. We asked senior high students directly how
much impact their parents and other people have on
their decisions about what they want to do after
high school.
It is not surprising that most students report that
their parents have a strong impact on their decision.17
• Some six students in 10 report that their parents
have a very strong or relatively strong impact on
their decision of what do after high school.18
Another 23% report that their parents have some
impact. As we have seen above, the variable that
has the single greatest influence on educational
expectations after high school is a student’s
parents’ education.
All other types of people have influence on far
fewer students.
• About three students in 10 report that a role model
they admire has a strong impact on their decision of
what to do after high school. Another 23% of students
report that an admired role model can have some
impact on their decision. Indeed, those who say that
a role model has a positive impact on their decision
are almost twice as likely to expect to continue their
education as those who do not say so.

• About one student in four reports that his/her
brothers or sisters have a strong impact on the
decision of what to do after high school. Another
23% of students report that their siblings have
some impact.
• Over one student in five reports that friends have
a strong impact on his/her post-high school decision. Another 31% of students report that their
friends have at least some impact.
It is interesting that students say that individuals
who are part of the educational system have relatively
little impact on their decisions.
• About one student in five reports that representatives from universities and colleges have a strong
impact on his/her decisions after high school.
Another 25% of students say that they have some
impact.
• According to students, school faculty — teachers
and guidance counsellors — have the least impact.
While less than one in five says that teachers have
a strong impact on post-high school decision
making, 29% say that teachers have at least some
impact. Similarly, while just over one student in 10
says that school guidance counsellors have a
strong impact, 23% say that these staff have
some impact on their decision of what to do after
high school.

17

The question read: D7. How much impact do the following people have in your decisions about what you want to do after high school?

18

From here on very or relatively strong impact is referred to as simply a strong impact.
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Figure 27 shows the percentages of those who
report each type as having a relatively or very strong
impact on their decision.

Almost eight students in 10 report that at least one
of these types of people has a strong impact on their
post-high school decision. Indeed, over half report
that two or more of these people have a strong
influence.

Figure 27 — Impact people have on decision what to do after high school (Senior high students — n=7,739)
Parents
An admired role model
Siblings
Friends
University/college reps
Teachers
School guidance counsellors

31%
12%
18%
9%
16%
7%
16%
6%
15%
13% 4%
8% 3%

29%

Relatively strong
impact
Very strong impact
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5.4 Impact of Other Factors on Post-High School Decision
Students were also asked to rate the impact of other
factors on their decision about what they will do after
high school.
• Personal interest has the single greatest impact on
what students will do after high school. About
eight students in 10 report that their personal
interest will have a strong impact on what they will
do. Another 13% say that their personal interest
will have at least some impact. In other words,
students want to do what they are interested in
and are less concerned, as we will see below, about
the financial rewards of their choices.
A majority of students say that the following
factors will also have a strong influence on their decisions about what to do after high school:
• Success in a course at school. About six students
in 10 say that such a success will have a strong
impact on their post-high school decisions.
Students who identify success in a course as
having a positive impact are almost twice as likely
as those who do not of expecting to continue their
education after high school.
• Enjoyment of a course at school. Over half say that
enjoying a course will have a strong impact on
their decision.

• The likelihood of financial rewards. Just over half
say that such rewards will have a strong impact.
Less than half report that the following factors will
have a strong influence on their decision about what
to do after high school:
• A creative ability or talent. In fact, just less than
half report that such an ability will have a strong
impact on their decision. This relates in many
ways to “personal interest,” “success in a course at
school” and “enjoyment of course at school,” each
of which emphasizes continuing after high school
with something they are good at and enjoy.
• The likelihood of getting a job if they pursue a
certain post-secondary program. Again, just less
than half report that this will have a strong impact
on their post-high school decision. This reinforces
the earlier observation that many senior high
students do not believe there is a strong link
between post-secondary training and jobs.
• The course and grade requirements for different
apprenticeship, university, or college programs.
Over four in 10 say that these will have a strong
impact on their decision. As we saw above, about
half the senior high students rated “poor marks” as
at least somewhat of a barrier to furthering their
education after high school.
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For most students, many of these eight factors will
have a strong influence on their post-high school
decisions.

• The Cost of a Post-Secondary Education. About
one student in three says that the cost of education
after high school will have a strong impact on
his/her decision. Again, this reinforces what we
already found, that about three senior high
students in 10 report that “not having enough
money” is a significant barrier to furthering their
education after high school.

• Over nine students in 10 report that at least one of
these factors will have a strong impact on them.
• For most students, several of these factors will play
an important role in their decision-making.
Almost two students in three report that four or
more of these factors will have a strong influence
on their decisions about what to do after high
school. Thus, students may find making decisions
difficult, since some of the factors may pull them
in different directions.

Figure 28 shows the percentages of students who
say that these factors will have a relatively or very
strong impact on their decision about what to do
after high school.

See Table 29.

Figure 28 — Impact factors have on decision of what to do after high school (Senior high students — n=7,739)
Personal interest

32%

Success in a course at school

35%

Enjoyment of course at school

34%

Likely financial rewards
Creative ability or talent
Job if pursued post-secondary program
Course and grade requirements
The cost of post-secondary education

47%
23%
21%

30%

22%

26%

21%

30%

17%

27%
22%

Relatively strong
impact
Strong impact

17%
13%
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Table 29 — Number of factors having a strong
impact on students’ post-high school decisions

Number
None

One
Two

%
(n=7,739)
9%

6%
9%

Three

13%

Four

17%

Five or more
Total
Note: Column does not total 100% due to rounding

47%
101%
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5.4.1 Academic Grade and Impact of Factors
Again, depending on senior high students’ current
marks, they rate the impact of these factors differently.
For students with lower marks, personal interest and
academic success are less important factors in their
post-high school decisions.
The higher students’ marks, the more likely
students are to report that personal interest, success
in a course in school and enjoyment of a course in
school will have a strong impact on what they will do
after high school. For example, over eight students in
10 with an average grade of B or A say that their
personal interest will have a strong impact. This
compares with only seven students in 10 with a grade
of D and less than six in 10 of those with an average
mark of E.
Conversely, the lower students’ average marks in
senior high, the more likely they are to report that
course and grade requirements at post-secondary
institutions will have a strong impact on them.
Interestingly, regardless of marks, about one-third
of students say that the cost of a post-secondary
education will have a strong impact on their decisions after high school.
See Table 30.

5.4.2 Expected Highest Education and Impact
of Factors
The impact of these factors varies depending on
students’ educational expectations. Those planning
to complete their education with a high school
diploma are more likely to downplay many of these
factors in terms of having a strong impact on their
post-high school decisions.
• Regardless of post-secondary expectations, that is,
whether they think their highest level of education
will be high school, an apprenticeship program,
college or university, a majority of students say
that personal interest will have a strong impact on
their post-high school decisions. That said, far
more students planning to continue post-secondary training at college or university report that
personal interest will have a strong impact on their
decision compared with those planning to end
their education with high school.

Table 30 — Impact of factors by academic grade
D8 To what extent do the following factors impact your decisions about what you want to do after high school
Academic grade
E
(n=229)
59%

D
(n=1,109)
70%

C
(n=2,711)
76%

B
(n=2,767)
84%

A
(n=867)
86%

Course and grade requirements

42%

43%

48%

43%

32%

Success in a course at school

37%

44%

55%

65%

67%

Enjoyment of a course at school

36%

43%

51%

62%

65%

Relatively/very strong impact*
My personal interest

*All are statistically significant.
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• Students who are not planning to continue their
education after high school are less likely to report
that success in a course at school or enjoyment of
a course at school will have a strong impact on
their decision about what they want to do after
high school. As well, depending on the nature of
post-secondary training planned, these two
factors have stronger impacts. Students planning
to go to university are the most likely to say that
these factors will have a strong impact on their
decision. The impact is weaker among those
intending to go to college, weaker still among
those planning to take an apprenticeship
program, and of course, has the least impact on
those planning to go no further than high school.
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• The likelihood of getting a job if they pursue
certain post-secondary program is more likely to
have a strong impact on students planning to go to
college and university, than on those planning to
stop their education after high school. Almost
three students in 10 who currently are planning
to take no post-secondary education say that
issues of employment will have a strong impact on
their decision.
Table 31 shows these and other differences.

Table 31 — Influences on decision by educational expectations
Students expect to complete…

60%

71%

College
(n=1,725)
80%

Likely financial reward

35%

48%

52%

56%

Success in a course at school

33%

46%

55%

65%

Enjoyment of a course at school

30%

43%

53%

61%

38%

47%

45%

40%

49%

51%

Very strong/relatively strong impact*
Personal interest

Course and grade requirements
Likelihood of getting a job if pursue certain
post-secondary program
*All are statistically significant.

High school Apprenticeship
(n=747)
(n=620)

30%
28%

University
(n=4,454)
83%
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5.5 Benefits of Post-Secondary Education
Students were instructed to rate their level of agreement with a number of statements, four of which
spoke of the benefits of post-secondary education.
What is surprising, given that almost all students
expect to continue their education after high school,
is that many students do not agree with these benefits of post-secondary education and relatively few
strongly agree.
As shown in Figure 29 on this page, a majority of
students agree with the following statements:
• I need a post-secondary education to get a good job.
Some seven students in 10 agree with this statement, but only 38% strongly agree. Perhaps based
on what we have seen so far, this should not come
as a surprise. Remember that less than half of
senior high school say that the likelihood of
getting a job if they pursue a certain post-secondary program will have a strong impact on their
post-high school decisions. This may reflect that
students do not know what program they want to
pursue, but it is surprising that students do not
strongly believe that post-secondary education is
synonymous with “good” jobs.
• There are other benefits to post-secondary education
besides preparing me for a job. About two students
in three agree with this statement, including 24%
who strongly agree. Again, it is somewhat surprising, given that most students expect to continue
their education after high school that more do not
strongly agree with this statement.

• Paying the costs of post-secondary education is a
good investment in my future. Over half agree with
this statement, including 18% who strongly agree.
About one-third agree that:
• The benefits of a post-secondary education
outweigh the drawbacks. This includes 10% who
strongly agree. Some 42% neither agree nor
disagree with this statement, which suggests that
many either did not understand its meaning or felt
they did not know enough about the drawbacks to
comment.
The level of agreement with these statements is
somewhat surprising and might make one wonder
why so many students expect to continue their
education after high school. The relatively low
numbers of students who strongly agree with these
statements suggests that for many students, their
expectations about post-secondary education are not
grounded in any strong evidence of its necessity. In
other words, for many students, their post-secondary
education is based on a general societal expectation
(similar to the expectation that one day they will
likely get married), rather than understanding and
assessment of its benefits.

Figure 29 — Benefits of post-secondary education (Senior high students - n=7,739)
Need a post-secondary
education to get good job

31%

Besides preparing for a job other benefits
to post-secondary education
Paying the cost of post-secondary education is a good investment in the future
The benefits of post-secondary
education outweigh the drawbacks

38%
43%

24%

37%
28%

18%
10%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Agree
Strongly agree

5 . 0 D E C I S I O N S A B O U T P O S T- S E C O N DA RY E D U C AT I O N

63

5.5.1 Benefits and Expected Highest Level
of Education

• Some 33% of those who expect their highest level
of education to be a high school diploma agree
that they need a post-secondary education to get
a good job (which suggests that other barriers are
stopping them from continuing their education
after high school). Some 78% of those planning to
attend university agree with this statement,
including 46% who strongly agree. What is perhaps
surprising is that more students, regardless of their
plans, do not recognize that employment opportunities are enhanced through post-secondary
education.

Not surprisingly, students who do not expect to
complete any post-secondary education are less
likely to agree with any of these statements. Indeed,
the more post-secondary training they plan to take,
the more likely they are to agree. Those planning to
go to university are the most likely to agree with all of
these statements, followed by those planning to go to
college, who in turn, are more likely than those planning to take apprenticeship programs to agree.
• Some 40% of those who expect their highest level
of education to be a high school diploma agree
that there are benefits to a post-secondary education other than preparing them for a job. This
compares to 74% of those who expect to go to
university. Regardless of their educational plans,
few strongly agree with this statement. The
strongest agreement is among those planning a
university education, and even in this case, only
30% strongly agree.

• Those expecting to go no further than high school
are also the least likely to agree that: paying the
costs of post-secondary education is a good
investment or the benefits of post-secondary
education outweigh the drawbacks. Conversely,
those planning to attend university are the most
likely to agree. Even among those planning to go to
university, only 23% strongly agree that postsecondary education is a good investment. As with
the case of getting a good job, the link between the
pay-off and post-secondary education is not as
strong as one would hope.
Table 32 shows these results. Again, the fact that a
majority of students, regardless of their post-secondary
expectations, do not strongly agree with any of these
statements suggests that many students who expect
to take post-secondary training are not fully
convinced of the benefits.

Table 32: Attitudes toward post-secondary education
D15. To what extent do you agree or disagree with each of the following?
Highest expected education

40%

55%

College
(n=1,725)
67%

I need a post-secondary education to get a good job.

33%

55%

72%

78%

Paying the costs of post-secondary education is a good
investment in my future.

25%

39%

54%

64%

The benefits of a post-secondary education outweigh
the drawbacks.

17%

28%

34%

45%

Strongly agree/agree*
There are other benefits to post-secondary education
besides preparing me for a job.

*All are statistically significant.

High school Apprenticeship
(n=747)
(n=620)

University
(n=4,454)
74%
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Understanding the benefits of post-secondary
education can have an important impact on posthigh school decision-making. The odds of students
who agree that they need post-secondary to get a
good job or expect to continue their education after
high school are almost four times the odds of those
who do not agree. Similarly, students who agree that
there are other benefits of post-secondary education
are over twice as likely compared to those who do
not, to expect to continue their education after high
school.19

5.5.2 Perceived benefits and academic grade
The higher students’ current marks, the more likely
they are to agree with the stated benefits of postsecondary education.

For example, almost eight A students in 10 agree
that they need a post-secondary education to get a
good job. This compares with only about six in 10
students with a D or half of those with an E average.
Again, surprisingly, even among those with an A
average, only 52% strongly agree with this statement.
Similarly, over eight students in 10 with an average
grade of A agree that there are other benefits to postsecondary education besides job preparation. This
compares with just over half of those students who
currently have a D and just over four in 10 of those
with an E average. Even among those with an A
average, only about 37% strongly agree with this
statement.
About seven A students in 10 agree that paying the
costs of post-secondary education is a good investment in their future (including 29% who strongly
agree). This compares with four in 10 or fewer among
those with averaging a D or lower. These and other
differences can be seen in Table 33.

Table 33: Perceived benefits by academic grade
Academic grade
E
(n=229)
49%

D
(n=1,109)
58%

C
(n=2,711)
67%

B
(n=2,767)
76%

A
(n=867)
79%

There are other benefits to post-secondary
education besides preparing me for a job.

46%

56%

64%

73%

81%

Paying the costs of post-secondary education
is a good investment in my future.

36%

41%

52%

60%

72%

The benefits of a post-secondary education
outweigh the drawbacks.

21%

27%

34%

43%

55%

Strongly agree/agree*
I need a post-secondary education to get a good job.

*All are statistically significant.

19

See Appendix B for details.
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5.6 Section Summary
While students recognize that poor marks can be a
significant barrier to their post-secondary educational plans, many appear to believe that this barrier
can be somehow overcome. What is surprising is that
many students with average marks (Cs and Bs) are
not more worried about their chances of being
accepted by the institutions they wish to attend.
It appears that one of the largest barriers to the
expectation of further education after high school
involves attitudes and perceptions of individual
students. Understanding and believing in the benefits of post-secondary training can be very important
in students’ wanting to continue their education after
high school. Further, this combined with a financial
perception that more education after secondary
school will not pay off in the long run and that they
would rather start earning more, significantly
reduces the odds that some students will bother with
post-secondary education. All of this suggests that
many students, although conditioned to expect to
continue their education after high school, do not
really believe in the value of pursuing a post-secondary education.
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6.0 Financing PostSecondary Education
While many students recognize that financing their post-secondary education may be a challenge, students
seem to be doing little to overcome this barrier. In fact, students appear to know little about sources available
to help them pay for their education after high school. In this section, we review where students get information on funding of post-secondary education and their own expected funding sources for their post-secondary
education.

6.1 Attitudes Toward Financing Post-Secondary Education
Students were asked to rate their level of agreement
with five statements about the financing of postsecondary education.
• About four students in 10 agree that their parents
should provide financial support for their postsecondary education, including 14% who strongly
agree. Some 20% disagree, and the rest are neutral
(31%) or do not know (4%). Students who agree are
more likely than those who do not, to expect to
attend post-secondary. In fact, the odds of
students expecting to take post-secondary are
almost twice as high if they agree that their parents
should provide such support.
• Similarly, four students in 10 agree that they would
rather take time to work for a few years to earn
money for post-secondary education than have to
take out student loans. This includes 12% who
strongly agree. About 26% disagree. Students who
agree are less likely to plan to go on to postsecondary. The odds of those who agree also
reporting that they expect to go to post-secondary
are 80% less than those who do not agree.

• About one student in three agrees that postsecondary education is accessible to everyone
who is qualified and wants it, including 9% who
strongly agree. About 37% disagree. As students
progress in school, they become less likely to agree
that post-secondary education is available to
everyone who is qualified and wants it. Some 38%
of Grade 9 students agree with this statement
compared with 28% of Grade 12 students.
• About one student in four agrees that he/she will
be able to obtain adequate student loans to
finance his/her post-secondary education, including 4% who strongly agree. About 21% disagree
with this statement.
• Only about one student in seven agrees that the
amount a student has to pay for post-secondary
education is fair, including 4% who strongly agree.
Some 53% disagree with this statement. As we will
see, in part, this may reflect their understanding of
annual program costs, which they tend to believe
are much higher than they actually are.
See Figure 30.
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Figure 30 — Attitudes toward costs of post-secondary education (Senior high students - n=7,739)
My parents should provide
financial support
Rather take time to work
than take out student loans
Post-secondary education is
accessible to all qualified
Will be able to obtain adequate
student loans
The amount a student has to
pay for post-secondary is fair

14%

30%

12%

27%

9%

25%
21%

Agree
Strongly agree

4%

11% 4%
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6.2 Sources of Knowledge About Financial Assistance
Students were asked to indicate how much they had
learned from various sources about the types of
financial assistance available to pursue further
education after high school.
• Family members are the most common source
from which students learn about post-secondary
financial assistance. About half of students say
that they have learned a fair amount (29%) or a lot
(20%) from their family about financial assistance.
About 23% say that they have learned relatively
little or nothing at all from family members
regarding post-secondary financing.
• The Internet is the next most common source.
Less than one-third report learning a fair amount
(18%) or a lot (11%) about post-secondary financial assistance from the Internet. This may include
visits to government web sites, as well as college or
university sites. Some 46% report learning little or
nothing from the Internet on this subject.
• Teachers are also a fairly common source, with
about one-quarter of students reporting that they
have learned a fair amount (19%) or a lot (9%)
from their teachers. About 44% report learning
little or nothing from their teachers regarding
financial assistance for post-secondary education.

In all other cases, less than 20% of students indicate that they have learned a fair amount or a lot from
at least one of these sources. In each case, over half
report learning little or nothing about financial assistance from any of these sources.
The source from which students have learned the
least may be surprising. Other than teachers, sources
associated with educational institutions provide the
least information. A majority of students report that
they have learned little or nothing about postsecondary financial assistance from guidance counsellors (65%), career fairs (60%), or representatives
from post-secondary institutions (56%). In some
cases, this may reflect the fact that students have not
had or have not taken the opportunity to use these
sources.
See Figure 31.
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Figure 31 — Learned about financial assistance available to pursue further education after high school
(Senior high students - n=7,739)
Family members

29%

20%

The Internet

18%

11%

Teachers

19%

9%

Reps from post-secondary institutions

13%

6%

Popular media

13%

6%

Friends

14%

5%

Career fairs
Government publications
School guidance counsellor
0%

11%

Learned a fair amount
Learned a lot

6%

10% 4%
9% 4%
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About 71% of senior high students report having
learned a fair amount or a lot from at least one of
these sources, including about half who have learned
as much from two or more sources.
As students progress in their studies, they become
more likely to report learning a fair amount or a lot
from some sources:

• Family members are the single most popular
source; 63% of students say that family is a good
or very good method of providing them with
information about financial assistance. This
includes some 26% who say that family members
are a very good method. Few (10%) say that family
is a poor method.

• Representatives of post-secondary institutions.
Students in Grade 12 (25%) are more likely than
students in Grade 9 (14%) to have learned a fair
amount or a lot from representatives of postsecondary institutions. This may reflect the fact
that such representatives are not available to
students until they reach higher grades.

Many of the sources students would like to receive
information from are the same sources from which
they currently have not learned very much. Over half
rate the following as good or very good ways of
providing information to students. See Figure 32.

• Guidance counsellors. Among students in Grade 12,
22% report learning a fair amount or a lot from
guidance counsellors at school compared with 9%
of students in Grade 9.

6.2.1 Methods of Providing Information
Students were asked to rate these same sources in
terms of being good ways to provide information to
students about financial assistance available to
pursue further education.

• Teachers. Some 60% rate teachers as a good or
very good method of providing such information.
Few (12%) believe they are a poor method.
• Representatives from post-secondary institutions. Some 57% believe such a representative
would be a good or very good way of providing
such information. Again, relatively few (15%)
believe this is a poor method.
• The Internet. About 53% think the Internet is a
good way of providing information on financial
assistance, although some (18%) think it is a poor
method.
• Career fairs. While half (51%) say that career fairs
are a good or very good method, some (18%)
say that they are a poor way of providing such
information.
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of providing information about financial assistance.
For example, while only 36% of Grade 9 students say
that guidance counsellors would be a good way of
providing this information, almost double the
number of Grade 12 students rate this as a good way
(62%). Similarly, as students progress through senior
high, they are more likely to say that representatives
from post-secondary institutions and the Internet are
good methods of providing such information. This
may reflect a desire for more independent sources of
information or, at least, information from sources
they can get and assess independently of their family.
See Table 34.

Other methods popular with just less than half of
students include government publications (some
47% rate them as a good or very good way), guidance
counsellors at school (46%), the popular media (i.e.,
TV, movies, magazines — 42%) and friends (35%).
See Figure 32.
As students progress through senior high, they
tend to be less likely to consider family members as a
good way to provide this information (e.g., in Grade
9, 71% rate family members as a good method to
provide financial information, compared with 58% of
Grade 12 students). Conversely, older students are
more likely to say that other sources are better ways

Figure 32 — Ways of providing information to students about financial assistance available
(Senior high students - n=7,739)
Family members

26%

37%

Teachers
Reps from post-secondary
institutions
The Internet

25%

32%

22%

31%

Career fairs

21%

29%

School guidance counsellors

16%

31%

Government publications

17%

29%

Popular media

26%

Friends

25%

0%

Good
Very good

19%

41%

15%
10%
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Table 34: Sources of information about financial assistance
D10. To what extent do you believe the following would be good ways to provide information to students about
financial assistance available to pursue further education?
Grade 9
(n=2,124)
71%

Grade 10
(n=2,034)
64%

Grade 11
(n=1,923)
59%

Grade 12
(n=1,659)
58%

Teachers

61%

56%

59%

63%

Representatives from post-secondary institutions*

50%

53%

62%

67%

The Internet*

44%

48%

54%

64%

Career fairs

45%

48%

53%

59%

Government publications

41%

42%

49%

57%

Popular media

41%

40%

38%

48%

Guidance counsellors at school*

36%

40%

52%

62%

Friends

36%

34%

32%

36%

Very good/good
Members of my family*

*Statistically significant difference.
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6.3 Knowledge of Funding Sources
• Government student loans. Forty per cent report
at least some knowledge about repayable government loans, including about 12% who know a fair
amount or a lot. Most (57%) know little or nothing.

Students were asked to rate their knowledge of seven
methods of funding their post-secondary education.
While many students have some knowledge, most
feel that they do not have enough knowledge about
any of these options.

• Co-op or apprenticeship programming. Thirty per
cent report at least some knowledge of financing
through earnings from co-op or apprenticeship
programs, including 10% who know a fair amount
or a lot. Again, most (66%) know little or nothing of
these options.

• Credit cards. Forty-six per cent of senior high
students say they have at least some knowledge
about credit cards as an option for funding their
post-secondary education. That said, many do not
consider credits cards as a major educational
funding source. Rather, they see them as a method
of supporting particular aspects of their education.

• Non-repayable government student bursaries.
Twenty-nine per cent report at least some knowledge of such government bursaries. Most (68%)
know little or nothing. Again, lack of knowledge
does not stop students from expecting that such
funding will be available to help pay for their postsecondary education.

• Scholarships or bursaries (other than government). Forty-three per cent report having at least
some knowledge about such scholarships or
bursaries, including some 14% who say they have
a fair amount or lots of knowledge. Over half (53%)
know little or nothing about these options.
However, as we will see below, this lack of knowledge does not stop students from assuming that
they will use this source to help pay for their postsecondary education.

• Canada Millennium Scholarships. Twenty-five
per cent report at least some knowledge of these
scholarships. Again, most (71%) know little or
nothing.
See Figure 33.

• Lines of credit or personal bank loans. Forty-one
per cent report at least some knowledge about
lines of credit or personal bank loans, including
13% who know a fair amount or a lot. Some 55%
know little or nothing about these options.

Figure 33 — Self-assessed knowledge of funding options for post-secondary education
(Senior high students — n=7,739)
Credit cards
Scholarships and bursaries
(other than govt)
Line of credit/personal loan

27%

19%

29%

14%

28%

13%

Repayable government student loans

28%

12%

Co-op/apprenticeship programs
Non-repayable government
student grants
Canada Millennium Scholarships

21%

10%

22%

6%

18%

0%

7%

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Some knowledge
Know a lot/
a fair amount

S U R V E Y O F S E C O N DA RY S C H O O L S T U D E N T S

72

Only 36% of students report knowing a fair
amount or a lot about any of these financing options,
including 21% who know this much about two or
more.
What is striking about these findings is that knowledge does not appear to increase as students progress
through senior high. In other words, Grade 12
students appear to have as little knowledge of postsecondary financing options as do Grade 9 students.

6.4 Expected Cost of Post-Secondary
Students who plan to participate in some form of
post-secondary education were asked how much
they think their tuition and fees will cost each year
(not including living expenses).
• Some 34% of students say that they do not know
how much tuition and fees will cost each year.20

• Fifty-nine per cent of students think that the
annual cost will be over $8,000, including 20% who
think that it will be over $16,000 per year.
Figure 34 shows the distribution with and without
those who do not know.21

If we exclude those who do not know and do not
intend to take post-secondary training, then:
• Forty-one per cent of students believe that the
annual cost of tuition and fees will be $8,000 or
less per year. This includes about 10% who believe
that it will be $4,000 or less.

Figure 34 — Expected tuition and fees each year for post-secondary education (Senior high students)
6%

$4,000 or less

All students (n=7,739)
Those providing an
estimate (n=4,968)

10%
20%

$4–$8,000

31%
16%

$8–$12,000

25%
9%

$12–$16,000

15%
6%

$16–$20,000

10%
6%

$20,001
or more
Not planning
to attend and
no response

10%
36%

0%

5%

10%

15%

20%

25%

30%

35%

40%

45%

50%

20

Another 2% said they do not intend to take post-secondary education.

21

The question was: D12. If you were to participate in some form of post-secondary education, how much do you think your tuition and fees would cost
each year (do not include living expenses)?
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It is not surprising that as students advance
through senior high, they are able to estimate tuition
and fee costs for post-secondary education. It is also
not surprising that the amounts estimated tend to
decline. What is surprising is that so many Grade 12
students (35%) expect to pay over $8,000 annually in
tuition and fees.
See Figure 35.
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6.4.1 Estimates of Tuition and Fees by
Post-Secondary Program
Table 35 shows the expected costs of tuition and fees
for students who have post-secondary plans and who
could provide an estimate.
As would be expected, students with plans to
attend university expect to pay the most for tuition
and fees, with those planning to take college or technical programs a close second. However, in all cases,
47% or more expect to pay over $8,000 for tuition and
fees each year.

Figure 35 — Anticipated amount of tuition by grade (n=7,739)
60%
$4000 or less
$4001 to $8000
$8000 to $12,000
Over $12,000
Don’t know

50%
40%
30%
20%
10%
0%

Grade 9

Grade 10

Grade 11

Grade 12

Table 35 — Anticipated amount of tuition by post-secondary plans
D12. If you were to participate in some form of post-secondary education, how much do you think your tuition and
fees would cost each year (do not include living expenses)?

24%

College
(n=1,105)
13%

$4,001 to $8,000

31%

32%

32%

$8,001 to $12,000

21%

25%

26%

$12,001 or more

25%

30%

37%

101%

100%

101%

Amount
$1 to $4,000

Apprenticeship
(n=388)

Total
Note: Columns may not total 100% due to rounding. Statistically significant difference.

University
(n=3,058)
6%
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6.4.2 Estimates by Location of PostSecondary Training

6.4.3 Estimate of Post-Secondary Tuition and
Fees by Province

As might be expected, students who anticipate
attending post-secondary school within their home
province estimate tuition and fees that are far lower
than those expecting to take a program in another
province or outside Canada (see Table 36).

Students provide remarkably similar estimates of
tuition and fees in each of the five provinces. Table 37
shows Grade 12 students’ estimates of tuition and
fees each year for the form of post-secondary education they plan to take. While there are significant
differences in estimates by province (with Manitoba
students providing the lowest estimates and BC
students the highest), the majority of students in
each province estimate that tuition and fees each
year will be over $4,000.
About one in five in each province has no idea
what the costs are (and these have been removed
from this calculation.)

Table 36 — Anticipated amount of tuition by post-secondary plans
D12. If you were to participate in some form of post-secondary education, how much do you think your tuition and
fees would cost each year (do not include living expenses)?
In home
province
(n=2,345)

24%

Outside province,
but in Canada
(n=884)
7%

$4,001 to $8,000

31%

30%

14%

$8,001 to $12,000

21%

26%

24%

$12,001 or more

25%

38%

57%

101%

101%

101%

Amount
$1 to $4,000

Total

Outside
Canada
(n=649)
6%

Note: Columns may not total 100% due to rounding. Statistically significant difference.

Table 37 — Anticipated amount of tuition: GRADE 12 students by province
D12. If you were to participate in some form of post-secondary education, how much do you think your tuition and fees
would cost each year (do not include living expenses)?
Overall
(n=1,296)
13%

NL
(n=77)
21%

NB
(n=99)
12%

MB
(n=102)
24%

AB
(n=413)
9%

BC
(n=604)
12%

$4,001 to $8,000

43%

36%

46%

46%

47%

40%

$8,001 to $12,000

25%

24%

21%

20%

28%

24%

$12,001 or more

20%

19%

22%

10%

16%

24%

101%

100%

101%

100%

101%

100%

Amount
$1 to $4,000

Total

Note: Columns may not total 100% due to rounding. Statistically significant difference.
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Still what is remarkable is that they are uniformly
high when compared with what students in college
and undergraduate university programs report
paying.22 It may be the case that the programs
students hope to get into eventually (e.g., law,
dentistry, medicine) are very expensive and these are
the costs they are citing. More likely, many Grade 12
students do not know the true cost of post-secondary
education.

6.5 Sources of Funding
Senior high students were asked how they envision
paying for their post-secondary education. They were
asked to indicate the amount of money they plan to
obtain each year from 11 different sources.
Figure 36 shows the sources from which students
believe they will receive at least some funding. The
most common sources are:
• Personal, especially summer jobs, parents (or
other relations), jobs during school, and personal
savings. In each case, about three-quarters or
more of students expect to get at least some

money from each of these sources. While most
students do not necessarily agree that parents
should provide financial support for their postsecondary education, most expect that their
parents (or other relations) will do so.
• Academic, including about two-thirds who believe
that some money from scholarships and bursaries
will help fund their post-secondary education.
• Government, including about half who think they
will have to get repayable student loans.

Figure 36 — Funding sources (Senior high students — n=7,739)
Personal Sources
Summer jobs

80%
79%

Support from parents/relatives
Jobs during the school year

74%

Personal savings

73%

Line of credit/bank loan

40%

Credit card

28%

Academic Sources
Scholarships/bursaries

64%

Co-op/apprenticeship programs

34%

Government Sources
Repayable government loans

49%

Non-repayable government grants

42%

Other government assistance

24%

0%
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In 2000, the average annual tuition and other fees were $3,500 for an undergraduate degree. In 2001, the annual tuition fee in colleges was even lower
(ranging from $1,500 to $2,500 depending on the province). Junor and Usher, op cit. pp. 75–77. In 2004, some 7 college students in 10 report tuition and
fees are $3,500 or less, and almost 9 students in 10 pay $5,000 or less annually from the 2004 Canadian College Students Survey, Summary Report,
September 24, 2004. p. 48. Asked how much they have received from 11 different sources to help pay for their university education, first-year university students across Canada report an average of $8,000 (the medium is much lower at $6,400). One would expect that financing of their university
education means more than just tuition and fees, including everything from books to living expenses. Thus, the tuition portion of their education is
not likely to be as high as secondary students expect. From Canadian Undergraduate Survey Consortium, Survey of First Year University Students: 2004,
June 2005, pp. 28–29.
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As students progress through senior high, the
sources of financing appear to narrow. Younger
students are more likely than older students to
believe that some of their funding will come from
personal debt.
• Some 49% of Grade 9 students cite a personal line
of credit or bank loan as a source of financing
compared to 28% of Grade 12 students.
• Some 37% of Grade 9 students believe that they
will use credit cards to finance their post-secondary education, while only 17% of Grade 12 think
that they will.
Funding sources remain similar regardless of
current average mark, with the exception of scholarships and bursaries. However, surprisingly, many
expect to receive scholarships and bursaries regardless of their marks. Some 81% of those with an A
average say that this is a source of funding. This
compares with 75% of those with a B average, 57% of
those with a C, and 44% of those with an E or D.

Table 38 — Number of different sources for postsecondary education
%
(n=7,739)
11%

Number of sources
None

1

2%

2

2%

3

5%

4

10%

5 or 6

27%

7 to 9

27%

10 or 11

16%

Total

100%

Average

5.9 sources

The further students have progressed in school,
the fewer funding sources they expect to use to help
finance their education. For example, as shown in
Table 39, while 55% of Grade 9 students believe that
they will tap into seven or more of these sources, only
29% of those in Grade 12 are this optimistic.

6.5.1 Number of Sources
Since most students expect to be paying over $4,000
per year in tuition and fees alone, it is not surprising
that most students expect to tap into several of these
sources, with the average being six. See Table 38.

Table 39 — Number of funding sources by grade level
Grade 9
(n=2,124)
13%

Grade 10
(n=2,034)
13%

Grade 11
(n=1,923)
9%

Grade 12
(n=1,659)
7%

1 to 4

12%

17%

20%

31%

5 or 6

20%

26%

30%

32%

7 to 9

33%

27%

27%

20%

10 or 11

22%

17%

13%

9%

100%

100%

99%

99%

6.4

5.8

5.8

5.3

Number of sources
None

Total
Average
Note: Columns may not total 100% due to rounding. Statistically significant difference.
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6.5.2 Personal Sources
Table 40 shows the amounts that students believe
they will obtain from personal sources each year to
support post-secondary education.
• Savings from summer jobs are one of the most
common sources from which students plan to
obtain money for their post-secondary education.
However, according to those relying on this source,
it will contribute one of the smallest amounts.
Among those who believe that they will rely on a
summer job to pay for at least part of their postsecondary education, 60% say that it will
contribute $4,000 or less.
• Parents and other relatives are not only one of the
most common sources from which students plan
to obtain money for their post-secondary education, they are often seen as contributing the most.
Among those who see their parents as helping
financially with their post-secondary education,
many expect a large contribution. Just over half
estimate that their parents will contribute over
$4,000 annually, including 29% who believe that
their parents will contribute over $8,000.

• Most students report that a job during the school
year will contribute to their funding of their postsecondary education. Among those who will use
this source, just over half report that it will
contribute $4,000 or less annually. That being said,
20% believe that a job will contribute over $8,000
annually.
• Among those who plan to use personal savings
each year, almost 60% say that it will contribute
$4,000 or less.
• Among those who plan to secure a bank loan or
line of credit, 56% expect it to contribute $4,000 or
less annually to fund their education. Similarly, of
those who will use credit cards to help pay for their
post-secondary education, 53% expect this
method to contribute $4,000 or less.
The higher the parents’ education, the more
money students expect to receive from their families
to pay for their post-secondary education. As Table 41
shows, the percentage of students expecting over
$8,000 each year to help finance their education
grows steadily as parental education increases. For
example, while 18% of students who report that their
parents have no post-secondary education expect
over $8,000 a year from family or relatives, this
doubles to 33% among students who report that both
parents have university training.

Table 40 — Planned funding source: personal
D14. How do you envision paying for your education? Please indicate the amount of money that you plan to obtain each
year of your post-secondary education from each of the following sources:
Job:
summer
80%

Parents/
relatives
79%

Job:
school year
74%

Savings
73%

Line of
credit/loan
40%

Credit card
28%

(n=6,170)

(n=6,109)

(n=5,733)

(n=5,619)

(n=3,073)

(n=2,156)

$1 to $4,000

60%

49%

54%

59%

56%

53%

$4,001 to $8,000

25%

23%

26%

22%

23%

20%

$8,001 to $12,000

9%

13%

12%

11%

11%

13%

Over $12,000

7%

16%

8%

8%

11%

14%

101%

101%

100%

100%

101%

100%

Use this source
Users

Total
Note: Columns may not total 100% due to rounding.
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Table 41 — Planned funding sources by parental education
Parents’ education
Post-secondary other
than university

No postsecondary
(n=1,527)

One parent
(n=1,375)

None

15%

12%

$1 to $4000

41%

44%

$4,001 to $8,000

17%

Over $8,000
No response
Total

University

9%

One parent
(n=1,462)
9%

Both parents
(n=1,238)
6%

40%

39%

31%

16%

20%

19%

20%

18%

19%

22%

24%

33%

9%

9%

9%

9%

10%

100%

100%

100%

100%

100%

Both parents
(n=944)

6.5.3 Academic Sources

6.5.4 Government Assistance

Table 42 shows the amounts that students believe
they will obtain from academic sources each year to
support their post-secondary education.

Table 43 shows the amounts that students believe
they will obtain from government sources each year
to support their post-secondary education.

• Among the two-thirds who expect to receive an
academic scholarship or bursary, 59% expect it to
be $4,000 or less. About 19% say that it will be over
$8,000.

• Among the half who expect to use a repayable
student loan, 52% expect it to be $4,000 or less
annually. About 23% say that it will be over $8,000.

• Among the one-third who say that they will use
earnings from apprenticeship or co-op programs,
56% expect it to be $4,000 or less, while 22% say
that it will be over $8,000.

Table 42 — Planned funding source: academic
D14. How do you envision paying for your education?
Please indicate the amount of money that you plan
to obtain each year of your post-secondary education from each of the following sources:

Funding amount
Use this source

Users

Scholarship
64%

Co-op/
apprenticeship
earnings
34%

(n=4,949)

(n=2,652)

$1 to $4,000

59%

56%

$4,001 to $8,000

22%

22%

$8,001 to $12,000

10%

11%

Over $12,000
Total

9%

11%

100%

100%

• Of those who expect to receive non-repayable
government grants, 59% expect the amount to be
$4,000 or less each year, while 19% expect it to be
over $8,000.
• Among those who expect to receive other types of
government assistance, 54% say that it will be for
$4,000 or less annually. Some 27% expect this
assistance to contribute over $8,000 each year.
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Table 43 — Planned funding source: government
D14. How do you envision paying for your education? Please indicate the amount of money that you plan to obtain each
year of your post-secondary education from each of the following sources:
Funding amount
Use this source

Users

Government
student loan
49%

Government
student grant
42%

Other government
assistance
24%

(n=3,788)

(n=3,242)

(n=1,829)

$1 to $4,000

52%

59%

54%

$4,001 to $8,000

25%

22%

19%

$8,001 to $12,000

13%

10%

12%

Over $12,001

10%

9%

15%

100%

100%

100%

Total

6.5.5 Use of Sources May Be Optimistic
Students who expect to go on to university have high
expectations of the availability of funding from
various sources. Many students expecting support
from their parents may be surprised to learn that that
it will not be forthcoming.23 While just under 80% of
secondary students planning on university expect
support from their parents, just over 60% of first-year
university students in 2004 report receiving such
support. Similarly, non-repayable support from
government and institutions is not as common as
students expect. Almost two-thirds of senior high
students expect to receive money from their university in the form of a scholarship or financial award. In
fact, only 40% of students receive such awards. Just
less than half expect to receive non-repayable
government bursaries, yet only about 30% of firstyear university students report receiving either
bursaries or loans from government. About one-third
of students expect to help pay through co-op or
work-study programs, although almost no first-year
university students reported this source.

Either senior high students’ expectations are high,
or first-year university students are significantly
different than senior high students.24
Given that money is one of the major barriers
identified by students, it is not surprising that they
expect to rely on their parents, themselves, government, and educational institutions to overcome this
barrier. The reality is that without such assistance,
many students will not be able to afford their
expected post-secondary education or will have to
first work to make money to pay for their education.

23

CUSC, Survey of First Year University Students, 2004.

24

However, it also may reflect that students find that their post-secondary education is less expensive than expected and therefore do not need to use all
intended sources.
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6.6 Section Summary
Secondary students are not well informed about the
cost of post-secondary education or the sources of
funding available. Perhaps this is not surprising given
that the most common source of information is
family members.
Most students freely admit they do not know much
about any of the funding sources that might be available. However, this does not stop them from assuming that these same sources will be available to them
to fund their post-secondary programs. Students
expect post-secondary to be expensive and thus
know they will have to depend on many different
sources to help pay for it. However, either the
students plan to be involved in programs that are
specialized (and thus expensive) or most students
really do not know how much post-secondary
programs cost.
It appears that students (even Grade 12 students)
have not given much thought to how they are going
to pay for their post-secondary education. Students
have done little to investigate the costs of education,
and less to figure out what sources might help them
pay for it. Many appear to be relying on their parents
to provide for them.
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7.0 Conclusion
To conclude, we revisit the goals of this research.
How do secondary school students view education?
At a young age, secondary school students assume
that they will take some form of post-secondary
training. Indeed, students’ expectations remain
remarkably consistent through secondary school
with almost 90% of students in each grade saying that
they will continue their education after high school.
In spite of this uniformity of expectations, there are
key characteristics that increase the odds of students’
having post-secondary expectations.
Parental education (which may be in part a proxy
for income) has the single biggest impact on
students’ own educational expectations. For
example, the odds of a senior student who reports
that both parents have post-secondary education
also expecting to take post-secondary are seven times
those of students whose parents are not so highly
educated. Such expectations are also bound up in
students’ academic performance, behaviours in
school, and attitudes toward education, all of which
are also linked to parental education.
Regardless of parents, most students begin their
post-secondary school life very positive about the
importance of education and the benefits it provides.
In general, as they make their way through secondary
school, they become less positive about the value of
education in general and the benefits of post-secondary training in particular. Thus, many students are
not strongly motivated to continue their education.
For example, a significant number of senior high
students are not convinced that they need postsecondary education to get a good job, nor do they
think that there are other benefits to post-secondary
education. Given that many students do not understand the value of post-secondary education, it is not
surprising that while almost all plan to continue their
education after Grade 12, far fewer are in a rush to do
so immediately after graduation.

What do they know about post-secondary education? Students appear to go through secondary
school having given very little thought to their posthigh school goals. While they assume that they will
continue their education after graduation, they do
not really know what they want to do, nor are they
aware of educational options available. While university is the most commonly mentioned post-high
school option, many students appear to mention it
by rote. They do not appear to have a strong sense of
why they should go to university or the requirements
that will allow them to do so. It is interesting that
while the percentage who expect to go university
remains about the same in Grade 6 as in Grade 12, the
students in Grade 12 who are actually planning take
post-secondary immediately after graduation are
slightly more likely to choose college, technical
school or an apprenticeship program over university.
This suggests that many students expecting to go to
university as a matter of course suddenly realize
in Grade 12 that university is not attainable (for
example, due to marks) or that there are other
post-secondary options besides university that better
suit their interests.
What do they know about the various forms
of funding available for attending post-secondary
institutions? Students can identify barriers to postsecondary training, many of which relate to money or
academic performance. Indeed, the most common
barriers cited by students are financial. However, few
students appear to have investigated financial
requirements in any substantive way, and most know
little about the funding options available to them.
This is true of Grade 12 students as much as those in
Grade 9. Parents are the most common source of
information (and the one students like getting information from) but even so, less than half have learned
a lot from their parents about funding. Very few
students have learned a lot from other sources,
although many think that a good way to get information would be from teachers and representatives
from post-secondary schools.
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How do they envision paying for their future education? Senior high students expect to rely on their
parents and themselves to fund their future education. Most students say that their parents will
contribute and that their summer work, an ongoing
job, and savings will pay for their education.
However, although they know very little about these
alternatives, many also expect assistance (nonrepayable) from the government and from the institution they plan to attend. This multifaceted
approach partly reflects the expected high cost of
post-secondary tuition and fees.
Students appear to be positively predisposed to
continuing their education after high school.
However, the expectations are not always realized or
even strongly desired. Many students appear to
expect post-secondary education to be a natural part
of growing up, but it is not really a goal they are
working toward. Perhaps this is not surprising: most
senior high students have priorities other than postsecondary education, and although they expect that
they will continue their education, they are leaving
the details to others.
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Appendix A
Survey Instruments
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CANADA MILLENNIUM SCHOLARSHIP FOUNDATION
SECONDARY SCHOOL SURVEY
SURVEY FOR STUDENTS IN GRADES 6 TO 8
XX is concerned with protecting the privacy of students who participate in voluntary surveys.
We want you to know that:
1. We are asking you these questions to gather information about how students learn
about post-secondary education and what they plan to do after high school. Postsecondary education includes university, community college, private training college,
apprenticeship and other education and training taken after high school.
2. We also want to learn about what factors influence students’ plans. Therefore, you
will find questions about you and your family, your experiences at school, and what
you plan to do in the future. You may skip any questions you do not wish to
answer.
3. Your answers will be mixed with those of other students, and the answers you give
will never be identified as yours.
4. We appreciate your support. The data collected in this survey will be used by
Alberta Learning and the Canada Millennium Scholarship Foundation to provide better
services for all students.
INSTRUCTIONS:
1. Please read each question carefully and answer as accurately as you can.
2. For most questions you simply need to fill in the circle corresponding to your answer.
For example:
O Yes

O No

3. In this questionnaire, there are no “right” or “wrong” answers. Your answers should be
the ones that are right for you.
4. If you are unsure or do not know the answer to any of the questions, please mark the
choice that is your best guess, or feel free to ask for help.

YOU MAY NOW PROCEED TO PAGE ONE OF THE SURVEY
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SECTION A: Demographic Information
A1. What grade are you in?
O Grade
O Grade
O Grade
O Grade

6
7
8
9

O
O
O
O

A6. Are you a member of a visible minority
group?

Grade 10
Grade 11
Grade 12
Alternative setting

O Yes

A7. What language(s) do you speak at home
most or all of the time?

A2. In what country were you born?
O Canada

(If more than one, please fill in for all that apply)

O Another Country

O English
O French

A3. Are you male or female?
O Male

O No

O Other Language(s)
Which language(s)?
_____________________

O Female

A8. With whom do you live most or all of the
time?

A4. Do you have a disability (intellectual,
physical, or learning)?
O Yes

O Mother
O Father

O No

O Both mother and father
O Guardian
O Other (group home, living alone)

A5. Are you an Aboriginal person?
O Yes

O No

A9. How many other children live at home
with you?
O 0
O 1

O 2
O 3 or more

A10. Which of the statements below describes your mother’s and father’s education?
(Please fill in only one circle for your mother and only one circle for your father)
Did not go to school or completed some elementary school

Your
Mother
O

Your
Father
O

Attended high school but did not finish

O

O

Completed high school
Attended or completed an apprenticeship (e.g. plumber, chef, machinist)

O
O

O
O

Attended college or university but did not obtain a diploma or degree

O

O

Completed a community college or technical institute program
Completed a university degree

O
O

O
O

I do not know

O

O

Not applicable (they are not present or are deceased)

O

O

SECTION B: Academic History
B1.

What are your current grades in the following subjects? If you receive numerical grades, please use this
guide: A = 85% or above, B = 75-84%, C = 65-74%, D = 50-64%, E = below 50%.
(Please fill in only one circle in each row)
A
O

C
O

B
O

D
O

E
O

a.

Mathematics

b.

English/Français

O

O

O

O

O

c.
d.

Science
Social Studies

O
O

O
O

O
O

O
O

O
O

SECTION C: School Experiences
C1.

How do you feel at your school?
(Please fill in only one circle in each row)

Strongly
Disagree
O

Disagree
O

Neutral
O

Agree
O

Strongly
Agree
O

a.

At my school I feel like an outsider (or left out of things)

b.

At my school I make friends easily

O

O

O

O

O

c.
d.

At my school I feel like I belong
At my school I feel lonely

O
O

O
O

O
O

O
O

O
O
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C2.

Approximately how many hours per week do you …
(Please fill in only one circle in each row)

a.

0
O

Work for pay (other than chores)

1-5
O

6-10
O

11-15
O

More
than 15
O

b.

Study or do homework outside of school

O

O

O

O

O

c.

Participate in organized sports or activities at school (e.g.
drama, student council, basketball team, volleyball team)

O

O

O

O

O

d.

Participate in organized sports or activities outside of
school (e.g. soccer league, Scouts, dance lessons)

O

O

O

O

O

e.

Do unpaid volunteer work

O

O

O

O

O

C3.

About how often do you …
(Please fill in only one circle in each row)

Never or
less than
once a
month

About
once or
twice a
month

About
once a
week

Two or
three
times a
week

Four or
more
times a
week

a.

Miss a day at school without a good reason

O

O

O

O

O

b.
c.

Skip classes
Arrive late for school or classes

O
O

O
O

O
O

O
O

O
O

SECTION D: After High School
D1.

How far do you expect to go in school?
(Please fill in only one circle)

D2. How far do you think your parents expect
you to go in school? (Please fill in only one
circle)

O Complete high school
O Complete a university degree
O Complete an apprenticeship program
(e.g. plumber, electrician)
O Complete a college or technical institute diploma
or certificate

D3.
O
O
O
O
O
O

D4.
O
O
O
O

D5.

O Complete high school
O Complete a university degree
O Complete an apprenticeship program (e.g.
plumber, electrician)
O Complete a college or technical institute diploma
or certificate

What do you think you are most likely to do when you finish high school?
(Please fill in only one circle)
Begin studies at a college immediately
Begin studies at an apprenticeship or training program immediately
Begin studies at a university immediately
Begin work immediately with no plans to take further studies
Begin work immediately and take further studies later
Take time off from work and studies (e.g., travel)

If you have made a final decision about whether you will participate in some form of
post- secondary education, in what grade did you make this decision?
Grade
Grade
Grade
Grade

6 or earlier
7
8
9

O
O
O
O

Grade 10
Grade 11
Grade 12
Have not made a decision

How do you feel about each of the following statements about your life?
(Please fill in only one circle in each row)

Strongly
Disagree

Disagree

O

O

b.

If I work hard, I will have the marks to pursue my
education or training goals
I am learning the skills I will need for success later in life

O

c.

I will be financially successful

O

d.

I will have a rewarding career

e.

It is important for me to learn what is taught at school

a.

Page 2

Agree

Strongly
Agree

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

Neutral
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To what extent do you see the following as barriers for you in furthering your education
beyond high school?
A major
barrier

A
significant
barrier

Somewhat
of a barrier

A relatively
minor
barrier

No
barrier
at all

Not having enough money to pay for education and
training

O

O

O

O

O

b.

Poor school marks

O

O

O

O

O

c.
d.

Parents don’t encourage it
Friends don’t encourage it

O
O

O
O

O
O

O
O

O
O

(Please fill in only one circle in each row)

a.

THAT COMPLETES THE SURVEY.
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CANADA MILLENNIUM SCHOLARSHIP FOUNDATION
SECONDARY SCHOOL SURVEY
SURVEY FOR STUDENTS IN GRADES 9 TO 12
XX and the Canada Millennium Scholarship Foundation are concerned with protecting the
privacy of students who participate in voluntary surveys. We want you to know that:
1. We are asking you these questions to gather information about how students learn
about post-secondary education and what they plan to do after high school. Postsecondary education includes university, community college, private training college,
apprenticeship and other education and training taken after high school.
2. We also want to learn about what factors influence students’ plans. Therefore, you
will find questions about you and your family, your experiences at school, and what
you plan to do in the future. You may skip any questions you do not wish to
answer.
3. Your answers will be mixed with those of other students, and the answers you give
will never be identified as yours.
4. We appreciate your support. The data collected in this survey will be used by
Alberta Learning and the Canada Millennium Scholarship Foundation to provide better
services for all students.
INSTRUCTIONS:
5. Please read each question carefully and answer as accurately as you can.
6. For most questions you simply need to fill in the circle corresponding to your
answer.
For example:
O Yes

O No

7. In this questionnaire, there are no “right” or “wrong” answers. Your answers should
be the ones that are right for you.
8. If you are unsure or do not know the answer to any of the questions, please mark the
choice that is your best guess, or feel free to ask for help.

YOU MAY NOW PROCEED TO PAGE ONE OF THE SURVEY
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SECTION A: Demographic Information
A1. What grade are you in?
O Grade
O Grade
O Grade
O Grade

6
7
8
9

O
O
O
O

A6. Are you a member of a visible minority
group?

Grade 10
Grade 11
Grade 12
Alternative setting

O Yes

A7. What language(s) do you speak at home
most or all of the time?

A2. In what country were you born?
O Canada

(If more than one, please fill in for all that apply)

O Another Country

O English
O French

A3. Are you male or female?
O Male

O No

O Other Language(s)
Which language(s)?
_____________________

O Female

A8. With whom do you live most or all of the
time?

A4. Do you have a disability (intellectual,
physical, or learning)?
O Yes

O Mother
O Father

O No

O Both mother and father
O Guardian
O Other (group home, living alone)

A5. Are you an Aboriginal person?
O Yes

O No

A9. How many other children live at home
with you?
O 0
O 1

O 2
O 3 or more

A10. Which of the statements below describes your mother’s and father’s education?
(Please fill in only one circle for your mother and only one circle for your father)
Did not go to school or completed some elementary school
Attended high school but did not finish

Your
Mother
O
O

Your
Father
O
O

Completed high school

O

O

Attended or completed an apprenticeship (e.g. plumber, chef, machinist)
Attended college or university but did not obtain a diploma or degree

O
O

O
O

Completed a community college or technical institute program

O

O

Completed a university degree
I do not know

O
O

O
O

Not applicable (they are not present or are deceased)

O

O

SECTION B: Academic History
B1.

What are your current grades in the following subjects? If you receive numerical grades, please use this
guide: A = 85% or above, B = 75-84%, C = 65-74%, D = 50-64%, E = below 50%.
(Please fill in only one circle in each row)

Mathematics
English/Français

A
O
O

c.

Science

d.

Social Studies

a.
b.

B
O
O

C
O
O

D
O
O

E
O
O

O

O

O

O

O

O

O

O

O

O

SECTION C: School Experiences
C1.

How do you feel at your school?
(Please fill in only one circle in each row)

Strongly
Disagree
O
O

Disagree
O
O

Neutral
O
O

Agree
O
O

Strongly
Agree
O
O

a.
b.

At my school I feel like an outsider (or left out of things)
At my school I make friends easily

c.

At my school I feel like I belong

O

O

O

O

O

d.

At my school I feel lonely

O

O

O

O

O

Page 1
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C2.

Approximately how many hours per week do you …
(Please fill in only one circle in each row)

a.

0
O

Work for pay (other than chores)

1-5
O

6-10
O

More
than 15
O

11-15
O

b.

Study or do homework outside of school

O

O

O

O

O

c.

Participate in organized sports or activities at school (e.g.
drama, student council, basketball team, volleyball team)

O

O

O

O

O

d.

Participate in organized sports or activities outside of
school (e.g. soccer league, Scouts, dance lessons)

O

O

O

O

O

e.

Do unpaid volunteer work

O

O

O

O

O

C3.

About how often do you …
(Please fill in only one circle in each row)

Never or
less than
once a
month

About
once or
twice a
month

About
once a
week

Two or
three
times a
week

Four or
more
times a
week

a.

Miss a day at school without a good reason

O

O

O

O

O

b.
c.

Skip classes
Arrive late for school or classes

O
O

O
O

O
O

O
O

O
O

SECTION D: After High School
D1.

How far do you expect to go in school?
(Please fill in only one circle)

D2. How far do you think your parents expect
you to go in school? (Please fill in only one
circle)

O Complete high school
O Complete a university degree
O Complete an apprenticeship program (e.g.
plumber, electrician)
O Complete a college or technical institute diploma
or certificate

D3.
O
O
O
O
O
O
O

D4.
O
O
O
O

D5.

O Complete high school
O Complete a university degree
O Complete an apprenticeship program (e.g.
plumber, electrician)
O Complete a college or technical institute diploma
or certificate

What do you think you are most likely to do when you finish high school?
(Please fill in only one circle)
Begin studies at a college immediately
Begin studies at an apprenticeship or training program immediately
Begin studies at a university immediately
Begin work immediately with no plans to take further studies
Begin work immediately and take further studies later
Take time off from work and studies (e.g., travel)
Start a family

If you have made a final decision about whether you will participate in some form of postsecondary education, in what grade did you make this decision?
Grade
Grade
Grade
Grade

6 or earlier
7
8
9

O
O
O
O

Grade 10
Grade 11
Grade 12
Have not made a decision

How do you feel about each of the following statements about your life?
(Please fill in only one circle in each row)

Strongly
Disagree

Disagree

O

O

b.

If I work hard, I will have the marks to pursue my
education or training goals
I am learning the skills I will need for success later in life

O

c.

I will be financially successful

O

d.

I will have a rewarding career

e.

It is important for me to learn what is taught at school

a.

Page 2

Agree

Strongly
Agree

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

Neutral
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To what extent do you see the following as barriers for you in furthering your education
beyond high school?
A major
barrier

A
significant
barrier

Somewhat
of a barrier

A relatively
minor
barrier

No
barrier
at all

(Please fill in only one circle in each row)

a.

Not having enough money to pay for education and
training

O

O

O

O

O

b.
c.

Poor school marks
Parents don’t encourage it

O
O

O
O

O
O

O
O

O
O

d.

Friends don’t encourage it

O

O

O

O

O

e.

Lack of interest and motivation for further studies

O

O

O

O

O

f.
g.

Family obligations
Not knowing what types of jobs or careers are available

O
O

O
O

O
O

O
O

O
O

h.

Not knowing what I really want to do

O

O

O

O

O

i.

Having to pay for higher living expenses to live away
from home

O

O

O

O

O

j.
k.

Having to leave friends and family
Want to start earning money in a full-time job

O
O

O
O

O
O

O
O

O
O

Fear of going in debt

O

O

O

O

O

m.

l.

Do not believe that it will pay off in the long run

O

O

O

O

O

D7.

How much impact do the following people have in your decisions about what you want to do
after high school?
(Please fill in only one circle in each row)

Very
little or
no
impact

Relatively
little
impact

Some
impact

Relatively
strong
impact

Very
strong
impact

a.

My friends

O

O

O

O

O

b.

My parents

O

O

O

O

O

c.
d.

Guidance counsellors at school
Teachers

O
O

O
O

O
O

O
O

O
O

e.

University or college representative

O

O

O

O

O

f.
g.

Brothers or sisters
A role model that I admire

O
O

O
O

O
O

O
O

O
O

h.

Other (Please indicate: _____________________ )

O

O

O

O

O

D8.

To what extent do the following factors impact your decisions about what you want to do
after high school?
(Please fill in only one circle in each row)

Very
little or
no
impact

Relatively
little
impact

Some
impact

Relatively
strong
impact

Very
strong
impact

a.
b.

A creative ability or talent
Enjoyment of a course at school

O
O

O
O

O
O

O
O

O
O

c.

Success in a course at school

O

O

O

O

O

d.
e.

My personal interests
The likely financial rewards

O
O

O
O

O
O

O
O

O
O

f.

The cost of a post-secondary education

O

O

O

O

O

g.

The course and grade requirements for different
apprentice, university or college programs

O

O

O

O

O

h.

The likelihood of getting a job if I pursue a certain postsecondary program

O

O

O

O

O

i.

Other (Please indicate: ______________________ )

O

O

O

O

O
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D9.

How much have you learned from each of the following sources about the types of financial
assistance available to pursue further education after high school?
(Please fill in only one circle in each row)

Learned
nothing
or very
little

Learned
relatively
little

Learned
some

Learned
a fair
amount

Learned
a lot

a.
b.

Guidance counsellors at school
Members of my family

O
O

O
O

O
O

O
O

O
O

c.

My friends

O

O

O

O

O

d.
e.

Teachers
The Internet

O
O

O
O

O
O

O
O

O
O

f.

Government publications (e.g., provincial student loan
brochures, etc.)

O

O

O

O

O

g.

The popular media (e.g. TV, movies, magazines)

O

O

O

O

O

h.
i.

Representatives from post-secondary institutions
Career fairs

O
O

O
O

O
O

O
O

O
O

D10. To what extent do you believe the following would be good ways to provide information to
students about financial assistance available to pursue further education?
(Please fill in only one circle in each row)
a.
b.

Guidance counsellors at school
Members of my family

Very
Poor
O
O

Poor
O
O

Neutral
O
O

Good
O
O

Very
Good
O
O

c.

My friends

O

O

O

O

O

d.
e.

Teachers
The Internet

O
O

O
O

O
O

O
O

O
O

f.

Government publications (e.g., provincial student loan
brochures, etc.)

O

O

O

O

O

g.

The popular media (e.g. TV, movies, magazines)

O

O

O

O

O

h.
i.

Representatives from post-secondary institutions
Career fairs

O
O

O
O

O
O

O
O

O
O

D11. If some form of post-secondary education is in your future plans, where are you most
interested in attending?
(Please fill in only one circle)
O Program in province
O Program outside of province but in Canada
O

Program outside of Canada

O

Do not know or unsure

O

Post-secondary education is not in my plans

D12. If you were to participate in some form of Post-Secondary education, how much do you think
your tuition and fees would cost each year (do not include living expenses)?
(Please fill in only one circle)
O $1 to $4,000
O $4,001 to $8,000
O $8,001 to $12,000
O $12,001 to $16,000
O $16,001 to $20,000
O $20,001 or more
O Don’t Know
O Not Planning to Participate in Post-Secondary Education or Training
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D13. How much do you feel that you know about each of the following options for funding your
post-secondary education?
(Please fill in only one circle in each row)

Know nothing
or very little

Know
relatively
little

Know a
fair
amount

Have some
knowledge

Know a
lot

a.

Government student grants (non-repayable)

O

O

O

O

O

b.

Government student loans (repayable)

O

O

O

O

O

c.
d.

O
O

O
O

O
O

O
O

O
O

e.

Canada Millennium Scholarships
Other scholarships or bursaries (e.g., from an
institution or a private source)
Line of credit or personal loan at a bank

O

O

O

O

O

f.

Credit card

O

O

O

O

O

g.

Financing through earnings from co-op or
apprenticeship programs

O

O

O

O

O

D14. How do you envision paying for your education? Please indicate the amount of money that
you plan to obtain each year of your post-secondary education from each of the following
sources:
(Please fill in only one circle in each row)
None

$1 to
$4,000

$4,001
to
$8,000

$8,001
to
$12,000

$12,001
to
$16,000

$16,001
to
$20,000

$20,001
or more

a.

Support from my parents or relatives

O

O

O

O

O

O

O

b.
c.

O
O

O
O

O
O

O
O

O
O

O
O

O
O

d.

Scholarships or bursaries
Financing through earnings from co-op or
apprenticeship programs
Job during the school year (non-program-related)

O

O

O

O

O

O

O

e.

Summer jobs

O

O

O

O

O

O

O

f.
g.

Government student grants (non-repayable)
Government student loans (repayable)

O
O

O
O

O
O

O
O

O
O

O
O

O
O

h.

Personal savings

O

O

O

O

O

O

O

i.
j.

Line of credit or personal loan at a bank
Credit card

O
O

O
O

O
O

O
O

O
O

O
O

O
O

k.

Other Government assistance (e.g., employment
insurance, First Nations funds, disability funds)

O

O

O

O

O

O

O

D15. To what extent do you agree or disagree with each of the following?
(Please fill in only one circle in each row)
a.
b.
c.
d.
e.
f.
g.

h.
i.

I need a post-secondary education to get a good job.
There are other benefits to post-secondary education
besides preparing me for a job.
Paying the costs of post-secondary education is a good
investment in my future.
The amount a student has to pay for post-secondary
education is fair.
Post-secondary education is accessible to everyone who
is qualified and wants it.
The benefits of a post-secondary education outweigh
any drawbacks.
I’d rather take time to work for a few years to earn
money for post-secondary education than have to take
out student loans.
I will be able to obtain adequate student loans to finance
my post-secondary education.
My parents should provide financial support for my postsecondary education.

Strongly
Disagree

Disagree

Neutral

Agree

Strongly
Agree

O
O

O
O

O
O

O
O

O
O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

O

THAT COMPLETES THE SURVEY. THANK YOU FOR YOUR HELP!
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Appendix B
Logit Regression
Logit Model
In attempting to understand what factors are most
predictive of a predisposition toward taking postsecondary, we developed several logit models.25
We tested four models in our attempt to understand the importance of various characteristics,
behaviours, and attitudes to whether students plan to
attend post-secondary. In all of the models, parental
education had the greatest predictive power.
That said, among senior high students, demographics alone explain only 26% of the variation,
while attitudinal and behaviour variables (without
demographics) explain 57%. All variables increase
the explanatory power to 64%. Removing parental
education reduces the explanatory power of the
model little: 59%. Among junior high students, less is
explained (partly because fewer attitudinal variables
were included in the questionnaire they completed).

Multi-collinearity was a significant problem in all
of the models, which suggests that more work needs
to be done to isolate key variables. However, the
correlation among attitudinal and behavioural variables appears logical. Parental expectations and
values are instilled in their children at a young age.
Households in which both parents have taken postsecondary are also households in which the parents
are likely to have instilled in their children the importance of education and the necessity of working
hard to achieve what they want, to have created an
environment that does not support missing school,
and to have encouraged studying and other extracurricular activities.
The exponentiated coefficients of a logit model
refer to the multiplicative effect of a unit increase of
the independent variable on the variable of interest.
The following section illustrates this effect on the
odds of students’ plans to continue their education
after high school.

Table 1 — Models
r-square
Junior high
19.0%

Senior high
26.1%

No demographics/All other variables

29.6%

57.4%

All variables

39.1%

63.6%

All variables (except parental education)

33.2%

59.4%

Demographics

25

The problem with these models is multi-collinearity, that is, many variables are highly correlated.
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Demographic Characteristics
We first examined only the demographic variables
both to see how much explanatory power they had
and to understand which demographic variables
predict whether students plan to attend post-secondary training.
These demographic variables explain only 19%
(among junior high) and 26% (among senior high) of
the variation as to whether students plan to attend
post-secondary. The demographic variables available
include student’s grade level, country of birth,
gender, self-identified disability, Aboriginal status,
visual minority status, language, living arrangements,
other children in household, and education of
parents.
Table 2 shows the odds of students planning to go
on to post-secondary after high school. A number
higher than one indicates that the odds of participating in post-secondary are x times larger than the odds
for those who do not report the demographic characteristic. A value less than one indicates that the odds
of participating are x times smaller.

• The education level of their parents is the
strongest predictor of whether students plan to
take post-secondary training. For example, among
senior high students who report that both parents
went to university, the odds are 10 to 1 greater
(than for those whose parents did not attend
university) that such students are planning to
attend post-secondary. The odds decline as
parents’ combined education falls. For example,
for students from households in which only one
parent had post-secondary other than university,
the odds are 3 to 1 that they plan to take some
form of post secondary training.
• Other demographics have less impact. Among
senior high students, the odds of students living
with both parents planning to attend post-secondary are almost 2 to 1 (although this is not true
among junior high). Having siblings seems to
decrease the likelihood that junior high students
plan to take post-secondary, but this is not the
case among senior high students. For each senior
grade level increase (e.g., from Grade 10 to 11), the
odds increase by a factor of 1.2 (or 20% for each
higher grade). The model also suggests that among
students, those who are males, Aboriginal (senior
high), or with a disability are less likely to plan to
attend (about half of those who are women, nonAboriginal or without disabilities).

Table 2 — Logit model: Demographic variables only
Grade level
Variable
R-square

Junior
19.0

Senior
26.1

Both parents have university

6.8

10.1

Both parents have other post-secondary

2.7

6.2

One parent has university

Likelihood of student attending post-secondary

3.1

4.6

Only one parent has other post-secondary

-

2.7

Live with both parents

-

1.8

Grade level

-

1.2

0.5

0.5

-

0.5

Disability

0.3

0.4

Other children in household

0.8

-

Gender (male)
Aboriginal
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Other Characteristics
Attitudes and experiences play a role as well. A model
that includes almost all variables (except for some
that appear to gather almost identical information)
suggests that while parental education remains the
strongest determinant of intentions, other factors
also contribute.
Table 3 shows the odds of students planning to go
on to post-secondary after high school. Again, a
number higher than one indicates that the odds of
planning to participate in post-secondary are x times
larger than the odds for those who do not report the
characteristic, behaviour, or attitude.
• Demographics. Parental education continues to
have the largest impact of all variables tested. Both
at the junior and senior high levels, generally, the
higher a student’s parents’ education, the greater
the chance that he/she plans to go to post-secondary.
At the senior high level, even if one parent has
taken some sort of post-secondary the odds
double that the student is also planning to take
post-secondary. For example, for students who
report that both parents attended post-secondary
(university or some other), the odds are about
seven times greater that they also plan to take
post-secondary training (greater than for those
students who report that both parents have not
attended post-secondary). At the junior high level,
the odds for a student who self-identifies as a
visible minority are twice as large as for nonvisible minorities to plan to take post secondary.
The impact of this characteristic diminishes in
senior high. Similarly, for junior high boys, the
odds are half that of girls reporting plans to take
post-secondary. Gender differences disappear in
senior high as other attitudes and behaviours
become more dominant.

• Behaviours. Student marks are important in the
decision to attend post-secondary. For each grade
increase in their average mark, the odds of a
student planning to go to post-secondary doubles
(2:1). This is true in both junior and senior high.
Among junior high students, the odds of those
who self-assess as making friends easily are twice
as large that they will be planning to attend postsecondary, while in senior high, studying outside
of school and unpaid volunteer work both double
the odds of post-secondary plans. While one might
think that skipping class and staying away from
school would be strong predictors, they pale in
comparison to students’ arrival times. The odds of
a student who arrives late on a regular basis of
planning to attend post-secondary are 0.6 of those
who regularly arrive on time (that is, they are 40%
less likely to plan to attend post-secondary).
• Attitudes. Student attitudes are also important.
The odds of planning to attend post-secondary are
five times greater among junior high students who
agree with the statement that they are learning
skills in school that will help them succeed.
Similarly, the odds are almost four times greater
among senior high students if they do agree that
they need post-secondary education to get a good
job. Conversely, the odds are lower among junior
high students who say that their friends do not
encourage it (0.4). Among senior high students,
the odds are significantly lower if they agree that
they would rather work for a while than take out a
student loan (0.2).
These and other significant findings are presented
in Table 3.
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Table 3 — Logit model: all variables
Grade level
Variable
R-square

Junior
.391

Senior
.636

Both parents have university education

5.6

6.9

Both parents have other post-secondary

2.8

7.5

One parent has university education

2.5

3.8

-

2.1

Likelihood of student attending post-secondary
Demographics

Only one parent has other post-secondary
Visible minority

2.1

-

Grade level

1.4

1.3

Gender

0.5

-

Average mark

2.1

2.4

Make friends easily

2.3

-

-

2.1

-

1.7

0.6

0.6

Behaviours

Study outside of school
Unpaid volunteer
Arrive late
Attitudes
Learning skills for success

4.8

-

Need post-secondary for a good job

n/a

3.9

Other benefits of post-secondary education

n/a

2.5

Success in a course

n/a

2.2

Likelihood of getting a job in a specific area

n/a

2.1

Parents should provide financial support

n/a

2.0

Impact of role model

n/a

1.7

Friends don’t encourage it

0.4

-

Impact of sibling

n/a

0.6

Start earning money

n/a

0.5

Will not pay off in long run

n/a

0.5

Lack of interest for further study

n/a

0.3

Rather work for a while, instead of taking student loans

n/a

0.2

Section Summary
Many of the barriers to expectations of post-secondary education appear to be environmental. The more
formal education their parents have, the greater the
likelihood that students plan to continue their education after secondary school. It is likely that these same
students have higher marks, believe that they need a
post-secondary education to get a good job, that
there are benefits of post-secondary education other
than getting a job and report their parents should
provide financial support.

